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	Course Information
	Course Prefix & Number: EDEX 6110
Course Title:  Survey of Special Education I
Semester Hours:  3 credit hours
Instructor: 

Office Hours: 

Office: 

Phone:  
Email: 

	Meeting Days
	Insert class schedule—days, times, class #

	Course Description
	This course provides an introduction to special education. Content addresses 1) law influencing the education of students with disabilities and each law’s implications for practice; 2) initiatives in education impacting the education of students with disabilities; and 3) disability categories including the definition, eligibility criteria, and characteristics. This course meets requirements of Georgia House Bill 671 and Georgia Professional Standards Commission Rule 505-2.20.

	Course Prerequisites
	Acceptance into the Master of Arts in Teaching Special Education cohort program.

	Course Function 
	This course serves as a required course for the MAT degree in Special Education in the Department of Teacher Education.

	Course Delivery Structure
	Coursework for the MAT degree in special education is provided in a hybrid format with 50% face-to-face class meetings on the Macon campus and 50% online through GaVIEW and LiveText. 

 

	Expected Course Outcome (performance objectives—correlated to SPA standards):
	Outcomes for knowledge and skills targeted within this course are identified in the Georgia College and State University Standards Rubric for Initial Special Education Training. The rubric is based on Council for Exceptional Children (CEC) standards; the Georgia Professional Standards Commission Educator Preparation Rules for Special Education General Curriculum (Rule 505-3.30); and the National Comprehensive Center for Teacher Quality Innovation Configurations (TQIC) in Reading Instruction, Classroom Management, Inclusive Services, Learning Strategy Instruction, and Response to Intervention.
Standard

Knowledge/Skill

Target Level

CEC 1
Learner Development and Individual Learning Differences
Describe characteristics of and reading strategies used by ineffective learners in special education
2
Explain the categories of disability per federal law and state regulations  
2
Analyze learning & behavioral characteristics of students with disabilities, assessment information detailing these characteristics, and the resulting learning needs  
3
Recognize common medications utilized by students with disabilities & their side effects
2
Express appreciation of disability and awareness of disability culture  
1
Describe the impact of disability on the child and family across the lifespan  
1
CEC 5
Instructional Planning and Strategies
Link IEP goals & objectives to general curriculum for UDL and for differentiation of instruction
4
Make accommodations and modifications (i.e., adaptations to input, output, size of assignments, extended time, level of support, degree of participation or for content, process, or product) to differentiate/apply UDL to address GPS
4
Describe setting demands (i.e., understanding expectations for learning and need for learning strategies)
3
Employ cognitive apprenticeship (i.e., teacher as facilitator of learning)  

4

CEC 6
History of Special Education
Describe the treatment and education of people with disabilities across the nation’s history

2
Discuss current trends and issues : inclusion

2
Discuss current trends and issues: overrepresentation

2
Law issues
Explain differences and connections among statutory, case, and regulatory law
2
Identify key cases and how they impact teaching practice
2
Identify state special education regulations and how to access to for information
1
Discuss IDEIA 2007 and its implications for practice (e.g., categories of disability, continuum of placements, eligibility, IEPs) with depthwith depth
2
Articulate how other disability legislation (i.e., 504, ADA) relates to education
2

RTI Awareness

Recognize the research base for RTI
1

Analyze Georgia’s Pyramid of Interventions  and its varied  implementation across schools
3
Recognize other states’ models and evolution of RTI  
1
Describe RTI’s basis in federal laws and regulations (i.e., IDEA, NCLB)
2
Ethics and Professionalism

Explain and apply CEC and Georgia PSC ethical standards 

4

Model appropriate dress and punctuality

4

Recognize possible implications of using social networking inappropriately (e.g., Facebook; may be addressed in pre-ed classes)

1

Model appropriate interaction with students/ teachers in placement situations  

4

Articulate ideas and concerns without offending 

1

Follow the proper chain of command

1

Utilize person first language
2

CEC 7
Collaboration

Describe team involvement in the pre-referral, referral, & IEP process
3



	Required Learning Resources

	Books

Turnbull, A., Turnbull, R., & Wehmeyer, M..  (2013). Exceptional Lives: Special Education in Today’s Schools (7h  ed.).  Upper Saddle River, N.J.: Prentice-Hall.     
The textbook is available online at www.amazon.com and http://www.ecampus.com/ as well as at the PawPrints bookstore.
Journal Articles
Online Resources 
Autism Speaks: http://www.autismspeaks.org/ 
This organization focuses on autism advocacy, education, and research. One teaching tool provided by Autism Speaks is the ASD Video Glossary, an innovative web-based tool designed to help parents and professionals learn more about the early red flags and diagnostic features of autism spectrum disorders (ASD). The glossary, which includes over a hundred video clips, can be accessed free after you register online. To register, go to http://www.autismspeaks.org/what-autism/video-glossary 

Council for Exceptional Children (CEC): http://www.cec.sped.org/
This site is the official site for Council for Exceptional Children (CEC), the largest international organization advocating for the education of students with disabilities. CEC contributes much to the field of special education through teacher resources, journals, advocacy for governmental policies to support the education of students with disabilities, and standards for special education teachers, including ethics standards. On the CEC website, you can find up-to-date resources on current hot topics, blog with leaders in the field of special education, access CEC journals and other resources, and much more. CEC publishes an online newsletter, SmartBrief, that highlights news in the field of special education. Subscribe to CEC’s SmartBrief at http://www.smartbrief.com/cec/ 
Georgia Department of Education: http://gadoe.org/ 
The state department of education interprets federal legislation related to education. The department provides rules and guidance documents to school systems to assist them with implementation. Here are several key resources of which special education teachers need to be aware. 

Georgia Department of Education Response to Intervention (RTI) Implementation Guide:  http://public.doe.k12.ga.us/DMGetDocument.aspx/Response%20to%20Intervention%20-%20GA%20Student%20Achievement%20Pyramid%20Oct%2023.pdf?p=6CC6799F8C1371F68DB0D7C596DDE568EC009371819645167EF8D00428F8293B&amp;Type=D
This document provides guidance to schools and teachers for developing and implementing response to intervention systems. The document provides common language of RTI, practical implementation ideas, and resources for continued professional learning.
Georgia Department of Education Special Education Rules and Disability Eligibility Categories: http://www.gadoe.org/ci_exceptional.aspx 
This page provides links to key information you will use as a special education teacher. These rules are the Georgia’s interpretation and implementation of IDEA. Click on “Special Education Implementation” to find state rules for implementing IDEA (e.g., individualized education program (IEP) requirements). Click on “Eligibility Categories” to find definitions and eligibility requirements for disabilities categories served in Georgia.

Georgia Project for Assistive Technology (GPAT): http://gpat.org/   

GPAT is a division of the Georgia Department of Education and its mission is provide resources to improve teacher knowledge of and student access to assistive technology. Explore information about specific devices at this page link on the site http://gpat.org/devices.aspx 
LD Online: http://www.ldonline.org/  
LD Online provides information and resources on learning disabilities (LD) and attention deficit hyperactivity disorders (ADHD). The information is user-friendly geared toward teachers and families of students with disabilities. The website is a service of the Public Broadcasting Service (PBS).
Wright’s Law: http://www.wrightslaw.com/
This website offers a wealth of resources targeting legal issues in special education and advocacy for students with disabilities. The resources are useful for parents, educators, and advocates. One resource offered through this site is an online newsletter, the Special Ed Advocate Newsletter. Subscribe to the newsletter at http://www.wrightslaw.com/subscribe.htm 
IRIS Center:  http://iris.peabody.vanderbilt.edu/
The IRIS Center is a federally funded national center which provides free, online, interactive resources that translate research about the education of students with disabilities into practice. 


	Recommended Supplemental Learning Resources
(Optional)
	Books

Yell, M.L, (2012). Law and special education (3rd ed.). Upper Saddle River, NJ: Prentice Hall.
Journal Articles
Brown, J., & Doolittle, J. (2008). A Cultural, Linguistic, and Ecological Framework for Response to Intervention with English Language Learners. Teaching Exceptional Children, 40(5), 66-72.
Hoover, J. J., & Love, E. (2011). Supporting School-Based Response to Intervention: A Practitioner's Model. Teaching Exceptional Children, 43(3), 40-48.

Zirkel, P. A. (2009). What Does the Law Say? New Section 504 Student Eligibility Standards. Teaching Exceptional Children, 41(4), 68-71.

Zirkel, P. A. (2011). What Does the Law Say? Teaching Exceptional Children, 43(3), 65-67. 

Zirkel, P. A., & Thomas, L. B. (2010). State Laws and Guidelines for Implementing RTI. Teaching Exceptional Children, 43(1), 60-73. 
Online Resources
Individuals with Disabilities Education Act (IDEA): http://idea.ed.gov/ 
IDEA is the law governing the education of students with disabilities across the nation. States interpret this law and its regulations for implementation in public schools. The site offers many resources including a search tool to find language within the law, and video clips, presentations, and Q&A documents to help with interpreting the law.
National Dissemination Center for Children with Disabilities (NICHCY): http://nichcy.org  
NICHCY is a national center funded by the U.S. Department of Education, Office of Special Education and Rehabilitative Services. This is one of over 40 centers funded which make up the Technical Assistance and Dissemination (TA&D) network. These centers, including NICHCY, focus on disseminating information to support the education of students with disabilities. NICHCY offers numerous resources including detailed disability fact sheets that include characteristics, teaching tips, and resource links. Go to http://nichcy.org/disability/specific to access the disability fact sheets.
No Child Left Behind: http://www.ed.gov/esea 

The Elementary and Secondary Education Act was reauthorized in 2001 as the No Child Left Behind Act. The law is currently being considered for reauthorization. A Congressional committee and the U.S. Department of Education are working on the specifics for revising the law. Given that this law established standards for the education of all students, including students with disabilities, and set highly qualified requirements for all teachers, including special education teachers, the reauthorization has much potential for continuing to impact special education. The federal government provides a site that includes information on the current law as well as updates on progress toward reauthorization. Explore the site and then go to http://www.ed.gov/esea/reauthorization/news/feed to sign up for the reauthorization feed.
Various YouTube videos related to characteristics of disability categories

	University and College of Education Policies
	Honor Code: All students are expected to abide by the requirements of the Georgia College & State University Honor Code as it applies to all academic work at the University. Students are strongly warned against any form of academic dishonesty.  This includes, but is not limited to, failing to cite work of other authors and representing the work of others as your own.  Any student who violates the honor code will fail this course and be referred to the Judicial Council. The Honor Code may be found at http://www.gcsu.edu/studentlife/handbook/code.htm
Accommodation Requests: If you have a disability as described by the Americans with Disabilities Act (ADA) and the Rehabilitation Act of 1973, Section 504, you may be eligible to receive accommodations to assist in programmatic and physical accessibility. Disability Services of the GCSU Office of Institutional Equity and Diversity can assist you in formulating a reasonable accommodation plan and in providing support in developing appropriate accommodations needed to ensure equal access to all GCSU programs and facilities. Course requirements will not be waived, but accommodations may assist you in meeting the requirements. For documentation requirements and for additional information, we recommend that you contact Disability Services located in Maxwell Student Union at 478-445-5931 or 478-445-4233.   

Official documentation as provided by GCSU’s Disability Services must be presented to the instructor in order to receive accommodations. Any student with a disability requiring accommodations should notify the instructor at the beginning of the semester. An appointment should be made with the instructor at the beginning of the semester to discuss accommodation needs for the course.

Diversity: The College of Education recognizes that society is a unique mixture of diverse individuals. Diversity encompasses issues of gender, race, age, ethnicity, socioeconomic status, sexual orientation, ability, color, country of origin and more. The COE values and respects the diversity of individuals and seeks to prepare students who will be capable of working effectively with individuals of varying characteristics. The COE will seek to provide learning experiences, both within and outside of the classroom which will foster understanding and appreciation of diversity in our students and will provide strategies to help students work effectively with diverse individuals in professional settings.
Fire Drills:  Fire drills will be conducted annually. In the event of a fire alarm, students will exit the building in a quick and orderly manner through the nearest hallway exit. Learn the floor plan and exits of the building. Do not use elevators. If you encounter heavy smoke, crawl on the floor so as to gain fresh air. Assist disabled persons and others if possible without endangering your own life. 

For more information on other emergencies, please visit: http://www.gcsu.edu/publicsafety/gc_alert.htm
Religious Observance Policy: Students are permitted to miss class in observance of religious holidays and other activities observed by a religious group of which the student is a member without academic penalty.  Exercising of one’s rights under this policy is subject to the GC Honor Code.  Students who miss class in observance of a religious holiday or event are required to make up the coursework missed as a result from the absence.  The nature of the make-up assignments and the deadline for completion of such assignments are at the sole discretion of the instructor.  Failure to follow the prescribed procedures voids all student rights under this policy. 
Student Opinion Surveys: Given the technological sophistication of Georgia College students, the student opinion survey is being delivered through an online process. Your constructive feedback plays an indispensable role in shaping quality education at Georgia College. All responses are completely confidential and your name is not stored with your responses in any way. In addition, instructors will not see any results of the opinion survey until after final grades are submitted to the University. An invitation to complete the online opinion survey is distributed to students near the end of the semester. Your participation in this very important process is greatly appreciated.

Background Checks: All students in initial certification programs must give permission for annual background checks. If the background check is returned with the statement “does have a criminal background,” then that student is not allowed to attend any field placements until a meeting is held with the assistant dean.  At that meeting background results are discussed, and next steps for each individual are outlined. Students whose background checks reveal felony convictions or misdemeanor moral turpitude convictions will not be allowed to enter or continue programs.

	Special Education Program Policies
	Attendance Policy: Attendance is expected for each class meeting and is essential for successful completion of the course requirements. Any absence from class including missing a portion of a class meeting (i.e., arriving late, leaving early) may result in a reduction of the final grade. Extenuating circumstances will be evaluated on a case-by-case basis. If extenuating circumstances occur, contact the instructor as soon as possible.
LiveText: LiveText is a web-based system that supports student and instructor sharing of learning materials. GCSU College of Education has adopted LiveText as the vehicle for collection and management of student learning data for accreditation purposes. That is, LiveText is the means for student submission and instructor evaluation of assignments and portfolios required for program assessment. All students in the program must purchase and maintain access to a LiveText account throughout the program.
Decision Points and Program Assessments: Each semester decision point assignments are embedded in courses to evaluate student progress on standards. Decision points are assignments that require students to apply knowledge and skills related to the standards and course content in field-based settings. Program assessments are simply decision points on which the program collects student data through LiveText. Students must meet target level on all decision points and program assessments during the semester assigned to be able to continue in the program. 

	Instructor Policies
	Participation: Every student is expected to actively participate in class discussions and activities. Lack of participation will be addressed on an individual basis and may result in a reduction of the final grade. 

Preparation for Class: Students are expected to complete all assigned readings and/or assignments prior to the start of class. 

Cell Phone and Laptop Ettiquette: Cell phones should be turned off and out of sight during class. Laptops not being used for class related activities should be closed. 

APA or Professional Quality of Assignments: Unless otherwise specified, all assignments should be typed in APA format. 

Makeup or Late Assignments/Missed Class Information: Unless prior arrangements are made, no late assignments will be accepted for credit.

Instructor E-mail Response Policy: Email is an excellent way to communicate with the instructor. You are expected to check your GCSU e-mail regularly for important information, feedback about assignments, announcements and other course information. You may forward your GCSU email to a personal account. 

GeorgiaVIEW Policies: GaVIEW, the portal for online course resources and modules, can be accessed at https://gcsu.view.usg.edu. The syllabus, class handouts, and Powerpoints will be posted in GaVIEW. For a hard copy of these materials, you may access the class site in GaVIEW and print these. Grades for this course and class announcements will be posted in GaVIEW. The instructor will not utilize the e-mail tool within GaVIEW. You should check the site daily.  
Person First Language: People with disabilities are just that: people who happen to have physical, sensory, behavioral, or intellectual disabilities. The appropriate way to speak and write about persons with disabilities is to put the “person first;” For example, “the student with a severe disability,” “the program for students with behavior disorders.” This small change emphasizes the humanity and individuality of the person and clarifies that disability is only one of many characteristics (and not necessarily the most important) that people can possess. Please avoid phrases like “the handicapped,” “BD kids,” “severely retarded children,” or other statements that highlight the disability rather than the individual. 
Turnitin Policy: Turn It In, a web-based plagiarism detection system, may be utilized to review papers submitted in this class. Please note that when a paper is submitted to Turn It In, it allows the company “royalty-free, perpetual, world-wide, irrevocable license, to reproduce, transmit, display, disclose, archive” the paper for its use (Turn It In User Agreement Accessed from http://www.turnitin.com/newuser_alt2.asp?svr=11&lang=en_us&r=51.249887929897).

	Outline of Course Content
	I. Law (Statutory, Regulatory, and Case Law)

a. Cases providing foundation for PL 94-142

b.  Individuals with Disabilities Education Improvement Act 2004 (IDEA)

i. Revisions of law

ii. Disability categories under IDEA

iii. Key Principles of IDEA

1. Zero reject

2. Free and appropriate education (FAPE)

a. IEP, IFSP, ITP

b. Child find

3. Least restrictive environment (LRE)

a. Continuum of services

4. Nondiscriminatory evaluation

5. Due process

6. Family participation

iv. Cases related to key principles

c. Section 504 of the Rehabilitation Act

d. Americans with Disabilities Act

e. Elementary and Secondary Education Act/No Child Left Behind of 2001

II. Initiatives in education 

a. Standards-based education

b. Evidence-based practices including differentiated instruction

c. Response to intervention 

i. Basis in IDEA LD eligibility and NCLB emphasis on evidence-based strategies

ii. Tiers

iii. Roles of general educators and special educators 

iv. Intervention across tiers, referral, eligibility, and placement process

v. Inclusion and co-teaching within a response to intervention(RTI) model

d. Accommodation vs. modifications

e. Accountability and assessment

III. Disabilities categories under IDEA

a. IDEA definition, Georgia DOE eligibility criteria, disability characteristics

i. Specific learning disability

ii. Emotional behavior disorder

iii. Intellectual disability

iv. Other health impairment, including attention deficit hyperactivity disorder (ADHD)

v. Autism spectrum disorder, including Asperger’s syndrome and pervasive developmental disorder (PDD)

vi. Traumatic brain injury

vii. Orthopedic impairment

viii. Speech and language impairment

ix. Multiple disabilities

x. Vision impairment, including blindness

xi. Hearing impairment, including deafness

xii. Deaf-blindness

xiii. Significant developmental delay

IV. Gifted and Talented 
a. Jacob K. Javits Gifted and Talented Students Education Act of 2001 (Subpart 6 of NCLB)

b. Eligibility, services, characteristics
V.  Lesson planning 
a. Using academic language in lesson planning; understanding Standards, Essential Questions, Activating strategy, Teaching, and Summary
b. Writing learning objectives that are tied to standards and assessments
c. Incorporating accommodations and modifications and differentiated instruction to address students’ learning styles and interests
d. Collecting performance data and giving appropriate student feedback

	Course Assessment Overview
	Your grades will be derived from the following:

Assignments

Points

Test 1

20

Test 2

20
Test 3

20
Foundations Activities:

a. Code of Ethics and Upholding the Law Reflections 
10

b. Meeting Observations

10

c. School RTI Description

10

d. Disability Files

10

Lesson Plan Assignment
50

Total Possible Points
150

Prior to mid-semester, you will receive feedback on your academic performance in this course.

Your grade in this course will be based on the following:

A     =     90-100% of total possible points

B     =     80-89% of total possible points

C     =     70-79% of total possible points

D     =     60-69% of total possible points

F     =      0-59% of total possible points

	Course Assessment Instructions and Grading Rubrics 
	Tests

There will be three tests/exams (of multiple choice, true/false, short answer, and essay question variety). Exams will include material from the text, readings, web-resources, lectures, and class activities.

Code of Ethics and Upholding the Law Reflections 

Go to the link below and then locate the link for the PDF version of Special Educators Professional Ethical-Principles-and-Practice-Standards and print it out to keep. The PDF link is just below the page title. 

http://www.cec.sped.org/Standards/Ethical-Principles-and-Practice-Standards 

As part of the code of ethics, teachers are expected to uphold laws, regulations, and policies.  As we discuss legal issues in class, your task is to be on the lookout for either exemplary applications or breaches of law, regulations or policy by teachers, staff, or even administration in your placement. Based on these observations, you are to complete 2 “Upholding the Law” reflections across the semester. In the reflections:  

1) Identify the law, regulation, or policy you observed (or should have observed) being implemented. 

2) Identify the participants and location in general terms, (i.e. student, special educator, regular educator, regular or special education classroom) so that confidentiality is maintained.  Do NOT use any names or other identifying information.

3) Explain why this is an example or non-example.  Support your explanation with details and justify by discussing specific legal information and applications of that information. 

Important Note:  Please do NOT confront someone who had violated policy.  That is NOT part of the assignment. 

Meeting Observations

In your school you must attend 2 out of the 5 following types of meetings: Response to Intervention Tier 3 (Student Support Team), Referral for Evaluation, Initial Evaluation, Re-evaluation, IEP, or 504 Meeting. In some schools, they may combine two of these meetings into one meeting. For instance, schools often combine the re-evaluation meeting with the IEP meeting. If this occurs, this only counts as one meeting. Make certain you attend 2 separate meetings that cover 2 of the above meeting purposes. As part of this assignment, you will have the meeting leader sign off on the attached sheet stating that you have attended each meeting and noting the date and type of meeting. Along with this sheet complete 1 page typed (DS, 12 pt font) description of each meeting. 

Include the following:

1) Description of purpose of the meeting

2) List of participants and roles

3) Discussion of meeting and its outcomes

4) Information that demonstrates your understanding how these meetings relate to the law and to class information (e.g., highlight key information that relates to the law in practice; note failure of school to meet legal requirements)

Use pseudonyms to protect student, family, and professionals’ confidentiality. Use general descriptors such as 8th grade math general education teacher, mother, etc. Please be aware that all information gained in these meetings is strictly confidential and is not to be shared beyond this assignment. 

School Response to Intervention (RTI) Description

Describe the response to intervention model in place in your assigned school. For each tier indicate: 1) academic/instructional supports or interventions, 2) behavioral supports or interventions, 3) progress monitoring procedures, instruments, and schedule for collecting data, 4) procedures for review of student progress and persons involved in decision making. For the interventions and progress monitoring (#1-3), indicate if they are utilized as a standard protocol in place for all students or if they are an option used within a problem-solving approach. Include a description of Universal Screening procedures used, what areas are screened, and how often students are screened. Talk to multiple people in your school to secure this information. Find the key people organizing the system as well as those involved in the day to day implementation. Remember that administrators are busy people so when soliciting information from a principal, assistant principal, RTI coordinator, or person in a similar position, plan ahead and request the information and schedule a time so that all of your cohort members placed in the school can hear the information. This will prevent the administrator from having to repeat the information individually with every cohort member placed in the school. Do not request this information from another cohort member; you are to participate in gathering the information first hand from school personnel. Also, do NOT complete this assignment as a group assignment. You may use or adapt the table below to convey the information gathered.

RTI Description for _________________ School

Academic/Instructional Supports
Behavioral Supports
Progressing Monitoring Procedures

Decision Making Protocol

Tier 4

Tier 3

Tier 2

Tier 1

Universal Screening Procedures

Lesson Plan Assignment

Design and teach a lesson plan for your classroom.  Write an introduction for your lesson plan with the following elements. Remember that any information gathered for this assignment that relates to a student’s disability is confidential. Please organize the assignments by the following sections.

Lesson Plan Introduction Elements – write in narrative form

1) Class Information: Describe the grade, subject, and class you are teaching.

2) Brief Description of lesson: Overview of a whole class lesson based on a topic connected to GPS standards and incorporating differentiated instruction strategies. 

3) Student Information: Identify a student with a learning disability (SLD), mild intellectual disability (MID), or traumatic brain injury (TBI) that impacts cognitive functioning, ADHD, emotional behavioral disorder (EBD), or autism/Asperger’s. Describe the student and his/her needs as they relate to learning. Be detailed. Use a minimum of 4 sources of information: IEP (required), observations (required), special education teacher interview (required), regular education teacher interview, student interview, parent interview, and psychological information. 

4) Accommodations/Modifications: List accommodations and modifications per the student’s IEP. Discuss how any specific behavioral, environmental, and/or instructional accommodations or modifications apply to your classroom and teaching situation

5) Resources: Identify resources for meeting student needs (e.g., support services, technology, organizational support, specialized learning strategies). Discuss how these will be utilized in your classroom to meet the student’s needs.

6) Student Self-Determination: Discuss student level of awareness of disability and current level of responsibility and motivation towards education and how this impacts learning (base this on information gathered in #3 above) 
Lesson Plan: Develop and write a detailed lesson plan using the lesson plan template at the end of the syllabus. 

a. Develop a lesson plan using academic language including subject, topic, time, learning objectives, detailed procedures, and assessment of learning objectives.

b. List IEP accommodations and modifications that apply to this lesson for the identified student (from #3 above). Discuss how instruction, environment, and assessment will be adjusted to meet student learning needs. Be thorough. Be certain to include how behavioral and environmental issues are addressed.

c. Clearly define differentiated instruction strategies to be used to address student learning styles and interests




	Date
	Session

#
	Topic
	Text Readings Due
	Other Information (Class Activities, Announcements, Etc)
	Type of Class
	Assignments Due

	
	1
	Syllabus—Course Overview
Case Law Foundational to PL 94-142

Introduction to IDEA and Disability Categories
IDEA Guiding Principles: Zero Reject, FAPE, LRE, Due Process, IEP components


	Turnbull Chapter 1
	View 35th Anniversary of IDEA: https://www.youtube.com/watch?v=hFlY4iDgOjs 
Access IDEA http://idea.ed.gov/explore/view/p/,root,regs – Overview of IDEA- peruse for familiarity
CEC Primer for IDEA Regulations

http://www.cec.sped.org/Policy-and-Advocacy/Current-Sped-Gifted-Issues/Individuals-with-Disabilities-Education-Act/A-Primer-on-the-IDEA-2004-RegulationsIDEA
Education rights http://www.kidstogether.org/right-ed.htm 
IRIS activity – Bias and the Law
http://iris.peabody.vanderbilt.edu/wp-content/uploads/pdf_activities/group/IA_Bias_and_the_Law.pdf 

	FTF
	IRIS activity – Bias and the Law
Sign up for CEC’s SmartBrief at http://www.smartbrief.com/cec/ 
Sign up for the Special Ed Advocate Newsletter at http://www.wrightslaw.com/subscribe 

Homework: Complete the IRIS module What do You See? Perceptions of Disability

http://iris.peabody.vanderbilt.edu/module/da-5/

	
	2
	Person First Language 
Section 504

Americans with Disabilities Act 

Elementary and Secondary Education Act (No Child Left Behind)


	Turnbull Chapter 1
	People First Language http://iris.peabody.vanderbilt.edu/wp-content/uploads/pdf_activities/group/IA_People_First_Language.pdf
Disability Etiquette Tips

http://www.pacer.org/parent/php/PHP-c127.pdf 

Comparing IDEA, Section 504, ADA, and ESEA

http://www.michiganallianceforfamilies.org/wp-content/uploads/2012/08/iep.idea_.comparison.pdf 


	GV
	Complete IRIS activity on People First Language and review Disability Etiquette Tips

Comparing IDEA, Section 504, ADA, and ESEA 


	
	3
	Nondiscriminatory Evaluation:

RTI Overview

GA’s Unique Pyramid of Interventions

Components of an IEP and how to evaluate for effectiveness and compliance

	Turnbull text Chapters 1, 3
	RTI Overview

http://iris.peabody.vanderbilt.edu/module/rti01-overview/   
Read pages 44-52 of Georgia’s Response to Intervention Manual
http://archives.gadoe.org/DMGetDocument.aspx/RTI%20document%20Full%20Text.pdf?p=6CC6799F8C1371F66C78C107659A83FADF587830346ACDB9773128AE45FDA00B&Type=D
Read pages 25-28 & 49-60 of GA’s Special Education Implementation Manual  
http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Documents/Sp%20Ed%20Implementation%20Manual%20Part%201_8-12.pdf  
Pages 29-37 of GA’s Special Education Implementation Manual 

http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Documents/Sp%20Ed%20Implementation%20Manual%20Part%201_8-12.pdf  
Utah video - https://www.youtube.com/watch?v=rU2XzCEsAEE   
 
	FTF
	Complete the RTI Overview Module in the IRIS Center by working through the five steps. Complete the Assessment on RTI Overview
Word document questions on GA’s Student Support Team process and generalized eligibility practices

Word document questions Evaluating the effectiveness of an IEP process

Homework: Review for Test 1

	
	4
	Differences between Accommodations and Modifications


	Turnbull text  Chapter 5

http://www.ldonline.org/first_person/first_person.html (Stories from people with LD) 
	 Accommodations explanation:  
https://www.understood.org/en/learning-attention-issues/treatments-approaches/educational-strategies/accommodations-what-they-are-and-how-they-work  
 

Modifications explanation: 
https://www.understood.org/en/learning-attention-issues/treatments-approaches/educational-strategies/modifications-what-they-are-and-how-they-work  
 
 Differences between the two: 
https://www.understood.org/en/learning-attention-issues/treatments-approaches/educational-strategies/accommodations-and-modifications-how-theyre-different  
School Accommodations and Modifications for SWD

http://www.pacer.org/parent/php/PHP-c49.pdf 

Instructional Accommodations 

http://www.specialconnections.ku.edu/~kucrl/cgibin/drupal/?q=instruction/instructional_accommodations 


	GV
	Test 1 – Due Process

Accommodation or Modification Activity



	
	5
	Specific Learning Disabilities: Eligibility, Characteristics, and Accommodations  
	
	Video: Rick Lavoie: F.A.T. City

IDEA 2004 Close Up: Evaluation and Eligibility for Specific Learning Disabilities http://www.greatschools.org/gk/articles/evaluation-and-eligibility-for-specific-learning-disabilities/ 
NICHCY Disability Fact Sheet #7 on SLD

http://www.parentcenterhub.org/wp-content/uploads/repo_items/fs7.pdf
	FTF
	Watch F.A.T. City video

Begin creating Disability Files for each category. 

Create SLD file


	
	6
	ADHD:  Eligibility, Characteristics, and Accommodations
Intellectual Disability: Eligibility, Characteristics, and Accommodations


	Turnbull text Chapter 8
Turnbull text Chapter 9
	What is ADHD?

https://www.youtube.com/watch?v=Pdc8_ayqDtg 

ADHD Fact Sheet http://www.nami.org/Learn-More/Mental-Health-Conditions/ADHD 

7 Myths about ADHD debunked

http://www.greatschools.org/gk/articles/7-myths-debunked/ 

Understanding girls with ADHD: symptoms and strategies http://www.greatschools.org/gk/articles/understanding-girls-with-ad-hd-symptoms-and-strategies/ 
What is an intellectual disability? https://www.youtube.com/watch?v=V_mTP9WLdcI
https://www.youtube.com/watch?v=PEa4bs4KJx0
What causes an intellectual disability? https://www.youtube.com/watch?v=dyjFJ19DF9Y
Classification and Intellectual Disability https://www.youtube.com/watch?v=80rc4ZAtQ0I
What are the characteristics of students with ID? How do these characteristics impact learning? What instructional strategies we can use? https://www.youtube.com/watch?v=7vc6i8uSTwI
NICHCY Intellectual Disability Fact Sheet #8
http://www.parentcenterhub.org/wp-content/uploads/repo_items/fs8.pdf
	GV
	IRIS Activity: He Just Needs a Little Discipline
Create Disability File for ADHD

Create Disability File for MIID



	
	7
	Autism Spectrum Disorders including Asperger’s Syndrome:  Eligibility, Characteristics, and Accommodations  
Emotional/Behavioral Disorders:  Eligibility, Characteristics, and Accommodations


	Turnbull text Chapter 11
Turnbull text Chapter 7
	A Teen’s Guide to Autism https://www.youtube.com/watch?v=p9-l19CKISg&feature=youtu.be 

Video: Autism Speaks (excerpt with Temple Grandin)
IRIS Brief – Asperger’s Syndrome Guide for Teachers

http://aspergersyndrome.org/Articles/Asperger-s-Syndrome-Guide-For-Teachers.aspx 

NICHCY Autism Disability Fact Sheet #1

http://www.parentcenterhub.org/wp-content/uploads/repo_items/fs1.pdf 

NICHCY Emotional Disturbance Disability Fact Sheet #5

http://www.parentcenterhub.org/wp-content/uploads/repo_items/fs5.pdf 

What Is An Emotional or Behavioral Disorder? http://www.pacer.org/parent/php/PHP-c81.pdf

	FTF
	Create Disability File for ASD

Create Disability File for EBD

Meeting Observation 1

Upholding the Law Reflection 1 

Review for Test 2



	
	8
	Lesson Planning Basics – using the lesson plan template 

Academic Language

Objectives, Standards & Assessments


	Turnbull Chapter 2
	IRIS Module - Content Standards: connecting Standards-Based Curriculum to Instructional Planning http://iris.peabody.vanderbilt.edu/module/cnm-5/#content
	GV
	Test 2 – High Incidence Disabilities
IRIS Module - Content Standards: connecting Standards-Based Curriculum to Instructional Planning

 

	
	9
	Lesson Planning Basics continued 

Accommodations and Modifications and Differentiated Instruction
Data Collection and Student Feedback

	Turnbull Chapter 2
	What is Differentiated Instruction? https://www.youtube.com/watch?v=YAWKxpCv1Fw 
Getting Started on Differentiated Instruction (Tomlinson) https://www.youtube.com/watch?v=LGYa6ZacUTM&NR=1&feature=endscreen 

Differentiated Instruction Ideas for the Classroom https://www.youtube.com/watch?v=3lzzZbPN-8s 

IRIS Module Differentiated Instruction: Maximizing the Learning of All Students 
http://iris.peabody.vanderbilt.edu/wp-content/uploads/pdf_module_outlines/di.pdf#content

	FTF
	IRIS Module Differentiated Instruction: Maximizing the Learning of All Students 
Review sample IEPs and lesson plans for modeling exemplary practices



	
	10
	Communication Disorders

(Speech & Language Impairments

	Turnbull text Chapter 6
	GA Assistive Technology http://gpat.org/devices.aspx  
NICHCY Speech & Language Impairments Fact Sheet #11
http://www.parentcenterhub.org/wp-content/uploads/repo_items/fs11.pdf 
Speech and Language Disorders in the Classroom Setting http://www.asha.org/public/speech/development/schoolsFAQ.htm 

CBS This Morning Segment on Stuttering

https://www.youtube.com/watch?v=gSuy3JmB0p0 


	GV
	Create Disability File for Communication Disorders



	
	11
	Vision and Hearing Impairment


	Turnbull text Chapters 14 & 15
	 NICHCY Deafness and Hearing Loss Fact Sheet #3

http://www.parentcenterhub.org/wp-content/uploads/repo_items/fs3.pdf 
Children Who are Deaf-Blind Fact Sheet

http://documents.nationaldb.org/products/population.pdf 

IRIS Module: Serving Students with Visual Impairments; The Importance of  Collaboration http://iris.peabody.vanderbilt.edu/module/v03-focusplay/
	FTF
	Create Disability File for Vision and Hearing Impairment (two separate files)

Complete IRIS Module: Serving Students with Visual Impairments; The Importance of  Collaboration
Meeting Observation 2
Upholding the Law Reflection 2 


	
	12
	Other Health Impairments Orthopedic Impairment

Severe and Multiple Disabilities
Traumatic Brain Injury


	Turnbull text Chapter 12

Turnbull text Chapters 11 & 13
	NICHCY Other Health Impairment Fact Sheet #15 http://www.parentcenterhub.org/wp-content/uploads/repo_items/fs15.pdf   NICHCY Cerebral Palsy Fact Sheet #2

http://www.parentcenterhub.org/wp-content/uploads/repo_items/fs2.pdf 

Asthma and Children Fact Sheet

http://www.lung.org/lung-disease/asthma/resources/facts-and-figures/asthma-children-fact-sheet.html 

NICHCY Epilepsy Fact Sheet #6

http://www.parentcenterhub.org/wp-content/uploads/repo_items/fs6.pdf 
NICHCY Multiple Disabilities Fact Sheet #10

http://www.parentcenterhub.org/wp-content/uploads/repo_items/multiple.pdf 

TBI Activity

http://iris.peabody.vanderbilt.edu/wp-content/uploads/pdf_activities/independent/IA_Traumatic_Brain_Injury.pdf

	GV
	Create Disability File for OHI, OI

(2 files) 

Create Disability File for Multiple Disabilities and TBI

Review for Test 3

	
	13
	Assistive Technology Overview

	
	Assistive Technology Overview

http://iris.peabody.vanderbilt.edu/module/at/#content
	FTF
	Test 3 – Low Incidence Disabilities

School RTI Description

Complete IRIS Module: Assistive Technology Overview



	
	14
	Gifted and Talented Students

Eligibility, Characteristics, Accommodations
	Turnbull text Chapter 16
	Evaluation and Eligibility Chart: http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Curriculum-and Instruction/Documents/Gifted%20Education/Gifted%20Evaluation%20and%20Eligiblity.pdf
Programming Standards for Meeting the Needs of Gifted & High-Ability Learners: http://archives.gadoe.org/DMGetDocument.aspx/Gifted%20Education%20Print%20Ready%20Program%20Standards%20for%20Gifted%20Learners%202010.pdf?p=6CC6799F8C1371F699F45FE4A11CF3C08B54F6B48806372C48EEB55604A6C480&Type=D
Georgia Resource Manual for Gifted Education Services – Service Delivery Models - pages 13-16 http://www.gadoe.org/Curriculum-Instruction-and-Assessment/Curriculum-and-Instruction/Documents/Gifted%20Education/2014-2015-GA-Gifted-Resource-Manual.pdf

	GV
	Word Document questions on Gifted Education in GA 

Lesson Plan Assignment

	
	15
	
	
	
	
	


Note.  Schedule is tentative and subject to change. Changes will be announced in class, on Desire 2 Learn and/or through e-mail.
GV = GeorgiaVIEW classes and FTF = Face-to-Face classes in Macon
Disability Files Template                 





Student Name _______________________________________
	Disability Category
	Definition
	Characteristics
	Evaluation Components
	Eligibility Criteria
	Typical  Accommodations and Modifications

	Specific Learning Disability
	
	
	
	
	

	Attention Deficit Hyperactivity Disorder
	
	
	
	
	

	Mild Intellectual Disability
	
	
	
	
	

	Autism Spectrum Disorder
	
	
	
	
	

	Emotional/Behavioral Disorders
	
	
	
	
	

	Speech & Language Impairments 


	
	
	
	
	

	Other Health Impairments
	
	
	
	
	

	Orthopedic Impairment


	
	
	
	
	

	Severe and Multiple Disabilities
	
	
	
	
	

	Traumatic Brain Injury


	
	
	
	
	

	Vision Impairment
	
	
	
	
	

	Hearing Impairment
	
	
	
	
	

	Gifted and Talented Students


	
	
	
	
	


The IRIS Center Use Planning Guide 
Identify any IRIS Center Resources to be integrated in this course. This information will be utilized to develop an overall program planning guide for use of IRIS. This will allow instructor’s to know what IRIS resources trainees have had or will have access to in other courses. Add rows to the table if needed.
	Module Title
	Challenge (indicate if used by yes/no)
	Thoughts (indicate if used by yes/no)
	Perspectives and Resources (list pages and activities used)
	Assessment (list question #s used)
	Wrap Up (indicate if used by yes/no)

	RTI Part 1—An Overview
	Yes
	Yes
	Yes
	Yes
	Yes

	
	
	
	
	
	


	Information Brief Title

	Comparison of IDEA 2004, Section 504 of the Rehabilitation Act, The Americans with Disabilities Act, and Elementary and Secondary Education Act (NCLB '01)

	School Accommodations and Modifications

	Instructional Accommodations

	Specific Learning Disabilities NICHCY Fact Sheet

	IDEA 2004 Close Up: Evaluation and Eligibility for Specific Learning Disabilities

	Attention Deficit Hyperactivity Disorder Facts

	Intellectual Disabilities NICHCY Fact Sheet

	Asperger’s Syndrome Guide for Teachers

	Autism Spectrum Disorders

	Emotional Disturbance NICHCY Disability Fact Sheet #5

	Speech and Language Disorders in the Classroom Setting

	NICHCY Deafness and Hearing Loss Fact Sheet #3

	Children Who are Deaf-Blind Fact Sheet

	NICHCY Other Health Impairment Fact Sheet #15

	NICHCY Cerebral Palsy Fact Sheet #2

	Asthma and Children Fact Sheet

	NICHCY Epilepsy Fact Sheet #6

	NICHCY Multiple Disabilities Fact Sheet #10

	Activity Title

	Bias and the Law

	People First Language

	Disability Etiquette Tips

	He Just Needs a Little Discipline

	TBI Activity

	


Other Resources
	Video/Film Title
	

	Rick Lavoie: F.A.T. City
	

	Autism Speaks (excerpt with Temple Grandin)
	

	Various YouTube clips illustrating disability characteristics
	

	CBS This Morning Segment on Stuttering
	



Meeting Observations
Host Teachers,

As course requirement cohort students are required to attend 2 out of the 5 following types of meetings: Student Support Team, Referral, Initial Evaluation, Reevaluation, IEP, or 504 Meeting. 

Please note the date of the meeting, circle the type of meeting the cohort student attended (more than one may apply), and include your signature. Thank you.

*****************************************************************************

Meeting 1:



Date of Meeting: _______________________ 

Signature of educator who obtained parental permission for cohort student to attend meeting at least 24 hours prior to the meeting:





 ________________________________________ 

Meeting Type:  Student Support Team   Referral    Initial Evaluation    Reevaluation    IEP    504
______________ 
____________________________
_________________________

Date


Host Teacher Name (please print)
Host Teacher Signature

______________  
_____________________________
_______________________

Date


Meeting Leader Name (please print)
 Meeting Leader Signature

________________________   ____________________________________   __________________

School Name (please print) 

City & County (please print)


School Phone
Meeting 2:



Date of Meeting: ________________________________

Signature of educator who obtained parental permission for cohort student to attend meeting at least 24 hours prior to the meeting: 





___________________________________________

Meeting Type: Student Support Team   Referral   Initial Evaluation    Reevaluation    IEP     504

______________ 
____________________________
_________________________

Date


Host Teacher Name (please print)
Host Teacher Signature

______________  
_____________________________
_______________________

Date


Meeting Leader Name (please print)
 Meeting Leader Signature

________________________   _____________________________________   _________________

School Name (please print) 

City & County (please print)


School Phone
_____________________________________

____________________________________

Cohort Student Name (Print)




Cohort Student Signature

Lesson Plan Template

	Name:
	 

 
	Grade:

	Lesson Title:
	 
	Date:

	CCGPS Standard(s):
 

Individual Education Plan Goal(s) and Benchmarks for the Focus Learner(s):
 


 

	Learning Objective(s)
--Objectives are written in behavioral terms (e.g., What do you want to see/hear students do/say so that you know that they have mastered the standard?)

--Objectives should be measurable, aligned with the CCGPS standard, and written with clear criteria for evaluation.
--Also include the learning objectives for your focus student for today’s lesson.
	 

	Academic Language
--What is the key Language Demand (e.g., reading, writing, listening/speaking, demonstrating/performing)?

--Language Function: what is the purpose for which the language demand is being used? (This will be a verb from the CCGPS standard).

--What Language Vocabulary will you teach or develop (key words specific to the content you are teaching)?

--What Opportunities will you provide for students to practice this academic language/vocabulary and to develop fluency?
	 
Language Demand (e.g., writing ------):

 

 
Language Function (e.g., the writing of ------ will be used to demonstrate ------)

 
 
 Language Vocabulary to be taught (e.g., for writing, the vocabulary to be taught might include “structural elements,” “characters,” etc.):
 
Opportunities for students to practice using this language/vocabulary to develop fluency:

	Assessment/Evaluation
--Standards listed above must be assessed.

--IEP goals & focus learner’s learning objectives listed above must also be assessed.

--Formative (ongoing) and summative (end of the lesson) assessments should be considered while planning. 

--Questions to consider while planning:

·      How will students demonstrate mastery of the lesson’s objectives? What evidence will you collect to document learning?

·      How will you provide feedback? 
	Assessment Plan for Learning Objectives (Before lesson, formative & summative):

 
 
Assessment Plan for IEP Goals (Before lesson, formative & summative):

 
 
 How will you provide feedback to students?


	Materials
What resources are required for this lesson in order to engage students? 
	 

	Essential Question(s) (1-2)
--An EQ is like an itch; it makes you want to scratch it. EQs should provoke deep thought, encourage critical & original thinking, and not have a “right” answer. Good EQs are debatable. EQs should pull students in and get them excited to learn more.
	 

 

	Introduction to Lesson/
Activating Thinking
--How will you introduce the lesson? What is your “hook”?

--Include a statement about how today’s lesson relates to what students learned previously. This should tie into the lesson’s objective and standard. 
	 

	Body of Lesson/Step-by-step Procedures/
Teaching Strategies
After the lesson introduction…

--How will you introduce and model new knowledge?

--How will you provide opportunities for guided practice?

--How will students practice independently?
	 

	Closure/
Summarizing Strategies:
--How will you review the standard and close the lesson?

--How does today’s lesson connect to what students will be doing next (e.g., tomorrow’s lesson)? (Let students see that your lessons are connected.)
	 

 

	Accommodations and Modifications
--List the accommodations needed to assist students with disabilities in accessing the content (e.g., having test instructions & questions read aloud; allowing a scribe to record homework or test answers, etc.).

--List the modifications/changes to instruction or assessment that students with disabilities need to be successful in this lesson (e.g., preview tests given as a study guide; reduction in the number of story problems assigned, etc.)
	Accommodations:
 

 

 

 

 

 Modifications:
 

 

	Differentiated Instruction
--To differentiate instruction is to recognize students’ varying degrees of background/prior knowledge, readiness levels/abilities, language, preferences in learning, and interests/talents and to work with these differences in designing your instruction.

--How will you differentiate instruction by content (what you will teach), process (how the material will be taught and learned), product (what the students produce at the end of the lesson to demonstrate mastery), and/or learning environment (physical layout of the classroom, use of space, groupings, etc.) to account for the diversity in your classroom?
	 Differentiated Instruction: Explain how you will be differentiating instruction for this lesson.

 

 

 
 
 
Rationale: Why is this differentiation appropriate?

 


 ***Credit for this template belongs to Tennessee State University and Columbus State University.
***Adapted by Nicole M. DeClouette September 23, 2014
