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	Course Information
	Course Prefix & Number: EDEX 6119
Course Title: Literacy Strategies and Instruction
Semester Hours:  3
Class Times: 
Instructor: 
Prep: 
Office Hours: 

Office: 
Email:

	Meeting Days
	

	Course Description
	The central purpose of this course is to teach special education teacher candidates to select, examine, develop, and practice the application of evidence-based interventions in reading and writing. This course focuses on strategies that can be used to help struggling readers and writers. This course provides educators with tools to empower students to read and comprehend literature including textbooks and passages and develop skills for written expression. 

	Course Prerequisites
	See approved program of study for course prerequisites. In the cohort program, coursework in all prior semesters must be completed satisfactorily prior to enrollment. 

	Course Function 
	This course serves as a required course for the MAT degree in Special Education in the Department of Teacher Education.

	Course Delivery Structure
	 Coursework for the MAT degree in special education is provided in a hybrid format with 50% face-to-face class meetings on the Macon campus and 50% online through GaVIEW and LiveText. 



	Expected Course Outcome (performance objectives—correlated to SPA standards):
	Outcomes for knowledge and skills targeted within this course are identified in the Georgia College and State University Standards Rubric for Initial Special Education Training. The rubric is based on Council for Exceptional Children (CEC) standards; the Georgia Professional Standards Commission Educator Preparation Rules for Special Education General Curriculum (Rule 505-3.30); and the National Comprehensive Center for Teacher Quality Innovation Configurations (TQIC) in Reading Instruction, Classroom Management, Inclusive Services, Learning Strategy Instruction, and Response to Intervention.

Standard

Knowledge/Skill

Target Level

CEC 1

Beginning special education professionals understand how exceptionalities may interact with development and learning and use this knowledge to provide meaningful and challenging learning experiences for individuals with exceptionalities. 

The student will reflect appropriateness of a teacher’s intervention
3
CEC 2
Beginning special education professionals create safe, inclusive, culturally responsive learning environments so that individuals with exceptionalities become active and effective learners and develop emotional well-being, positive social interactions, and self-determination.
The student will have knowledge of setting demands for learning (i.e., understanding expectations for learning and need for learning strategies) 

2
CEC 3

Beginning Special Education professionals use knowledge of general and specialized curricula to individualize learning for individuals with exceptionalities.
The student will develop challenging and achievable goals 
3
The student will effectively sequence instruction to promote learning
3
The student will develop intervention plans that use evidence-based principles  

3
The student will make instructional modifications as appropriate

3
CEC 4

Beginning special education professionals use multiple methods of assessment and data-sources in making educational decisions. 
The student will use assessment data to inform decision making about instruction 

2
The student will use ongoing and frequent assessment for those requiring additional support ( e.g., benchmarking, progress monitoring)

2
The student will evaluate results using graphs and comparing results with goals.
4
The student will use curriculum based measurement to support reading and writing development  

2
The student will interpret data for decision making and choosing strategies and interventions.

2
The student will interpret the ongoing assessment of the strategy’s success 
2
The student will examine data and identify gaps between current and desired performance 
2
The student will make decisions about whether to continue, discontinue, fade, or revise interventions 

2
CEC 5

Beginning special education professionals select, adapt and use a repertoire of evidence-based instructional strategies to advance learning of individuals with exceptionalities.
The student will have knowledge of learning strategies and their key characteristics.  
3
The student will adapt a strategy/ strategies to select an approach  
3
The student will lead scaffolded practice activities to promote the learning, retention, and application of the strategy 
3
The student will provide feedback on the strategy use (e.g., group, brief, elaborated) 

3
The student will promote generalization of the strategy 

3
The student will have knowledge of research on effective teaching practices
2
The student will have knowledge of resources for evaluation materials and strategies (e.g., What Works Clearinghouse) 
2
The student will have knowledge of multiple sources (online and print) for classroom interventions 
2
The student will implement interventions with proper fidelity  

3
The student will implement knowledge of interventions designed for specific populations and situations, including RTI Tiers 1 to 4 (i.e., prevention to intervention) 
3
The student will have knowledge of peer assisted learning strategies (PALS) or other forms of class-wide peer tutoring  

2
The student will have knowledge of reciprocal instruction 
2
The student will have knowledge of pre-teaching strategies

3
CEC 6
Beginning special education professionals use foundational knowledge of the field and the their professional Ethical Principles and Practice Standards to inform special education practice, to engage in lifelong learning, and to advance the profession. 
The student will be aware of the importance of using evidence based teaching practices
1
The student will have knowledge of evidence-based research practices (randomized studies, peer reviewed, replicated, minimize bias)
2
The student will understand shared responsibility for the design, implementation, and assessment of instruction/collaboration with other educators to improve school outcomes 

2
The student will understand problem solving – data based decision making 
2


	Required Learning Resources

	Books

Vaughn, S., & Bos, C.S. (2012). Strategies for teaching students with learning and behavior problems (8th ed.). Upper Saddle River, NJ: Pearson. (available in GCSU bookstore)

Wiggins G. & McTighe, J. (2011). The Understanding by Design Guide to Creating High-  

       Quality Units. Alexandria, VA: Association for Supervision and Curriculum  

        Development. 
Journal Articles (All articles will be made available in Livetext.)
Baxendell, B. (2003). Consistent, coherent, creative: The 3 C’s of graphic organizers. Teaching Exceptional Children, 35(3), 46-53.

De La Paz, S., Owen B., Harris, K. R., & Graham, S. (2000). Riding Elvis's motorcycle: Using self-regulated strategy development to PLAN and WRITE for a state writing exam. Learning Disabilities Research and Practice, 15(2), 101–109 

Fenty, N.S., McDuffie-Landrum, K., & Fisher, G. (2012). Using collaboration, co-teaching, and question answer relationships to enhance content area literacy. Teaching Exceptional Children, 44(6), 28-37.

Mason, L.H., Harris, K.R.,& Graham, S. (2011). Self-regulated strategy development for students with writing difficulties. Theory into Practice, 50, 20-27.
Online Resources 
IRIS Center:  http://iris.peabody.vanderbilt.edu/
The IRIS Center is a federally funded national center which provides free, online, interactive resources that translate research about the education of students with disabilities into practice. 
National Center on Intensive Intervention(NCII):  http://www.intensiveintervention.org/ 

This center provides multiple resources for schools and teachers in an effort to scale up use of evidence-based practices. Charts with summary evaluations of interventions and of progress monitoring tools (including those for reading comprehension and writing). They also provide other downloadable resources on evidence-based interventions in the form of webinars, PowerPoint’s, and handouts. The provide resources they have developed as well as links to resources from other national dissemination centers. (Note: National centers usually run on 5 year federal funding cycles. The National Center on Student Progress Monitoring http://studentprogress.org/ and the National Center on RTI http://www.rti4success.org/ were earlier iterations of the National Center on Intensive Intervention. You will find the most comprehensive and up-to-date info on the NCII site.)

· Kamil, M. L., Borman, G. D., Dole, J., Kral, C. C., Salinger, T., and Torgesen, J. (2008). Improving adolescent literacy: Effective classroom and intervention practices: A Prac​tice Guide (NCEE #2008-4027). Washington, DC: National Center for Education Evalu​ation and Regional Assistance, Institute of Education Sciences, U.S. Department of Education. Retrieved from http://ies.ed.gov/ncee/wwc/pdf/practice_guides/adlit_pg_082608.pdf 
· Vaughn, S., Wanzek, J., Murray, C. S., Roberts, G. (2012). Intensive interventions for students struggling in reading and mathematics: A practice guide. Portsmouth, NH: RMC Research Corporation, Center on Instruction. Retrieved from http://centeroninstruction.org/files/Intensive%20Interventions%20for%20Students%20Struggling%20in%20Reading%20%26%20Math.pdf 
Florida Center for Reading Research: http://www.fcrr.org/ 

Florida State University offers a wealth of information for educators specific to all components of reading instruction through this website. One especially helpful resource are the Student Center Activities which include lessons and materials for developing reading center activities across grades K-5 for all areas of reading and for the Common Core standards. 

Project WRITE: http://kc.vanderbilt.edu/projectwrite/index.html 

Vanderbilt University researchers have set up this site to disseminate resources to help teachers use self-regulated strategy development (SRSD) to teach writing. Lesson plans for how to implement the POW and WWW writing strategies can be accessed.

	Recommended Supplemental Learning Resources
(Optional)
	Books

Honig, B., Diamond,  L., & Gutlohn, L. (2008). Teaching reading sourcebook (2nd ed.). Novato, CA: Arena Press.  (strongly recommended as a supplemental text as this will be highly useful as a resource once you are teaching; available online)
Journal Articles
De La Paz, S. (1999). Teaching writing strategies and self-regulation procedures to middle school students with learning disabilities. Focus on Exceptional Children, 31(5), 1-16.

Wanzek, J., & Vaughn, S. (2010). Tier 3 interventions for students with significant reading problems. Theory into Practice, 49, 305-314.

Online Resources
National Center on Intensive Intervention:  http://www.intensiveintervention.org/ 

Other resources linked through this site that you may find useful are below.
· Lembke, E. (Presenter.) (n.d.) Interventions in an RTI Model [Audio/video webinar]. National Center on Response to Intervention. Retrieved from http://www.rti4success.org/webinars/video/895%20 
· Murray, C.S., Coleman, M.A., Vaughn, S., Wanzek, J., & Roberts, G. (2012). Designing and delivering intensive interventions: A teacher’s toolkit. Portsmouth, NH: RMC Research Corporation, Center on Instruction. Retrieved from http://centeroninstruction.org/files/Designing%20%26%20Delivering%20Intensive%20Interventions%20Toolkit.pdf
· National Center on Intensive Intervention, American Institutes for Research. (n.d.) Handout 1: Strategies for differentiating instruction. Retrieved from http://www.intensiveintervention.org/sites/default/files/Handout1_Differentation_Strategies.pdf  
The Meadows Center: http://www.meadowscenter.org/ 
This center is a collaborative partner with the Vaughn Gross Center for Reading and Language Arts at the University of Texas at Austin. These partners conduct extensive research producing numerous publications as well as some teaching materials and training events. 

	Instructor Policies
	Attendance Policy: Attendance is expected for each class meeting and is essential for successful completion of the course requirements. Any absence from class including missing a portion of a class meeting (i.e., arriving late, leaving early) may result in a reduction of the final grade. In the case of absence, assignments and notes are the responsibility of the student and should be obtained from another classmate. Contacting more than one classmate is encouraged to ensure all missed information is gathered.  
Participation: Every student is expected to actively participate in class discussions and activities. To contribute to class discussions and activities, students must be prepared for class. All assigned readings and activities should be completed prior to the start of class. Failure to prepare for and participate in class will be considered and may result in the reduction of the final grade.
Cell Phone and Laptop Etiquette: Please turn cell phones to off or silent mode when entering the classroom.  Do not text, talk or take phone calls while in this classroom. The instructor will keep a cell phone available in case of campus emergency messages. Laptops may be used for note taking or class activities. However, laptops should not be used for activities unrelated to class (i.e., checking e-mail, web surfing, playing games). Laptop use in class will be restricted if this privilege is abused.
APA or Professional Quality of Assignments: Unless otherwise specified, all assignments should be typed in APA format. 
Makeup or Late Assignments: Makeup or late assignments will be allowed only in situations such as documented serious illness, emergencies, or other situations beyond the student’s control. Each case will be evaluated on an individual basis and documentation must be provided. 
Instructor E-mail Response Policy: Email is the best means of contacting the instructor. You are expected to check your GC e-mail as the instructor will utilize this address to use the GC email account to communicate with students. You may forward your GC email to a personal account. 
Livetext will be used. For a hard copy of these materials, you may access the class site and print these. Grades for this course and class announcements will be posted in Livetext. The instructor will utilize the announcement section in Livetext. You should check the site daily.  
Person First Language: People with disabilities are just that: people who happen to have physical, sensory, behavioral, or intellectual disabilities. The appropriate way to speak and write about persons with disabilities is to put the “person first;” For example, “the student with a severe disability,” “the program for students with behavior disorders.” This small change emphasizes the humanity and individuality of the person and clarifies that disability is only one of many characteristics (and not necessarily the most important) that people can possess. Please avoid phrases like “the handicapped,” “BD kids,” “severely retarded children,” or other statements that highlight the disability rather than the individual. 
Turnitin Policy: Turn It In, a web-based plagiarism detection system, may be utilized to review papers submitted in this class. Please note that when a paper is submitted to Turn It In, it allows the company “royalty-free, perpetual, world-wide, irrevocable license, to reproduce, transmit, display, disclose, archive” the paper for its use (Turn It In User Agreement Accessed from http://www.turnitin.com/newuser_alt2.asp?svr=11&lang=en_us&r=51.249887929897).

	Special Education Program Policies
	LiveText: LiveText is a web-based system that supports student and instructor sharing of learning materials. GCSU College of Education has adopted LiveText as the vehicle for collection and management of student learning data for accreditation purposes. That is, LiveText is the means for student submission and instructor evaluation of assignments and portfolios required for program assessment. All students in the program must purchase and maintain access to a LiveText account throughout the program.
Decision Points and Program Assessments: Each semester decision point assignments are embedded in courses to evaluate student progress on standards. Decision points are assignments that require students to apply knowledge and skills related to the standards and course content in field-based settings. Program assessments are simply decision points on which the program collects student data through LiveText.  Students must meet target level on all decision points and program assessments during the semester assigned to be able to continue in the program. 

	University and College of Education Policies
	Honor Code: All students are expected to abide by the requirements of the Georgia College & State University Honor Code as it applies to all academic work at the University. Students are strongly warned against any form of academic dishonesty.  This includes, but is not limited to, failing to cite work of other authors and representing the work of others as your own.  Any student who violates the honor code will fail this course and be referred to the Judicial Council. The Honor Code may be found at http://www.gcsu.edu/studentlife/handbook/honorcode.html  
Accommodation Requests: If you have a disability as described by the Americans with Disabilities Act (ADA) and the Rehabilitation Act of 1973, Section 504, you may be eligible to receive accommodations to assist in programmatic and physical accessibility. Disability Services of the GC Office of Institutional Equity and Diversity can assist you in formulating a reasonable accommodation plan and in providing support in developing appropriate accommodations needed to ensure equal access to all GC programs and facilities. Course requirements will not be waived, but accommodations may assist you in meeting the requirements. For documentation requirements and for additional information, we recommend that you contact Disability Services located in Maxwell Student Union at 478-445-5931 or 478-445-4233.   
Official documentation as provided by GCSU’s Disability Services must be presented to the instructor in order to receive accommodations. Any student with a disability requiring accommodations should notify the instructor at the beginning of the semester. An appointment should be made with the instructor at the beginning of the semester to discuss accommodation needs for the course.
Diversity: The College of Education recognizes that society is a unique mixture of diverse individuals. Diversity encompasses issues of gender, race, age, ethnicity, socioeconomic status, sexual orientation, ability, color, country of origin and more. The COE values and respects the diversity of individuals and seeks to prepare students who will be capable of working effectively with individuals of varying characteristics. The COE will seek to provide learning experiences, both within and outside of the classroom which will foster understanding and appreciation of diversity in our students and will provide strategies to help students work effectively with diverse individuals in professional settings.

Fire Drills:  Fire drills will be conducted annually. In the event of a fire alarm, students will exit the building in a quick and orderly manner through the nearest hallway exit. Learn the floor plan and exits of the building. Do not use elevators. If you encounter heavy smoke, crawl on the floor so as to gain fresh air. Assist disabled persons and others if possible without endangering your own life. Assemble for a head count on the front lawn of main campus or other designated assembly area. The COE has two designated areas: the east parking lot across the street from the atrium and the parking lot west of Peabody close to the White House for Human Resources.
For more information on other emergencies, please visit: http://www.gcsu.edu/emergency/actionplanmain.htm
Religious Observance Policy: Students are permitted to miss class in observance of religious holidays and other activities observed by a religious group of which the student is a member without academic penalty.  Exercising of one’s rights under this policy is subject to the GC Honor Code.  Students who miss class in observance of a religious holiday or event are required to make up the coursework missed as a result from the absence.  The nature of the make-up assignments and the deadline for completion of such assignments are at the sole discretion of the instructor.  Failure to follow the prescribed procedures voids all student rights under this policy. 
Student Opinion Surveys: Given the technological sophistication of Georgia College students, the student opinion survey is being delivered through an online process. Your constructive feedback plays an indispensable role in shaping quality education at Georgia College. All responses are completely confidential and your name is not stored with your responses in any way. In addition, instructors will not see any results of the opinion survey until after final grades are submitted to the University. An invitation to complete the online opinion survey is distributed to students near the end of the semester. Your participation in this very important process is greatly appreciated.
Background Checks: All students in pre-education or initial certification programs must give permission for annual background checks. If the background check is returned with the statement “does have a criminal background,” then that student is not allowed to attend any field placements until a meeting is held with the assistant dean.  At that meeting background results are discussed, and next steps for each individual are outlined. Students whose background checks reveal felony convictions or misdemeanor moral turpitude convictions will not be allowed to enter or continue programs.

	Outline of Course Content
	I. Content Area Reading
a. Reading to learn

b. Reading interconnections

i. Reading, language, academic success

ii. Oral language, vocabulary, reading

iii. Decoding, word recognition, fluency, comprehension 
c. Importance of evidence-based instruction

i. Sources (embed across semester)

ii. Components of strategy instruction (integrate across semester)

1. Introduction and explanation connecting to prior knowledge and background knowledge

2. Modeling

3. Guided practice

4. Independent practice, including memorizing strategy steps (if applicable)

5. Generalization

II. Vocabulary

a. Why? 
b. Assessment of vocabulary

c. General guidelines for vocabulary instruction

d. Vocabulary strategies

i. Specific word instruction

1. Guidelines for specific word instruction
2. K-2: contextualizing vocabulary

3. Grades 2-12

a. Links to schema theory

b. Independent reading strategies (preteaching, vocabulary-comprehension activities)

c. Semantic maps

d. Semantic feature analysis

e. Sentence writing with vocabulary words

f. Word maps

g. Keyword/mnemonic methods

i. LINCS (Ellis, 1992, 2001)

h. Vocabulary notebooks

i. Word walls

ii. Word learning strategies

1. Dictionary use

2. Morphemic analysis

a. Free

b. Bound—affixes (prefixes, suffixes), Greek and Latin roots

c. Instruction

i. Sequence

ii. Word Mapping (Harris, Schumaker, Deshler, 2011)

3. Contextual analysis

a. Types (definition, synonym, antonym, example, general)

b. Instruction

i. Sequence

ii. Vocabulary Rule (Baumann et al., 2002)
III. Comprehension

a. Definitions

b. What impacts comprehension?

c. Challenges SWD have with comprehension 

d. Types of texts

i. Narrative 

ii. Expositional/informational: descriptive, persuasion, procedures, compare/contrast, problem-solution, cause-effect
e. Strategies

i. Metacognitive theory—basis for comprehension strategies

1. Metacognition self-knowledge

2. Metacognition self-control

ii. Prerequisite knowledge/vocabulary prior to strategy use in narrative text

1. Setting

2. Plot

3. Characters—protagonist, antagonist

4. Plot—conflict, events, outcome/resolution

5. Theme

iii. Other strategy considerations

1. Teacher/student responsibility in steps of strategy instruction learning

2. Notice use of writing across strategies

3. Notice use of think alouds across strategies

4. Notice use of discussion across strategies

iv. Activating background/prior knowledge

1. KWL

v. Questioning—asking and answering

1. Cover Bloom’s Taxonomy—higher level questions 

2. Dialogic reading: CROWD
3. Elaborative interrogation (Wood, Pressley, & Winne, 1990)

4. Question-Answer Relationship (QAR)(Raphael, 1986)

5. Questioning the Author (QtA) (Beck et al., 1997)

vi. Constructing mental images

vii. Understanding text organization and summarization

1. Difficulty of SWD in recognizing text structure  given different structure to use across different types of texts—expository to narrative

2. Story Maps—narrative text

3. Graphic organizers for expositional text

4. Summarizing

a. Strategies

b. PALS—Paragraph Shrinking

c. CSR—Getting the Gist

5. Multiple Strategy Instruction
a. Content Enhancement

b. Collaborative Strategy Instruction (CSR)

c. Peer Assisted Learning Strategies (PALS)

i. Grades 2-6 
ii. High School

d. Discuss research outcomes for CSR and PALS and limited effectiveness for SWD and higher impacts for low achievers

viii. Consideration of effectiveness for comprehension strategies—effect sizes (Gajria, Sood, & Sacks, 2007)
f. Assessment

i. Norm referenced comprehension assessments

ii. Progress monitoring

IV. Writing

a. Teaching writing

i. Steps in writing process

ii. SRSD

1. For whole writing process: POW

2. For components of writing process: TREE, WWW

iii. Use of AT to support writing

b. Progress monitoring of writing

V. Using Strategies for Standards-based Instruction

a. For English Language Arts (see FCRR website)

b. For content

c. Motivating students (IES Practice Guide, Improving Adolescent Literacy, 2008)

VI. Tying it All Together

a. Differentiation: using strategies to differentiate instruction

i. Tiered assignments

ii. Interest centers/groups

iii. Flexible grouping

iv. Multiple levels of questions

v. Learning contracts

b. Response to Intervention

i. Tier 1

ii. Tier 3/Tier 4—intensifying strategy instruction

1. Assessment of need

2. Identifying intervention

3. Intervention by teacher with specialized training
VII. Universal Design for Learning 

i. Multiple Means of Representation

1. Perception

2. Language, Expressions, and Symbols

3. Comprehension

ii. Multiple Means of Action and Expression

1. Physical Action

2. Expression and Communication

3. Executive Function

iii. Multiple Means of Engagement

1. Recruiting Interest

2. Sustaining Efforts and Persistence

3. Self-Regulation

VIII. Understanding by Design 

a. Desired Results

i. A Transfer goal

ii. An Essential Question

iii. A Meaning

iv. Knowledge and Skill

b. Evidence

i. Performance tasks

ii. Other Evidence

c. Learning Plan

i. The Learning Events

1. Acquisition

2. Meaning Making

3. Transfer

ii. Teaching



	Course Assessment Overview
	Your grades will be derived from the following:

Assignments

Points

Morpheme and vocabulary quiz

10

Tests (2)

50

Literacy Strategy Descriptions and Plans (3)

75

Mini Unit Lesson Plans and Context for Learning
30
Mini Unit UBD Framework
20
Mini Unit Video and Reflection

15
Total Possible Points
200

Prior to mid-semester, you will receive feedback on your academic performance in this course.

Your grade in this course will be based on the following:

A     =     90-100% of total possible points

B     =     80-89% of total possible points

C     =     70-79% of total possible points

D     =     60-69% of total possible points

F     =      0-59% of total possible points

	Course Assessment Instructions and Grading Rubrics 
	Lesson Hook

Generally, before each lesson there is a hook to introduce our lesson for the day. This can be a quick game, dance, or other activity connected with literacy. There will be assigned opportunities for you to provide a 15-20 minute literacy hook at the beginning of each lesson. Your hook must come from your readings. It must be creative, interactive, involve movement and humor. This activity occurs at the beginning of each class, so please be present when it is time for your group to present.  Please note names in the syllabus. If you know you are going to be out, please ask someone to exchange slots with you and let me know.
Morpheme and Vocabulary Quiz
There will be one quiz covering morphemes and vocabulary. Specific content will include identification of types of morphemes (bound and free); and meanings and examples of prefixes, suffixes, Greek roots, and Latin roots. Application of morphemic analysis to determine vocabulary definitions will also be required.
Tests

There will be two tests (of multiple choice, true/false, short answer, and essay question variety). Tests will include material from the text, readings, lectures, class activities, and national center resources.

Literacy Strategy Descriptions and Plans
For this assignment you will complete three (3) separate descriptions/plans: one for a vocabulary strategy, one for a comprehension strategy, and one for a writing strategy. The purpose of this assignment is for you to gain greater insight into how to apply selected evidence-based strategies and the variations in means of implementing (e.g., intervention components, student age and learning needs, instructional setting, intensity of instruction).  Choose strategies in which you have an interest, including one that is feasible for implementation in your placement (see next assignment: Field-based Implementation of Literacy Strategy and Presentation )Each description/plan developed for this assignment should include the following components:
1. Strategy Overview: In a paragraph provide a summary of the targeted strategy including general description, purpose, and what it is designed to impact/effectiveness.

2. Research Support and Evidence: Find 2 research articles examining use of your identified strategy. For each article provide
a. APA citation (do not trust citation tool in Galileo—they typically have omissions and errors)

b. Summary

i. Who the intervention targeted and where (i.e., age, disability, setting)

ii. Intervention information—how often, how long, key components

iii. Results—the impact of the intervention

3. Step by Step Procedures for Use: Provide a detailed numbered list of the steps for implementing the intervention. Consider various sources for this information such as the research articles you summarized, practice articles, your textbooks, etc.

4. Explain Options for Use

a. Content subjects to which it is applicable

b. Grades to which it is applicable

c. Ideas for Differentiating Use 
d. Ideas for Intensifying Use

e. Ideas for Assessing Outcomes and Continued Need for Instruction

5. Video Examples and Artifacts: Provide various resources that you might find useful to help with implementation. The key here is quality, not quantity. Consider resources such as handouts, videos, etc. that are highly relevant and applicable for translating the practice into instruction.



The GC&SU Special Education Literacy Strategy Mini-Teaching Unit:

Overview, Instructions, and Prompts

What is a mini-teaching unit?
This assignment will require and help you to develop understanding of how to apply various skills and knowledge that you have gained in your coursework thus far.  This assignment will also serve as a stepping stone for the Teacher Work Sample that you will complete next semester. For this mini-teaching unit, you will utilize a literacy strategy you have learned, apply the concepts of Understanding by Design/backward design (UbD) and universal design for learning (UDL) to develop a 3-day mini-teaching unit.
You will need to meet with your Host Teacher to identify the standard(s) you will be teaching in your mini-teaching unit. You will plan your unit during the first half of the semester and will be expected to teach the unit during the second half of the semester. Your field-based (FB) supervisor will need to observe you teach one of the three lessons in your unit. It is your responsibility to coordinate an observation day and time with your FB supervisor. 

The mini-unit must be submitted to your course instructor a minimum of 2 weeks prior to your planned implementation in order to allow your instructor time to grade, review, and provide feedback regarding your unit. 
Basically, a mini-teaching unit looks like this…

Section 1: Contextual Information
Section 2: Understanding by Design (UbD) Teaching Unit Framework Form
Section 3: Lesson Plans and Reflections 

Section 4: Video Analysis of Teaching

Some Notes:

a. The text of this document should be in 12 point “Times New Roman” font, single-spaced, and with 1” margins. Skip one space between paragraphs. 

b. The font for charts can be sized to fit, but do not go smaller than 9 point font. 

c. Fictitious first names only must be used for all students. Any student work included in the packet must have the name permanently covered. 

d. The finished Mini-Teaching Unit should be in a three ring binder with your name on the cover and on the spine. 

e. Include a detailed table of contents.

f. Labeled tabs should separate the sections. 

g. No “sleeves” unless absolutely necessary to keep items together.
You will have to upload these documents to LiveText as well, therefore be sure you have electronic copies. Instructions for uploading to LiveText will be given later in the semester.
Section 1: Description of Learners: Contextual Variables and Learning Environment Information

The questions you are focusing upon in this section are, “What are some of the factors of your students’ surrounding environment and community that have an impact on students, families, and schools?” and “What are some of the important characteristics of your students and your classroom?” This information will serve to help you utilize information about the students to develop instruction. It will also give you a context for understanding how to use evaluation information to support developing appropriate instruction. Knowing your learners is the first step when designing curriculum. Student learning and behavioral needs, prior experiences, socio-economic backgrounds, and other variables have tremendous influence on what students bring to learning situations. These variables impact knowledge, skills, misunderstandings, and motivation; thus, they are critical elements to consider in designing effective instruction.

In your descriptions, include factual information on the following along with a statement of how that information will impact your teaching unit or how you will develop your mini-teaching unit (instruction, resources, assessment, etc.) based on that information. Your description should include (but is not limited to) these factors:
a. Community considerations 

· Population--educational level, socio-economic profile, race

· Industry, businesses, economy 

· Neighborhoods, geographic environment, schools, other

b. School Description

· Population—number, language, gender, socio-economic profile, race

· School resources—special education services, after school programs, extracurricular activities, technology, labs, nature centers, other

· Community resources—business involvement, volunteers, mentoring 

· Other

c. Class Description

· Service—disability areas, service provision (inclusion, resource, self-contained)

· Students—number, language, gender, socio-economic profile, race, cultural diversity, age range, grade level range

· Classroom environment—atmosphere, physical surroundings, include sketch

d. Student Profiles

· Complete a separate profile on each child with a disability who will participate in your mini-teaching unit; include the following information

i. Disability

ii. Age, race, gender

iii. Previously demonstrated academic performance (this can be a paragraph explaining his/her current present level of performance and specific learning needs).

Section 2: UbD Teaching Unit Framework Form
Now that you know your students, you are ready to start planning your instruction. Before planning individual lessons (that comes later in Section 3), you must first use the UbD process to conceptualize your mini-unit. Thoroughly complete the Understanding by Design Unit Template (located at the end of this set of instructions). This form will help you plan for the big picture of your mini-teaching unit. It will guide you through the UbD steps: 1) identifying goals and standards for your unit (what students need to know), 2) developing an assessment framework (how they will demonstrate what they learn), and finally 3) outlining learning activities (what you and students will do to build understanding for targeted standards).

Keep in mind as you plan that this is a mini-unit….3 days only. UbD typically would be used for longer units so that more in-depth knowledge could be targeted. The focus of this project is for you to build your skills in designing cohesive instruction so we are starting small scale with just a few lessons. So although you will still use all the UbD steps, what you plan will not be as extensive as typical UbD units. For instance, you may target fewer standards or parts of standards; you will use fewer assessments and will not have time for a full-scale performance assessment with just 3-days. Remember even though the time is short do not fall into lessons and instructional activities that just target rote understanding. Follow the guiding principle of UbD: teaching is a process to help students gain in-depth knowledge of the content. 

Refer to the provided examples for guidance on how to complete the form. You MUST create your own unique unit. You MAY NOT use a completed unit or completed UbD template from any other resources (on-line, books, etc.).
Section 3: Lesson Plans 
Lesson Plan Explanation

I.   Purpose  of  the  Lesson: 
CCGPS Standard: 

This is what a student should understand and be able to do by the end of a given grade. 

(In your lesson plan, include the anchor standard (if applicable) and the Standard to give the reader a full picture of what is expected.)

Lesson Objective:

Here you state what you want the students to learn as a result of this lesson. In other words, it state the concepts and/or skills students will acquire as a result of this lesson.  It does not state activities or what the teacher will do.

Formative Assessment:

Now that you have the objective, how will you know if learning occurred?  State how you will

assess the objective. This must be linked to the objective. Assessment can be ongoing or at the end of the lesson.  Either way it must be documented in some way. Examples of assessments could be anecdotal records, checklists, writing assignments, diagrams/pictures, quizzes, tests, projects, or performance tasks.

II. Instructional Decision-Making
Think about the following considerations as you plan instruction to better meet

the needs of all learners. Discuss what you will do to based on the needs of your students.

Knowledge of Age-Level Characteristics- children progress through certain developmental stages that affect every area of growth—physical, emotional,
social, intellectual. The more teachers understand these stages, the better they can teach to the needs of each child.
Knowledge of Academic Readiness- defined as a child’s skills, behaviors, or attributes in relation to the expectations of individual classrooms or schools.
Knowledge of Subgroup or Individual Needs (IEP accommodations, ELLs,

G/T, other strengths/needs) State accommodations needed for students with special needs.

Knowledge of Interests and other Motivational Factors

What have you learned about the students in your class?  What motivates them?

What are their interests?

Multicultural Considerations/Equity Measures:

Consider if and how you can incorporate a multicultural focus in your lesson.  How will

instruction reflect diversity and appeal to students from various cultures, gender, race, social- economic status, etc.?

Academic Language Demands:
Academic Language is tied to specific subject area disciplines, and captures through vocabulary, grammar, and organizational strategies—the complex ideas, higher order thinking processes, and abstract concepts of the discipline. It is the language used in classrooms, textbooks, and formal presentations in a subject area and differs in structure and vocabulary from everyday spoken English.
 III.   Instructional  Procedures 
Instructional Materials and Technologies:

List what you will need for your entire lesson What preparation is necessary to

be knowledgeable about the content of the lesson?  What technology would enhance your instruction and the students’ learning?  You will want to note any preparation needed to use the technology.

Management Considerations (Procedures, Transitions, Materials, Behavior) Checks for Understanding:  The teacher monitors understanding by informal strategies such as: circulating, Every Pupil Response, anecdotal notes, observation with checklists, interspersed as needed.  Transitions: The teacher scripts clear directions for managing students in situations such as: physically moving within the classroom or when changing instruction from overhead transparency to completing a worksheet, for example.

Instructional Sequence These are the sequential steps you design to scaffold the students’ understanding of

the skills or concepts necessary to achieve the objectives.

Planned Beginning (Warm-up, Motivation, Bridge (state this in your lesson):

·
How will you access students’ prior knowledge?

·
How will you motivate the students to be engaged in the lesson?

Development of the New Learning: These steps should:

·
Guide students to assimilate new information or skills and to accommodate a new concept or schema.

·
Be abbreviated phrases, yet specific enough to provide you with good support.

·
Be numbered for easy reference during teaching.

Most lessons will include each of the following steps:

·
(Modeling):  The teacher demonstrates the skill or concept while the students observe.
(Guided Practice):  The teacher leads the students in development of the skill or concept.
·
(Independent Practice):  The students practice the skill or concept without the teacher’s guidance while the teacher observes.
Enrichment or Remediation:
What will you put into place to ensure that all learners are meeting the

goals you set for them?

·
Closure:  The students actively construct and share what they learned; the teacher

guides this activity.

Evaluation:  Closure is the time when you wrap up a lesson plan and help students organize
the information into a meaningful context in their minds. A brief summary or overview is often appropriate. Another helpful activity is to engage students in a quick discussion about what exactly they learned and what it means to them. 
Section 4: Video and Analysis 
Digital video can serve as a powerful tool to document and analyze teaching. It can capture the tone of the overall classroom environment, as well as the nuances of particular instructional techniques. Video can help the teacher to see and hear how his or her work is perceived by others.  It can also help a teacher become more aware of his/her professional self, and lead to better teaching.  Each candidate will be asked to video one of his/her lessons during the mini-unit (small group or whole group, ten-fifteen minutes). Set up the camera to include you and the students if possible. With your lesson plan in front of you, watch the captured video clip. You will see things you never considered. You may, if you haven't done this before, be surprised at how you look and sound on the small screen.  Analyze your actions and the reactions of students in light of the objective of your lesson.  Examine closely those aspects of your teaching that you wanted to focus on such as:  planning, reflection, classroom environment and assessment.   Please answer the questions provided in a one-two page reflection.
                               Instructional Lesson Plan
	In t e r n ’s  N a m e
	Grade
	Class  Size
	Date / Time

	Subject
	School
	Mentor  Initials


I.  Purpose of the Lesson – What will the students learn?  How does this learning fit within broader unit goals? Why is this learning meaningful, important and appropriate?  What will the students say or do that will serve as evidence of learning?
Standard (CCGPS) 

Anchor Standard
Standard
Lesson Objective
Formative Assessment (planned for use in this lesson)
II.  Instructional Decision-Making – What knowledge of students influences my instructional decisions in this lesson? How will my instruction respond in order to remove barriers to learning and/or build on students’ strengths?
	Knowledge of Learners 
►  ► ► 
Instructional Decisions based  on this knowledge

	Knowledge of Age-Level Characteristics
	

	Knowledge of Academic Readiness (based
on pre-assessment)
	

	Knowledge of Subgroup or Individual
Needs (IEP accommodations, ELLs, G/T, other strengths/needs)
	

	Knowledge of Interests and other
Motivational Factors
	


Multicultural Considerations / Equity Measures ► ► ► 
Implications for this  Lesson
Academic Language Demands
► ► ► 
Scaffolds to support language
development in this  lesson
III. Instructional Procedures – What instructional strategies and sequence will I use to ensure that every child is a successful learner?
Instructional Materials and Technologies
Management Considerations (Procedures, Transitions, Materials, Behavior)
	Instructional
Sequence
	Approximate
Time
	Procedure

	Planned Beginning

Warm-up

Motivation

Bridge
	
	

	Development of the New Learning (Clearly explain instructional activities in sequence.)
	
	

	Enrichment or Remediation (As appropriate to lesson)
	
	

	Planned
Ending
(Closure)

Summary

Homework
	
	


IV. Analysis and Reflection – To what extent are my students learning? How can I improve their learning experience? How can I improve my professional skills? (complete after teaching)
	Analysis:
What does the data from the formative assessment indicate about the extent to which students acquired the intended learning? (Cite specific numbers or percentages of students.)
What trends or patterns do you notice that indicate strengths and/or areas of need for the class as a whole, subgroups, or individuals?
What will be your next steps based on this analysis?
	

	Reflection:
Prompts to consider:
What is working? What is not? For whom? Why?
What multicultural considerations emerged during this lesson that you had not anticipated? How would you address those in the future?
How did you “think on your feet” to make instructional decisions while you were teaching the lesson? What worked or did not work about these decisions?
What changes would you make to your instructional procedure that would improve student learning?
How effective were your assessment tools in helping you monitor student progress? What modifications would you make to
	


help students better demonstrate their learning?
How did the oral or written feedback you gave students help address their needs in relation to the instructional objectives? How did you /will you give students an opportunity to use this feedback
to grow?
What was surprising or challenging during this lesson? What did you learn through it? How does that impact your future decision-making?
How does this lesson demonstrate your growth as a teacher in relation to one or more of the CEC standards

	UBD TEMPLATE

Stage 1 Desired Results 

	ESTABLISHED GOALS


<type here>
	Transfer

	
	Students will be able to independently use their learning to…

<type here>



	
	Meaning

	
	UNDERSTANDINGS


Students will understand that…
<type here>


	ESSENTIAL QUESTIONS


<type here>

	
	Acquisition

	
	Students will know…

<type here>
	Students will be skilled at…

<type here>



	Stage 2 - Evidence

	Evaluative Criteria
	Assessment Evidence

	<type here>
	PERFORMANCE TASK(S):


<type here>

	<type here>
	OTHER EVIDENCE:


<type here>

	Stage 3 – Learning Plan

	Summary of Key Learning Events and Instruction
<type here>




 Rubric for Evaluating Lesson Plans
	
	Effective 
3
	Developing 
2
	Ineffective 
1 - 0

	Value of the

Lesson
	Standards are correctly used and identified for the flow of the objective and assessment
Objectives are effectively aligned with standards.
Objectives clearly identify the intended student learning and
are effectively written in a manner that is appropriate for the development, prerequisite
knowledge, skills and experiences of the students.
Assessment provides specific modifications for instruction and /or assessment based on student differences.
Academic Language focuses on both general and specific vocabulary that is supported, as well as syntax and function.
	Standards are identified, but loosely tied to the objective and assessment.
Objectives are loosely aligned with standards.
Objectives are sometimes aligned to identify the intended student learning and are generally written in a manner that is appropriate to the development,
prerequisite knowledge, skills and experiences
of the students.
Assessment provides general modifications for instruction.
Academic Language focuses on general and specific vocabulary that is identified but loosely supported.
	Standards are not relatable to lesson.
Objectives are not correctly aligned with standards.
Objectives do not clearly identify the intended student learning and are not written in a manner that is appropriate to the development, prerequisite knowledge, skills and experiences of the students.
Assessment does not provide modifications for instruction.
Academic Language focuses on what students cannot perform effectively. Some vocabulary terms may be present.

	Context for
Learning
	Age level characteristics are identified and reflective of the lesson.
Student description of language development includes students’ needs and strengths, as well as individual
	Age level characteristics are identified and provide general implications for the lesson.
Student description of language development includes students’ needs.
	Age level characteristics are loosely or not identified and reflect the meaning of the lesson.
Students’ needs nor strengths are listed or are not relative to the lesson.  Individual and/or group


	
	and group differences.
Teacher displays specific understanding of students’ skills and prior learning that will affect comprehension.
Teacher interprets data or relevant factors (IEP and 504’s) that impacted decision making.
Multicultural considerations effectively reflect community and cultural aspects of the classroom and lesson.
	Teacher sporadically uses knowledge of students’ levels of performance, interests, backgrounds and learning needs to plan instruction.
Teacher references students with IEP’s and
504’s and loosely ties support to the lesson.
Multicultural considerations reflect general statements of the classroom and the lesson.
	differences are not mentioned.
Teacher does not use knowledge of students’ levels of
performance, interest, backgrounds and learning needs to plan instruction.
Teacher does not provide modifications for instruction based on student differences or provides inappropriate modifications.
Multicultural considerations are loosely or ineffectively tied to the lesson.

	Instructional
Procedures

	Teacher effectively supports student engagement in learning.
Higher-order thinking questions are taught and supported.
Procedures reflect a clear and appropriate progression from teacher modeling to student independence.
	Teacher provides adequate engagement in learning.
Some higher-order thinking questions are taught.
Procedures reflect an unclear or inappropriate progression from teacher modeling to student independence.
	No engagement activity is evident.
Questions are reflective of closed responses or are not apparent.
Procedures do not reflect progression from teacher modeling to student independence.

	Analysis
	Data reflects students’ knowledge of whole group and individual comprehension.
Future teaching steps are noted for whole and small groups in
	Data reflects students’ knowledge of whole group comprehension.
Future teaching steps are noted for whole group relation to the
	Data is minimal and feedback is not supported.
Future teaching steps are omitted or vaguely relate to the still or


	
	relation to the skill or strategy.
	skill or strategy.
	strategy.

	Reflection
	Reflections show evidence of critical analysis of instructional decisions and include specific suggestions for improvement.
Whole group and individual student performance is effectively supported by citing specific examples of growth made by the students and/or teacher candidate.
	Reflections show some evidence of critical analysis of instructional decisions and include general suggestions for improvement.
Whole group instruction is somewhat supported by citing general examples of growth made by the students and/or teacher candidate.
	Reflections show minimal evidence of critical analysis of instructional decisions.
Whole group and individual group instruction is minimally or not supported.  Specific examples of growth are not mentioned teacher candidate.


Self - Analysis  of  Video  Taped  Lesson 
Candidate: 
 Topic/Skill: 
 

Date:  

 Grade Level:  

	1.   Explain ways in which you did or did not meet the lesson’s objective(s). How do you know?

	2. How did you engage your learners? Was the pace comfortable? How well did you circulate among your students (if it was a whole group lesson)?

	3.
What was the strongest part of your lesson? Why?

	4.   What part of the lesson was the weakest? Why?


	Date
	Topic
	Readings and Resources to Prepare for Class
	Other Information (Class Activities, Announcements)
	Assignments Due

	 Session 1 Online
	Cover syllabus
Content area reading overview

Reading interconnections

Evidence-based instruction

Vocabulary: Why, general guidelines, assessment
	
	Handouts: Morphemes: Common prefixes, suffixes, Latin roots, and Greek roots
Activity: Selecting vocabulary to instruct (reading vs. content, Tier 2 words vs. Tier 3 words…no this is not RTI)
	

	 Session 2
Campus
	Vocabulary strategies: Word learning strategies
	Vaughn & Bos, Ch 10 pp 320-327

	Activity: Morphemic analysis: Does it work (finding examples and non-examples)
Activity: Teaching identification of context clues and types (scaffolding skills)
	

	 Session 3
Online
	Vocabulary strategies: Specific word instruction 
	Kamil et al, 2008 pp4-15 (IES Practice Guide)
	Activity: Selecting an appropriate organizer for vocabulary and content
Go over quiz if time permits.
	Morpheme and Vocabulary Quiz

	 Session 4
Campus
	Vocabulary strategies: : Specific word instruction (cont.)
	Florida Center on Reading Research: http://www.fcrr.org/for-educators/sca.asp   (explore extensive student center activity resources—focus on vocabulary)

	Go over quiz

Activity: Generating Keywords and other mnemonics to prompt student memory
	

	Session 5
Online
	Comprehension: Definitions, impacts
Types of Texts

Metacognitive theory

Comprehension strategy considerations and prerequisite knowledge
Comprehension strategies: Activating background knowledge: KWL
Comprehension strategies: Questioning, constructing mental images


	Vaughn & Bos, Ch 8, 

Pp 245-283

Kamil et al, 2008 pp16-25 (IES Practice Guide)
Fenty et al, 2013

	Activity: Bloom’s taxonomy: Generating levels of questions for a narrative text
	Literacy Strategy Descriptions and Plan: Vocabulary

	Session 6
Campus
	Comprehension strategies: understanding text organization and summarization—Story Maps, graphic organizers; multiple strategy instruction—Content Enhancement
	Baxendell, 2003
Vaughn & Bos, Ch 10, pp 328-346 


	Activity: Content scenarios and student learning needs: Applying a strategy
	

	 Session 7
Online
	Comprehension strategies: multiple strategy instruction—CSR, PALS
Comprehension assessment: Progress monitoring (e.g., Maze, STAR, fluency as indicator)
	Review IRIS Modules Perspective and Resource Pages for
· PALS: A Reading Strategy for Grades 2–6
· PALS: A Reading Strategy for High School
· CSR: A Reading Comprehension Strategy 

	Activity: Using Maze for PM
Activity: Identifying comprehension measures using National Center on Intensive Interventions tool charts: http://www.intensiveintervention.org/resources/tools-charts 
	Literacy Strategy Descriptions and Plan: Comprehension

	Session 8
On Campus
	Writing: Writing process and SRSD
	Mason et al, 2011
De La Paz, 2000


	Review test

Project WRITE: http://kc.vanderbilt.edu/projectwrite/index.html
IRIS: Improving Writing Performance: A Strategy for Writing Persuasive Essays
	

	Session 9
Online
	Writing: Strategies for process and components, Progress monitoring
	ooVaughn & Bos, Ch 9,

Pp 284-301


	Activity: Assessment of a writing sample

	

	Session 10 

On Campus
	Overview of UBD and UDL
	Understanding by Design

Wiggins and McTighe
	Review Mini-Unit
	

	Session 11
Online
	Use of AT (software, apps): Writing, comprehension

	Homework: http://disabilitynetwork.org/technology/40-amazing-ipad-apps-for-the-learning-disabled/#.UssTH7l3uP8 

	Homework: Using iPads: Instructor will check out set from library to use
Homework: Apps https://itunes.apple.com/us/genre/ios-education/id6017?mt=8&ls=1&v0=www-iphone-5s-appstore-education
	Literacy Strategy Descriptions and Plan: Writing

	Session 12
On campus
	Integrating strategies in standards-based instruction
Motivating students
	Kamil et al, 2008 pp26-30 (IES Practice Guide)

	Florida Center on Reading Research: http://www.fcrr.org/for-educators/sca.asp  
Class activities with Common Core activities

Georgia DOE Standards: https://www.georgiastandards.org 
	

	Session 13 Online
	UBD and UDL
	CAST Website and Mini-Unit
	
	Mini-Unit Due

	Session 14
On campus


	RTI: Intensification of strategies

Differentiation
	Kamil et al, 2008 pp31-37 (IES Practice Guide)
Vaughn et al, 2012 pp17-32 (Center on Instruction Practice Guide)


	
	


Note.  Schedule  is tentative and is subject to change. Changes will be announced in class and/or through e-mail.

The IRIS Center Use Planning Guide 
Identify any IRIS Center Resources to be integrated in this course. This information will be utilized to develop an overall program planning guide for use of IRIS. This will allow instructor’s to know what IRIS resources trainees have had or will have access to in other courses. Add rows to the table if needed.
	Module Title
	Challenge (indicate if used by yes/no)
	Thoughts (indicate if used by yes/no)
	Perspectives and Resources (list pages and activities used)
	Assessment (list question #s used)
	Wrap Up (indicate if used by yes/no)

	PALS: A Reading Strategy for Grades 2–6
	
	
	1-11
	
	

	PALS: A Reading Strategy for High School
	
	
	1-11
	
	

	CSR: A Reading Comprehension Strategy
	
	
	1-12
	
	

	Improving Writing Performance: A Strategy for Writing Persuasive Essays
	
	
	1-5
	
	

	
	
	
	
	
	


	Information Brief Title

	

	Activity Title

	

	

	


Other Resources
Describe any other significant resources for this course that are not listed above in the IRIS table or under Required or Supplemental Learning Resources. This will reduce duplication of instructor use of videos (e.g., Rick Lavoie and Harry Wong videos) and will support purposeful revisiting or resources to build upon trainee knowledge and skills (e.g., Learner Response Systems). Only include those resources that you feel are integral to the course and should be embedded no matter who the instructor is. You may/may not have information to include here. If you need more space, add rows to the table as needed.
	Video/Film Title/Website
	

	Florida Center on Reading Research: Common Core Center Activities
	

	Project WRITE
	



