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	Course Information
	Course Prefix & Number: EDEX 6615
Course Title: Special Education MAT Capstone
Semester Hours: 1  
Instructor: 

Office Hours: 

Office: 

Phone:  
Email: 

	Meeting Days
	Insert class schedule—days, times, class #

	Course Description
	This is the final course for the program. Candidates are required to demonstrate accomplishment of knowledge, skills, and dispositions required for initial certification of special educators. Submission of an electronic standards-based portfolio and formal presentation to faculty is required.

	Course Prerequisites
	See approved program of study for course prerequisites. In the cohort program, coursework in all prior semesters must be completed satisfactorily prior to enrollment. 

	Course Function 
	This course serves as a required course for the MAT degree in Special Education in the Department of Teacher Education.

	Course Delivery Structure
	Coursework for the MAT degree in special education is provided in a hybrid format with 50% face-to-face class meetings on the Macon campus and 50% online through GaVIEW and LiveText.

	Expected Course Outcome (performance objectives—correlated to SPA standards):
	Outcomes for knowledge and skills targeted within this course are identified in the Georgia College and State University Standards Rubric for Initial Special Education Training. The rubric is based on Council for Exceptional Children (CEC) standards; the Georgia Professional Standards Commission Educator Preparation Rules for Special Education General Curriculum (Rule 505-3.30); and the National Comprehensive Center for Teacher Quality Innovation Configurations (TQIC) in Reading Instruction, Classroom Management, Inclusive Services, Learning Strategy Instruction, and Response to Intervention.
Standard

Knowledge/Skill

Target Level

CEC 3

Curricular Content Knowledge

Articulate a personal philosophy of education

2

CEC 6

Professional Learning and Ethical Practice

Explain CEC and Georgia PSC ethical standards

4

Model appropriate dress and punctuality

4

Utilize APA formatting

2

Utilize person first language

2

Present at a professional conference

1

Participate in professional organizations

1

Explain the need for lifelong learning and strategies for staying current

1



	Required Learning Resources

	Online Resources 
GCSU College of Education: Conceptual Framework

http://www.gcsu.edu/education/conceptual.htm 
The Conceptual Framework outlines the core principles that guide our teacher preparation programs in the GCSU COE. Across the program you have been engaged in content, learning activities, and applied experiences guided by these principles. In the completion of your standards-based assessment portfolio narrative, you will reflect upon this document and how your preparation in these areas has developed you as an Architect of Change.
Georgia Professional Standards Commission (PSC)
The PSC is the state agency responsible for certification and oversight of ethical conduct of all licensed personnel in Georgia public schools. PSC requires the capstone to address the following:

Certification Procedures

http://www.gapsc.com/Certification/ApplicationProcedures.asp
Information and forms related to the certification application process are provided by PSC. The College of Education (COE) Certification Officer will meet with the cohort and provide guidance to walk you through the application process. Certification applications are submitted through the COE.

PSC Code of Ethics 

http://www.gapsc.com/Rules/Current/Ethics/505-6-.01.pdf 

PSC provides detailed rules outlining expectations for ethical conduct of educators. Educators must abide by set rules to maintain certification. All educators should be thoroughly aware of all ethics rules.

Council for Exceptional Children (CEC)

CEC is the largest international organization dedicated to the advocacy for education improvement and success for children with disabilities. As part of this mission, CEC is the leader in establishing standards for special educator training and professional practice.

CEC Standards for Professional Practice

http://www.cec.sped.org/Content/NavigationMenu/ProfessionalDevelopment/ProfessionalStandards/PracticeStandards/default.htm
These standards outline expectations to guide your practice as a certified educator as you interact with students, parents, employers, and other professionals.

CEC Ethical Principles for Special Education Professionals

http://www.cec.sped.org/Content/NavigationMenu/ProfessionalDevelopment/ProfessionalStandards/EthicsPracticeStandards/default.htm 

Consider these additional ethical expectations, beyond the PSC Code of Ethics, to guide your practice.

Become a Special Educator

http://www.cec.sped.org/Content/NavigationMenu/ProfessionalDevelopment/CareerCenter/GettingaJob/default.htm 
CEC provides students guidance for developing a professional resume and portfolio and for interviewing for teaching positions.
Georgia Council for Exceptional Children (GaCEC) 
http://www.gacec.org/ 

Georgia CEC offers an annual conference, which includes professional learning and networking opportunities.


	Recommended Supplemental Learning Resources
(Optional)
	Council for Exceptional Children (CEC)

Reality 101: CEC’s Blog for New Teachers

http://cecblog.typepad.com/ 

Get connected with other new teachers entering the field. Understand the achievements, issues, and challenges new teachers encounter ranging from day to day classroom occurrences to statewide policy changes. 

Teach Georgia

http://www.teachgeorgia.org/home.aspx 

Teach Georgia is the official state source to find educator employment opportunities in Georgia public schools. Search for jobs, learn about job fairs, and apply for jobs online.


	University and College of Education Policies
	Honor Code: All students are expected to abide by the requirements of the Georgia College & State University Honor Code as it applies to all academic work at the University. Students are strongly warned against any form of academic dishonesty.  This includes, but is not limited to, failing to cite work of other authors and representing the work of others as your own.  Any student who violates the honor code will fail this course and be referred to the Judicial Council. The Honor Code may be found at http://www.gcsu.edu/studentlife/handbook/code.htm
Accommodation Requests: If you have a disability as described by the Americans with Disabilities Act (ADA) and the Rehabilitation Act of 1973, Section 504, you may be eligible to receive accommodations to assist in programmatic and physical accessibility. Disability Services of the GCSU Office of Institutional Equity and Diversity can assist you in formulating a reasonable accommodation plan and in providing support in developing appropriate accommodations needed to ensure equal access to all GCSU programs and facilities. Course requirements will not be waived, but accommodations may assist you in meeting the requirements. For documentation requirements and for additional information, we recommend that you contact Disability Services located in Maxwell Student Union at 478-445-5931 or 478-445-4233.   

Official documentation as provided by GCSU’s Disability Services must be presented to the instructor in order to receive accommodations. Any student with a disability requiring accommodations should notify the instructor at the beginning of the semester. An appointment should be made with the instructor at the beginning of the semester to discuss accommodation needs for the course.

Diversity: The College of Education recognizes that society is a unique mixture of diverse individuals. Diversity encompasses issues of gender, race, age, ethnicity, socioeconomic status, sexual orientation, ability, color, country of origin and more. The COE values and respects the diversity of individuals and seeks to prepare students who will be capable of working effectively with individuals of varying characteristics. The COE will seek to provide learning experiences, both within and outside of the classroom which will foster understanding and appreciation of diversity in our students and will provide strategies to help students work effectively with diverse individuals in professional settings.
Fire Drills:  Fire drills will be conducted annually. In the event of a fire alarm, students will exit the building in a quick and orderly manner through the nearest hallway exit. Learn the floor plan and exits of the building. Do not use elevators. If you encounter heavy smoke, crawl on the floor so as to gain fresh air. Assist disabled persons and others if possible without endangering your own life. 

For more information on other emergencies, please visit: http://www.gcsu.edu/publicsafety/gc_alert.htm
Religious Observance Policy: Students are permitted to miss class in observance of religious holidays and other activities observed by a religious group of which the student is a member without academic penalty.  Exercising of one’s rights under this policy is subject to the GC Honor Code.  Students who miss class in observance of a religious holiday or event are required to make up the coursework missed as a result from the absence.  The nature of the make-up assignments and the deadline for completion of such assignments are at the sole discretion of the instructor.  Failure to follow the prescribed procedures voids all student rights under this policy. 
Student Opinion Surveys: Student opinion surveys of courses and instructors are being delivered through an online process. Your constructive feedback plays an indispensable role in shaping quality education at Georgia College. All responses are completely confidential and your name is not stored with your responses in any way. In addition, instructors will not see any results of the opinion survey until after final grades are submitted to the University. An invitation to complete the online opinion survey is distributed to students near the end of the semester. Your participation in this very process is greatly appreciated.

Background Checks: All students in initial certification programs must give permission for annual background checks. If the background check is returned with the statement “does have a criminal background,” then that student is not allowed to attend any field placements until a meeting is held with the assistant dean.  At that meeting background results are discussed, and next steps for each individual are outlined. Students whose background checks reveal felony convictions or misdemeanor moral turpitude convictions will not be allowed to enter or continue programs.

	Special Education Program Policies
	Attendance Policy: Attendance is expected for each class meeting and is essential for successful completion of the course requirements. Any absence from class including missing a portion of a class meeting (i.e., arriving late, leaving early) may result in a reduction of the final grade. Extenuating circumstances will be evaluated on a case-by-case basis. If extenuating circumstances occur, contact the instructor as soon as possible.
LiveText: LiveText is a web-based system that supports student and instructor sharing of learning materials. GCSU College of Education has adopted LiveText as the vehicle for collection and management of student learning data for accreditation purposes. That is, LiveText is the means for student submission and instructor evaluation of assignments and portfolios required for program assessment. All students in the program must purchase and maintain access to a LiveText account throughout the program.
Decision Points and Program Assessments: Each semester decision point assignments are embedded in courses to evaluate student progress on standards. Decision points are assignments that require students to apply knowledge and skills related to the standards and course content in field-based settings. Program assessments are simply decision points on which the program collects student data through LiveText. Students must meet target level on all decision points and program assessments during the semester assigned to be able to continue in the program. 

	Instructor Policies
	This section should be individualized by the instructor to address any of the areas noted below. Address only the areas below that apply to your course; you do not have to address each one.
Participation: Every student is expected to actively participate in class discussions and activities. Lack of participation will be addressed on an individual basis and may result in a reduction of the final grade. 

Preparation for Class: Students are expected to complete all assigned readings and/or assignments prior to the start of class. 

Cell Phone and Laptop Ettiquette: Cell phones should be turned off and out of sight during class. Laptops not being used for class related activities should be closed. 

APA or Professional Quality of Assignments: Unless otherwise specified, all assignments should be typed in APA format. 

Makeup or Late Assignments/Missed Class Information: Unless prior arrangements are made, no late assignments will be accepted for credit.

Instructor E-mail Response Policy: Email is an excellent way to communicate with the instructor. You are expected to check your GCSU e-mail regularly for important information, feedback about assignments, announcements and other course information. You may forward your GCSU email to a personal account. 

Person First Language: People with disabilities are just that: people who happen to have physical, sensory, behavioral, or intellectual disabilities. The appropriate way to speak and write about persons with disabilities is to put the “person first;” For example, “the student with a severe disability,” “the program for students with behavior disorders.” This small change emphasizes the humanity and individuality of the person and clarifies that disability is only one of many characteristics (and not necessarily the most important) that people can possess. Please avoid phrases like “the handicapped,” “BD kids,” “severely retarded children,” or other statements that highlight the disability rather than the individual. 

GaVIEW Policies: There is a GeorgiaVIEW site for this course. I will post the course syllabus and all handouts, power points, etc. for the course at the GeorgiaVIEW site. If you wish to have a hard copy of the materials, you are required to go to the site and print your handouts before class. I will also communicate to you as a class on this site by making class announcements. I will post your grades in the GeorgiaVIEW grade book. You should check the site daily.  

Turnitin Policy: For example: Turn It In, a web-based plagiarism detection system, may be utilized to review papers submitted in this class. Please note that when a paper is submitted to Turn It In, it allows the company “royalty-free, perpetual, world-wide, irrevocable license, to reproduce, transmit, display, disclose, archive” the paper for its use (Turn It In User Agreement Accessed from http://www.turnitin.com/newuser_alt2.asp?svr=11&lang=en_us&r=51.249887929897 on June 7, 2010).

	Outline of Course Content
	I. Standards-based Assessment Portfolio

a. Live Text and Preset Template for Organization

b. Required Components

i. Overarching Narrative and GCSU COE Conceptual Framework

ii. Standards Justifications

iii. Standards Artifacts

c. Oral Presentation to Faculty

i. Conceptualization

ii. Requirements

	Course Assessment Overview
	Your grades will be derived from the following:

Assignments

Points

PSC Ethics Exam
Pass/Fail
Standards-based Assessment Portfolio and Presentation
Pass/Fail

Capstone is a pass/fail course. Students must attend ALL CAPSTONE ACTIVITIES and complete all assignments satisfactorily to pass this course. See “Makeup or Late Assignments” above for additional detail. Prior to mid-semester, you will receive feedback on your academic performance in this course.

	Course Assessment Instructions and Grading Rubrics 
	Standards-based Assessment Portfolio and Presentation

Portfolio (Excerpt from the GCSU COE Handbook for Teacher Candidates 2010-2012)

“Portfolios, collections of work that are reviewed against present criteria, are a form of authentic assessment” (Kauchack & Eggen, 1998, p.381) that has two distinguishing features: they include products collected over time, reflecting growth; and they involve teacher candidates in designing, collecting, and evaluating the products. A good portfolio should: (1) require performances that demonstrate teacher candidates’ ability to construct meaning; (2) be collaborative, necessitating interactions and support from others; (3) nurture the teacher candidate as inquirer; (4) demonstrate teacher candidates’ progress over time, valuing increasing self-knowledge and application of what is learned; and (5) require teacher candidates to self-reflect and self-assess, promoting reflectivity about practice.

Guidelines for Standards-based Assessment Portfolio (SbAP) 
The Standards-based Assessment Portfolio is the primary vehicle for you to demonstrate that GCSU’s John H. Lounsbury College of Education should recommend you as a certified teacher. It documents to our accrediting agencies, including the Professional Standards Commission of Georgia and the Council for Exceptional Children, that you have the knowledge, skills, and dispositions to be an effective teacher. Therefore keep in mind that the point of the accumulation of evidence to meet the seven standards, the written justification of the evidence, and the oral presentation is for you to show to a panel of faculty, themselves knowledgeable in the field, why you should be certified as a professional teacher. The point of convening the faculty portfolio reading and presentation panels is to verify whether the aforementioned demonstration has taken place (or not) and at what level. There is a minimum level of thinking, writing, and presentation skill expected so all components will need to be met minimally in order for the entire SbAP to "pass". Otherwise you will not be recommended for certification. 

The portfolio consists of two components—a written component and an oral component. 

A. Writing Component: The writing consists of two parts that are to be completed using APA format: 
1) One to two-page justifications (300 –500 words) to accompany EACH of the appropriate standards. Each justification should be addressed to the whole standard, but should consider the individual indicators or elements. However, it is not necessary to establish a one-to-one correspondence between each element and some piece of evidence. The evaluators will be looking for a coherent explanation of why the evidence meets the whole standard; they will not be looking for matching lists of evidence and elements. The emphasis is on fit between the standard and the artifact. Select your artifacts carefully--quantity does not ensure quality. Make sure that you focus on the artifacts you have selected, make clear what the parts of the artifacts show about you, and how the artifact connects to specific parts of the standard. This demands much of your writing--you need to be succinct in making clear, convincing, and consistent points about what your artifact demonstrates about your professional practice. You do not need to get carried away in narrative or descriptive writing about your work in the classroom--make your case based on what the artifact itself demonstrates. Display good thinking; make clear and concise connections between the standard and the evidence. There should not be an overuse of one example to justify each standard (e.g., the teacher work sample as evidence for four standards).  
2) A 700 - 1000 word overarching narrative to the portfolio (a.k.a. "the portfolio narrative") that evaluates your performance as a teacher. Choose two or three critical incidents or experiences that illustrate key moments in your development as a teacher during the two years of your teacher candidacy. Show through these experiences in what ways you have grown in relation to the teaching profession. Through your comments on these experiences: 

a. Analyze where you judge yourself to be on the program standards; 

b. Synthesize your understanding of the conceptual framework with the program standards; 

c. Evaluate your fit to being a member of the teaching profession. 

Some candidates have found it useful to organize their overarching narrative around a single concept such as “growth”, “excellence”, “advocacy”, “effectiveness”, or some other meaningful concept. 

B. Oral Component: The second part, the oral component, flows from the writing. The content may be focused around a useful organizer such as metaphor, analogy, display, artifact, or other focal point(s), which the presenter selects as important and illustrative of her/his development. It is an opportunity for those who do not “shine” in written language to convey/demonstrate why they should be admitted to the profession of teaching and/or to elevate them beyond the “passes” level. It should not be a mere reading of the portfolio narrative; nor should it be a separate exercise divorced from the writing. Again it should show that the candidate has reasoned carefully and creatively about her/his fit as a member of the teaching profession from the distinct program. The candidate should expect questions--some the panel designs from the reading of the portfolio and some prompted by the presentation--and the answers should show the candidate's ability to "think on his/her feet".

See Grading Rubric below

 


	Date
	Session

#
	Topic
	Text Readings Due
	Other Information (Class Activities, Announcements, Etc)
	Type of Class
	Assignments Due

	
	1
	Review Syllabus

Overview of Electronic Portfolio Requirements
	
	
	FTF
	

	
	2
	Start compiling materials from past classes assignments for portfolio
	
	
	GV
	

	
	3
	1. Review of Professional Teaching Theories

2. Connecting Theory to Practice

3. Review CoE Conceptual Framework

4. What does it mean to be an architect of change?

5. Philosophy of Education 
GCSU COE Conceptual Framework

http://www.gcsu.edu/education/conceptual.htm
	
	
	FTF
	

	
	4
	Continue compiling materials from past class assignments for portfolio
	
	
	GV
	

	
	5
	Electronic Portfolio Overview:

-Narrative

-Artifacts 
Sign up for capstone presentations

	
	
	FTF
	

	
	6
	Work on portfolios, compiling artifacts, writing justifications, etc. 
	
	
	GV
	

	
	7
	Review LiveText submission of portfolio answer any questions about portfolio artifacts or justifications. 
	
	
	FTF
	

	
	8
	Work on portfolios
	
	
	GV
	

	
	9
	Peer Review of justifications
	
	
	FTF
	Review peers’ justification(s)

	
	10
	Work on portfolios
	
	
	GV
	Submit drafts of justifications for instructor review/feedback

	
	11
	Peer Review of justifications and answer any questions about portfolios
	
	
	FTF
	Review peers’ justification(s)

	
	12
	Final Revisions to Portfolios
	
	
	GV
	

	
	13
	Preparation for Capstone Presentations
	
	
	FTF
	

	
	14
	Capstone Presentations at individually designated time
	
	
	GV
	Portfolio submitted in LiveText

	
	15
	Capstone Presentations at individually designated time
	
	
	FTF
	


Instructors: Be sure to indicate in appropriate column which meeting dates will be GV and FTF ensuring 50% are GV and coordinated with other courses during the semesters (delete this sentence once you update the syllabus before giving to students). 
Note.  Schedule is tentative and subject to change. Changes will be announced in class, on Desire 2 Learn and/or through e-mail.
GV = GeorgiaVIEW classes and FTF = Face-to-Face classes in Macon
The IRIS Center Use Planning Guide 
Identify any IRIS Center Resources to be integrated in this course. This information will be utilized to develop an overall program planning guide for use of IRIS. This will allow instructor’s to know what IRIS resources trainees have had or will have access to in other courses. Add rows to the table if needed.
	Module Title
	Challenge (indicate if used by yes/no)
	Thoughts (indicate if used by yes/no)
	Perspectives and Resources (list pages and activities used)
	Assessment (list question #s used)
	Wrap Up (indicate if used by yes/no)

	N/A
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Case Study Title
	Title of Resource 
	Page # of Resource
	
	
	

	N/A
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


	Information Brief Title

	N/A

	Activity Title

	N/A

	

	


Other Resources
Describe any other significant resources for this course that are not listed above in the IRIS table or under Required or Supplemental Learning Resources. This will reduce duplication of instructor use of videos (e.g., Rick Lavoie and Harry Wong videos) and will support purposeful revisiting or resources to build upon trainee knowledge and skills (e.g., Learner Response Systems). Only include those resources that you feel are integral to the course and should be embedded no matter who the instructor is. You may/may not have information to include here. If you need more space, add rows to the table as needed.
	Video/Film Title
	

	N/A
	


Initial Capstone Rubric (Revised Sp 10)

	Element
	Passes with Honors
	Passes with Distinction
	Passes with Recognition
	Passes
	Does Not Pass

	Overall (1, 12%) GA-GC-CF.1 GA-GC-CF.2 GA-GC-CF.3 GA-GC-CF.4
	A coherent whole with clear examples and with multiple, explicit connections among parts within the whole and extending beyond to consider ethical, moral or political issues
	Candidate's capstone activities demonstrate clear assimilation of professional teaching and learning theory, making explicit connections between practice and theory.

A principled theory is explicitly developed and articulated throughout the capstone activities
	Candidate's capstone activities demonstrate integration of professional teaching theories, making connections between practice and theory.

The candidate's integration of theory as embedded throughout the portfolio is based on tradition, however theory is integrated with most aspects of professional practice.
	Candidate's capstone activities tell a clear story about teaching practice with illustrative examples; explication of theory in relationship to teacher lore and professional practice is evident yet basic.
	Little descriptive language; relies upon story without describing theory; little sense of pattern or organization.

	Portfolio Narrative (1, 12%) GA-GC-CF.1 GA-GC-CF.4
	Using sophisticated language, explains how the candidate integrates understanding of the conceptual framework with the program standards in relation to being admitted to the profession of teaching. The candidate extends and discusses implications of ideas and concepts presented in the last two years of professional education, explicating the candidate’s theory at a dialectical level.
	Using clear, succinct language, explains how the candidate integrates understanding of the conceptual framework with the program standards in relation to being admitted to the profession of teaching. The candidate shows compelling evidence of having assimilated the concepts and expresses ideas and issues presented in the last two years of professional education, explicating the candidate’s theory at a contextual level.


	Using clear, succinct language, explains how the candidate integrates understanding of the conceptual framework with the program standards in relation to being admitted to the profession of teaching. The candidate shows evidence of having assimilated the concepts and expresses ideas and issues presented in the last two years of professional education.
	Explains how the candidate integrates understanding of the conceptual framework with the program standards in relation to being admitted to the profession of teaching. Ideas are dealt with simply but clearly. The synthesis is basically cohesive with minimal gaps.
	Narrative is weak, with little cohesion or substance. There is little indication of professional readiness or understanding of personal growth within the program.

	Element
	Passes with Honors
	Passes with Distinction
	Passes with Recognition
	Passes
	Does Not Pass

	One-page Justifications (1, 12%) GA-GC-CF.2 GA-GC-CF.3
	All justifications are persuasive, showing vigorous attention to selection of evidence and powerful reasoning for the fit between the standard, and its accompanying explanation, and its application to future practice.
	All justifications are persuasive, showing careful attention to selection of evidence and well-informed reasoning for the fit between the standard and its accompanying explanation.
	Justifications are persuasive with most showing attention to selection of evidence and informed reasoning for the fit between the standard and its accompanying explanation.
	Justifications are, on the whole, persuasive but may lack depth. Appropriate artifacts are selected but may be minimal in number and/or reasoning.
	Justifications are insubstantial or incomplete. Writing is not cohesive.

	Elements of Written Style (1, 12%) GA-GC-CF.1
	Uses language creatively and effectively with a strong voice and a clear sense of audience and context. The written portion of the portfolio is free of errors and follows conventions of APA manual of style without fail.


	Uses language effectively with a distinct voice and a sense of audience. The writing has minimal grammatical errors. Writing is free of spelling and typographical errors. Follows APA manual of style.
	Uses language effectively with an appropriate sense of audience. The writing has few errors either of grammar or spelling. Follows APA manual of style.
	Uses language effectively. The candidate's writing contains errors but not so substantial to detract from the overall written performance.
	Writing demonstrates poor use of language and limited vocabulary. The writing has major errors in grammar and spelling.

	Content of Presentation (1, 12%) GA-GC-CF.2 GA-GC-CF.3 GA-GC-CF.4
	The selected organizer and the oral presentation create a coherent whole that transcends the candidate's individual practice to illuminate the candidate's development as a professional teacher. The presentation shows a well-developed sense of self-awareness and professionalism. The choice of visuals, if included, is indicative of professional presentations—well integrated
	The selected organizer and the oral presentation make explicit connections to the candidate's individual practice and development as a professional teacher. The presentation shows a developed sense of both self-awareness and professionalism. The choice of visuals, if included, enhances the presentation.
	The selected organizer and the oral presentation make relevant connections to the candidate's individual practice and development as a professional teacher. The presentation shows a developing sense of professionalism. The choice of visuals, if included, supports the presentation.
	The selected organizer and the oral presentation make comprehensible connections to the candidate's individual practice. The presentation shows a nascent sense of a professional teacher that tends to focus on personal story. The choice of visuals, if included, contributes at least minimally to the appeal of the presentation.
	The selected organizer is inconsistent or inappropriate for the venue. The content of the presentation lacks professionalism and fails to demonstrate growth. Visuals are unrelated to the content.

	Interview Response (1, 12%) GA-GC-CF.1
	Thorough, well-constructed, and smooth responses, that are fully supported and verified. Effectively critiques and encompasses other plausible perspectives when necessary to provide a deep explanation. Responses are thoroughly supported by evidence drawn from theory and practice.
	All interview responses are illustrative, going beyond what is obvious or what was explicitly taught. The candidate makes apt criticisms, discriminations, and qualifications. Responses are well supported by evidence.


	Most responses are revealing, going beyond what is obvious or what was explicitly taught. The candidate makes apt criticisms, discriminations, and qualifications. Most responses are well supported by evidence.
	Responses reflect personalized ideas supported by some theory. Responses may be brief or incomplete yet contain apt ideas that demonstrate awareness.
	Responses are unclear or demonstrate a disconnect. Candidate is unable to formulate or articulate responses.

	Element
	Passes with Honors
	Passes with Distinction
	Passes with Recognition
	Passes
	Does Not Pass

	Elements of Oral Style (1, 12%) GA-GC-CF.1
	Candidate uses voice quality as well as eye contact and body language to captivate audience. The presenter is articulate and expressive and displays an ease in presenting to a panel of colleagues.
	Candidate uses voice quality and variation, as well as eye contact and body language, to hold the attention of the audience. The presenter employs strong delivery techniques, is expressive, and displays confidence in presenting to a panel of colleagues.
	Candidate uses voice quality and variation, as well as eye contact and body language, to hold the attention of the audience. The presenter uses adequate delivery techniques with some expression and, for the most part, displays confidence in presenting to a panel of colleagues.
	Varies voice, uses satisfactory voice quality, and makes occasional eye contact with audience. Displays professional behaviors in presenting to a panel of colleagues.
	Delivery techniques detract from the message. There is a lack of eye contact or sense of connection with the audience.

	Use of Technology (1, 12%)
	Candidate demonstrates an exceptional amount of technology in Capstone. In addition to the Internet and productivity applications, the candidate utilizes multimedia (images, video and audio) as well as other technologies.
	Candidate demonstrates an above average understanding of technology. Presentation utilizes various forms of technology, including Internet resources and products created from typical productivity applications such as Microsoft Office.
	Candidate demonstrates an acceptable level of technology. Candidate integrates the Internet and perhaps one other form of technology within presentation. It is evident the candidate still has gains to make in the utilization of technology.
	While candidate uses requisite technology to build their portfolio, additional uses of technology are not evident.
	Candidate demonstrates little or no evidence of technology integration.


Conceptual Framework

GA-GC-CF.1

GC&SU teacher candidates will demonstrate content knowledge, effective communication and critical thinking skills that reflect a liberal education.

GA-GC-CF.2

GC&SU teacher candidates will demonstrate understanding of how children learn and develop and skills in using a range of teaching strategies and technologies in order to engage students in meaningful learning experiences.

GA-GC-CF.3

GC&SU teacher candidates will demonstrate sensitivity and effectiveness in working with students from diverse backgrounds; and the ability to assess and analyze students' learning and make appropriate changes to encourage positive effects on learning for all students.

GA-GC-CF.4

GC&SU teacher candidates will be architects of change who are prepared and eager to meet the challenges that await them. They will demonstrate ability to cultivate partnerships within the schools and community while collaborating with others to creatively solve problems to solve problems creatively and make decisions about the current educational climate and future trends in education. 

