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1. Program Description and Objectives: 

The program description, written in a one or two page abstract, is a summary of the proposed program. It should be in a format suitable for presentation to the Board of Regents and should include the following: the objectives of the program; the needs the program would meet; an explanation of how the program is to be delivered at the undergraduate and/or graduate levels; and information related to costs, curriculum, faculty, facilities, desegregation impact, and enrollment. Indicate the degree inscription which will be placed on the student's degree upon his/her completion of this program of study. In the program description, it must be clear that the proposed program is central to the institution's mission and a high priority within the institution's strategic plan.
The Master of Arts in Teaching (MAT) in Physical Education will provide initial teacher preparation at the masters degree level for qualified candidates who hold a bachelors degree from a nationally accredited institution in a related discipline such as Kinesiology, Exercise Science, Health Promotion, Outdoor Education, Human Performance, etc.  The proposed major in Physical Education is designed for college graduates whose undergraduate degrees did not include coursework and or learning experiences necessary to meet National Council for the Accreditation of Teacher Education (NCATE) and National Association for Sport and Physical Education (NASPE) national accreditation standards and the Georgia PSC professional education standards in health and physical education necessary for Health & Physical Education P-12 teacher certification. Upon satisfactory completion of the program, the MAT Physical Education degree candidate will be eligible to apply for T5 State of Georgia Teachers Certificate. 

The overall intent of the MAT degree in Physical Education is to fully engage the graduate student with intensive, advanced learning experiences in pedagogical content knowledge and skills necessary to effectively instruct all school-age children/ youth, grades P-12 in health and physical education.  Graduates of the program will also be expected to demonstrate competencies in a variety of cognate areas (e.g., teaching styles, planning, growth and development, assessment, technology, etc.).  These objectives will be assessed throughout individual courses, K-12 school-based instructional experiences, and teaching portfolio development processes.  

Georgia continues to face teacher shortages across all disciplines of study and at all grade levels. This trend is exhibited in Middle Georgia, as is certainly indicative of many of the regions of the state where GCSU students are from, and indicate they wish to return when their college education is completed. GCSU's service area (Macon and Middle Georgia) experiences approximately a 15% level of teacher position vacancies each year. Thus, colleges within the USG system have initiated short and long term strategies targeted at increasing the number of new educators entering the field.  

In addition to increasing the number of newly trained educators being infused into the workforce; strategies of teacher retention in the state have been discussed and are currently being implemented.  The GCSU MAT Secondary & K-12 certification teacher preparation model has resulted in increasing the retention of its graduates teaching in the state workforce well beyond the state and national teacher retention levels.  The most current data reveals that 91% of the School of Education graduates who began teaching in GA public schools were still teaching 5-8 years after graduation.  This figure doubles the “quoted” statistic for teacher retention rates nationally and in GA.  This model is serving the state's need for increased infusion and retention of new teachers to assist in meeting population growth and consequential educational demand in the state.

The MAT in Physical Education will follow a format of study already established at GCSU.  It will be thirty-six semester credit hours of intense pedagogically-focused didactic courses in addition to extensively integrated field-based learning experiences.  The program is designed as a one-year, full-time, experience which ideally begins in the summer semester and is completed during the following fall and spring semesters.  It is possible to complete the program on a part-time basis, however the number of semesters necessary for completion of the course work would be extended since the courses must be taken in sequential order. 
The MAT in Physical Education will utilize the cohort model and its field-based program that is an essential part of the Georgia College & State University educator preparation programs. A cohort is a group of students who takes courses together throughout a program. Providing program offerings in cohort groups enhances the opportunities for developing collaboration that is needed in schools and communities. Being a field-based program, students spend a substantial amount of time working in public schools. Most university course work is then linked to those experiences.  This provides real-world grounding for both theory and practice.

The proposed program will not require any additional faculty (FTE) to implement and support than the existing B.S. in Physical Education.  The existing B.S. in Physical Education has been “deactivated” since Summer 2007. The program has implemented a systematic “phase out” stage, and all student majoring in the B.S. in Physical Education will complete their degree requirements by Spring, 2010.  At the completion of the AY 2009-2010, which time the deactivated B.S. program will by formally “discontinued” at GCSU.  Since students in the proposed MAT program will already possess a related undergraduate degree, less instructional support will be required to support the advisement and actual instruction of courses in the MAT degree program. 

The implementation of the proposed MAT degree program will actually allow the Department to decrease the number of pedagogical FTE currently needed to support the B.S. in Physical Education and M.Ed. degree programs. FTE resources will be reallocated to provide much needed instructional support in other related undergraduate majors, minors and specializations in the Department of Kinesiology. 
No additional facilities will be needed in the near future. Existing space will be provided at the GCSU Center for Graduate and Professional Learning in Macon, in addition to classroom, laboratory, and faculty office space located in the newly renovated Health Sciences Building.     

We believe that with the current state of the economy and the rate of unemployment increasing, that the MAT in Physical Education will successfully be able to recruit students from typically under-represented undergraduate populations who will elect to continue in school for a 5th year to earn a masters degree and teaching credentials that will make them more marketable.  We also believe the program will attract graduates of GCSU and surrounding colleges and universities who have either lost positions or are seeking a career change.  

Goals 1 & 2 of Health Sciences (SHS) 2007-2012 Strategic Plan articulate the high priority placed upon the enhancement of SHS academic programs designed to create highly competent healthcare professionals who will provide leadership in clinical, educational, and community settings. The proposed program will provide graduate level preparation for highly qualified exercise and health professionals that are designed to enhance their professional knowledge and competencies in teaching physical activity and health in P-12 school settings.

The program addresses USG goals as indicated:
1. Renew excellence in undergraduate education to meet students’ 21st century educational needs.

The School of Health Sciences, the School of Education, and the School of Liberal Arts and Sciences will work closely together to ensure students have excellent undergraduate preparation. We will work with other MAT programs in the School of Education to provide comparable and consistent advising about the MAT in Physical Education.

2. Create enrollment capacity to meet the needs of 100,000 additional students by 2020.

Students needing university preparation are not limited to traditional students. The MAT in Physical Education program will provide professional preparation for non-traditional students interested in career change or advanced education.

3. Increase the USG’s participation in research and economic development to the benefit of a global Georgia.

A major component of better education is a teaching workforce highly trained and prepared to teach subject-specific content.  This program is focused on developing teachers who are highly trained in a subject specific area and who are able to engage in action research.  
4. Strengthen the USG’s partnerships with the state’s other education agencies.

This program, because of the field-based emphasis, requires partnership with K-12 schools to understand the needs of learners and to provide GCSU students with necessary practical experiences. In addition, we will work closely with the Georgia Department of Education, the Georgia Professional Standards Commission, and the School of Education to ensure program alignment and accreditation. 

5. Maintain affordability so that money is not a barrier to participation in the benefits of higher education.

As a one-year (summer-fall-spring) program, students can complete certification in one year, and be prepared to teach the following year.

6. Increase efficiency, working as a System.

As mentioned, the program will collaborate with Education and Arts and Sciences faculties to work with students while they are undergraduates to ensure they successfully complete content requirements and graduate on time and so that they can enter the MAT in Physical Education program with required pre-requisites completed.

2. Justification and need for the program
A. Indicate the societal need for graduates prepared by this program. Describe the process used to reach these conclusions, the basis for estimating this need, and those factors that were considered in documenting the program need.

In the state of Georgia, as well as around the country, there continues to be teacher shortages across all disciplines of study and at all grade levels. This trend is exhibited in Middle Georgia, as well as many other regions of the state where GCSU students are from, and indicate they wish to return when they graduate. GCSU's service area (Macon and Middle Georgia) continues to experience a 15% level of teacher position vacancies each year. 

In addition to increasing the number of newly trained educators being infused into the workforce; strategies of teacher retention in the state have been discussed and are currently being implemented.  The GCSU MAT Secondary & K-12 certification teacher preparation model has resulted in increasing the retention of its graduates in teaching in the state workforce well beyond the state and national teacher retention levels.  This model is serving the state's need for increased infusion and retention of new teachers to assist in meeting population growth and consequential educational demand in the state.

The rationale behind the “5th year” approach to earning teacher certification is that students have four years to concentrate on content mastery and a full “5th year” to provide the student with focus on the science and art of teaching. Beyond competencies ensured by this approach, research at GCSU indicates that a significant number of MAT graduates are remaining in the field longer than three years; the point at which the majority of teachers change professions.

Retention data indicate that 91% of GCSU teacher education graduates (including MAT graduates) continue to teach in their discipline area five years or more. This retention data for GCSU teacher education graduates far exceeds national and State of Georgia retention rates.  Further analysis reveals that GCSU graduates are remaining longer because they are entering the field with greater competence and a level of maturity that is enhanced by the emphasis on intensive and extensive field experience that is central to the MAT model at GCSU.  
B. Indicate the student demand for the program in the region served by the institution. What evidence exists of this demand?

Evidence of positive outcomes has lead the Department of Kinesiology to seek approval for offering the MAT that would provide an initial 5th year teacher certification option for undergraduate majors at GCSU or from other institutions. Major enrollment in GCSU's B.S. degree programs in Exercise Science, Health Promotion, Athletic Training, Outdoor Education, and Community Health & Human Services has increased 103% since 2002.  Estimated potential enrollment from programs in the Department of Kinesiology was obtained during the conceptual phase of development of this program.  Approximately 20-25 of the students polled indicated strong to very strong interest in the program.  

Furthermore, students in the traditional undergraduate physical education programs in the Department of Kinesiology now often "opt" for the GCSU B.S. in Health Education major (w/ concentrations in Exercise Science, Athletic Training) because it provides a more intensive and concentrated preparation in the movement and human performance sciences. Since GCSU attracts students who are truly interested in a liberal arts education, these major options offer the students an opportunity to obtain a strong "science-based" degree while having the ability to pursue "electives" in other arts & sciences offered at GCSU.  

The current B.S. in Physical Education/ K-12 Teacher Certification degree program does not allow the student the electives that count toward degree completion while meeting PSC, NCATE, and NASPE (NCATE specialty accreditation) standards.  We believe the option of focused study in a related discipline maximizes student opportunities for experiencing the benefits associated with a liberal arts institution. 
Enrollment in the Department of Kinesiology increased by 42% during the 2007-2008 AY (463 majors, pre-majors or minors).  From this current population, many students have expressed a desire to train as physical education teachers after completing their undergraduate degree.  A recent survey of GCSU's current Kinesiology majors indicates that approximately 6% (25-28) undergraduates expressed interest in enrolling in the proposed MAT program if approved within the next two years. 
Department of Kinesiology administration and faculty have also reported numerous requests for post baccalaureate education leading to physical education teacher certification. In addition, faculty and the department chair have indicated that professionals with bachelor degrees in related fields such as exercise science, athletic training, and community health from other institutions have expressed interest in the potential MAT- Physical Education program at GCSU (approximately 3-4 inquiries per month).  This alternate avenue for post baccalaureate teacher education in physical education, leading to P-12 Health & Physical Education initial teacher certification is currently not available at GCSU or other middle Georgia institutions of higher education.
C. Give additional reasons that make the program desirable (for example, exceptional qualifications of the faculty, special facilities, etc.)

The MAT in Physical Education will build on the GCSU School of Education’s successful MAT programs in that it is designed to combine features of undergraduate initial certification programs with the delivery method for graduate MAT programs.  Faculty teaching in this program will be highly qualified in their relevant areas of expertise.

D. Include reports of advisory committees and consultants, if available.  For doctoral programs, the institution should involve at least three authorities in the field (outside of the institution) as consultants, and should include their reports as a part of the proposal.

The program was developed by the Department of Kinesiology faculty, with significant input from the Dean of the School of Health Sciences who holds teacher certification in health and physical education as well as advanced degrees and experience in the field. The letter of intent and course new course proposals have been approved by the Department of Kinesiology, the Chair of the Department of Kinesiology, the School of Health Sciences Graduate Curriculum Committee, the Educator Preparation Council (which includes student and K-12 teacher representatives) and the University Senate.  At each of these stages, the program received critical review and subsequent modifications.  

E. List all public and private institutions in the state offering similar programs. Also, for doctoral programs, list at least five institutions in other southeastern states that are offering similar programs. If no such programs exist, so indicate.

Augusta State University, Columbus State University, and North Georgia College and State University offer MAT programs in Physical Education (36 hour masters degree with initial teaching certification). 

3. Procedures used to develop the program.

Describe the process by which the institution developed the proposed program.
Program concept development began as a result of low enrollment in the B.S. in Physical Education and the M.Ed. in Health & Physical Education - Advanced Teacher Education Concentration, both of which have been deactivated.  Initial conversations with students in related undergraduate programs in the Department of Kinesiology, new students attending informational and orientation programs, and requesting information about physical education teacher certification programs at GCSU suggested the viability of the MAT in Physical Education.  
The Dean of the School of Health Sciences initiated a meeting with the Dean of the School of Education and related committees.  Once approved in principle by the School of Education, GCSU & BOR procedures and guidelines for new programs
 were reviewed and a team of faculty members was designated to develop the letter of intent.  Upon approval of the letter of intent by the Department of Kinesiology, new course proposals were developed in anticipation of approval of the letter of intent by University Senate and the BOR.  The School of Health Sciences approved new course proposals in January and it is anticipated that the University Senate at the February meeting will approve them.  The Department of Kinesiology, the School of Health Sciences Graduate Curriculum Committee, the Educator Preparation Council, the University Senate and appropriate committees, the Provost and VP for Academic Affairs, and the University President reviewed and approved the detailed proposal before submission to the BOR.   
The University and BOR procedures and guidelines for new programs were followed
.  All the additional courses have been approved pending approval of the program by the BOR.  In accordance with university policy the full proposal was reviewed by the Department of Kinesiology, the School of Health Sciences Graduate Curriculum Committee, the Educator Preparation Council, the University Senate and appropriate committees, the Provost and VP for Academic affairs, and the University President before submission to the BOR.
4. Curriculum
List the entire course of study required and recommended to complete the degree program.  Give a sample program of study that might be followed by a representative student.  Indicate ways in which the proposed program is consistent with national standards.

Table 1 is the program of studies for the MAT in Physical Education (K-12 Health and Physical Education and includes information related to course status and anticipated changes to prefix and numbering to ensure that courses are integrated into the current prefix and numbering system in the Department of Kinesiology.  

Table 1:  MAT Physical Education Course of Study

	Course Requirements
	Hours
	Semester


	New or Existing

	KINS 6803: Research Methods in Kinesiology I  

Prerequisite: Admission into the Graduate Program, undergraduate/graduate level behavioral or biostatistics course or equivalent 
	3
	 Summer I
	Existing

(Formerly KINS 6230, prefix/numbering change)

	EDFS 5203: Field-Based Learning & the Learner  

Prerequisite: Admission into the Graduate Program
	3
	Summer I
	Existing

	KINS 6563: Coordinated School Health Programs 
	3
	Summer II
	Existing

(Formerly KINS 6533)

	KINS 6703: Pedagogical Applications in Health & Physical Education     
Prerequisite: Admission into the Graduate Program
	3
	Summer II
	Existing

New Course Title and Number (Formerly PHED 6150 Analysis and Supervision of Teaching in Physical Education)

	KINS 6713:Program Assessment and Evaluation in Health & Physical Education      

Prerequisite: KINS 6703 
	3
	Fall
	Existing
New Course Title and Number
(Formerly PHED 6100 Evaluation in Health, Physical Education and Recreation)

	KINS 6723: Program Design & Implementation in Secondary Health & Physical Education       

Prerequisite: KINS 6703, Co-requisite KINS 6733
	2
	Fall
	New Course

	KINS 6733: Clinical Experience in Secondary Health & Physical Education

Prerequisite: KINS 6703, Co-requisite KINS 6723
	4
	Fall
	New Course

	EDFS 5209: Culture and Schooling
	3
	Fall
	Existing

	KINS 6743: Program Design & Implementation in Elementary Health & Physical Education

Prerequisite: KINS 6703, Co-requisite 6753
	2
	Spring
	Existing

New Course Title and Number
(Formerly PHED 6450 Curriculum Planning in HPER)

	KINS 6753: Clinical Experience in Elementary Health & Physical Education

Prerequisite: KINS 6703, Co-requisite 6743
	4
	Spring
	New course

	EDIT 5202: Instructional Technology for Teachers
	3
	Spring
	Existing

	KINS Elective: Health Related, Advisor Approval
	3
	Spring
	Existing


A. Clearly differentiate which courses are existing and which are newly developed courses.

Refer to Table 1.

B. Append course descriptions for all courses (existing and new courses.)


See Appendix A for course proposal forms for new courses and syllabi for existing courses.  Each contains the catalogue description, assessments, student outcomes, and prerequisites where they exist.

C. When describing required or elective courses, list all course prerequisites.

     
       Refer to Table 1.

D. Indicate whether courses in a proposed masters program are cross-listed as undergraduate courses and, if so, what safeguards are employed to ensure that courses taken as undergraduates are not repeated or that requirements are significantly different for graduate students and undergraduates enrolled in the same course.

All courses are graduate courses and are not cross listed.

E. Provide documentation that all courses in the proposed curriculum have met all institutional requirements for approval.

All courses have been approved by the School of Health Sciences and University Senate committees.  Final approval of all new courses and addition to catalog is pending program approval from BOR.  New Course approval forms are included in Appendix A.

F. Append any materials available from national accrediting agencies or professional organizations as they relate to curriculum standards for the proposed program.
NASPE developed national standards for beginning physical education teachers and then provided outcomes for each standard with an acceptable and target-level rubric for each outcome. These standards are the foundation for the Initial Physical Education Teacher Education National Standards used by NASPE, the learned society for physical education, to grant program approval through NCATE.  
2001 Initial Standards in Physical Education Teacher Education 

G. When internships or field experiences are required as part of the program, provide information documenting internship availability as well as how students will be assigned and supervised.

We have agreements with the following systems for student placements:  Baldwin, Putnam, Washington, Jones, Bibb, Wilkinson, Hancock, Gwinnett, and Newton Counties.  The program will require placements in 7th-12th grade (secondary) in the fall semester, and kindergarten through 6th grade (elementary placement) in the spring semester.  These existing agreements more than address the needs for all placements per semester.  Students will be assigned placements and be supervised by the Physical Education Program Coordinator.  Existing agreements address the needs for placements, in which the Physical Education Program Coordinator will place and supervise students.

H. Indicate ways in which the proposed program is consistent with national standards.

Table 2:  Program Consistency with National Standards

	National Association for Sport and Physical Education Performance-based Standards
	Courses Primarily Addressed

	Content Knowledge. Understand physical education content and disciplinary concepts related to the development of a physically educated person.
	Pedagogical Applications in Health & Physical Education (KINS 6703)

Coordinated School Health Programs (KINS 6563)

Program Assessment & Evaluation in Health & Physical Education (KINS 6713)

Program Design & Implementation in Secondary Health & Physical Education (KINS 6723)

Program Design & Implementation in Elementary Health & Physical Education (KINS 6743)

	Growth and Development. Understand how individuals learn and develop, and provide opportunities that support physical, cognitive, social and emotional development.
	Pedagogical Applications in Health & Physical Education (KINS 6703)

Program Design & Implementation in Secondary Health & Physical Education (KINS 6723)

Program Design & Implementation in Elementary Health & Physical Education (KINS 6743)

Field-Based Learning & the Learner (EDFS 5203)

	Diverse Learners. Understand how individuals differ in their approaches to learning and create appropriate instruction adapted to these differences.
	Pedagogical Applications in Health & Physical Education (KINS 6703)

Program Design & Implementation in Secondary Health & Physical Education (KINS 6723)

Program Design & Implementation in Elementary Health & Physical Education (KINS 6743)

Field-Based Learning & the Learner (EDFS 5203)

Coordinated School Health Programs (KINS 6563)

Culture & Schooling (EDFS 5209)

	Management and Motivation. Use and have an understanding of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.
	Pedagogical Applications in Health & Physical Education (KINS 6703)

Program Design & Implementation in Secondary Health & Physical Education (KINS 6723)

Program Design & Implementation in Elementary Health & Physical Education (KINS 6743)

Clinical Experience in Secondary Health & Physical Education (KINS 6733)

Clinical Experience in Elementary Health & Physical Education (KINS 6753)

	Communication. Use knowledge of effective verbal, nonverbal, and media communication techniques to enhance learning and engagement in physical education settings.
	Pedagogical Applications in Health & Physical Education (KINS 6703)

Program Design & Implementation in Secondary Health & Physical Education (KINS 6723)

Program Design & Implementation in Elementary Health & Physical Education (KINS 6743)

Clinical Experience in Secondary Health & Physical Education (KINS 6733)

Clinical Experience in Elementary Health & Physical Education (KINS 6753)

	Planning and Instruction. Understand the importance of planning developmentally appropriate instructional units to foster the development of a physically educated person.
	Pedagogical Applications in Health & Physical Education (KINS 6703)

Program Design & Implementation in Secondary Health & Physical Education (KINS 6723)

Program Design & Implementation in Elementary Health & Physical Education (KINS 6743)

Clinical Experience in Secondary Health & Physical Education (KINS 6733)

Clinical Experience in Elementary Health & Physical Education (KINS 6753)

Coordinated School Health Programs (KINS 6563)

	Student Assessment. Understand and use the varied types of assessment and their contribution to overall program and the development of the physical, cognitive, social, and emotional domains.
	Program Assessment & Evaluation in Health & Physical Education (KINS 6713)

Program Design & Implementation in Secondary Health & Physical Education (KINS 6723)

Program Design & Implementation in Elementary Health & Physical Education (KINS 6743)

	Reflection. Understand the importance of being a reflective practitioner and its contribution to overall professional development and actively seek opportunities to sustain professional growth.
	Clinical Experience in Secondary Health & Physical Education (KINS 6733)

Clinical Experience in Elementary Health & Physical Education (KINS 6753)

	Technology. Use information technology to enhance learning and personal and professional productivity.
	Instructional Technology for Teachers (EDIT 5202)

Pedagogical Applications in Health & Physical Education (KINS 6703)

	Collaboration. Understand the necessity of fostering collaborative relationships with colleagues, parents/guardians, and community agencies to support the development of a physically educated person. 
	Clinical Experience in Secondary Health & Physical Education (KINS 6733)

Clinical Experience in Elementary Health & Physical Education (KINS 6753)


I. List student outcomes associated with this program.

The overall goal of the program is to produce students who are effective teachers, advocates for their students, and who can assume teaching leadership roles in their schools.  To achieve these goals the program will meet outcomes required for recognition for initial preparation by the National Association of Sport and Physical Education (NASPE) and the Georgia Professional Standards Commission and NCATE.  Specific outcomes for each course are included in course descriptions in Appendix A.

5.
Inventory of faculty directly involved.


For each faculty member, give the following data:

A. Name, rank, academic discipline, institutions attended, degree earned.

Dr. Lisa M. Griffin
Coordinator, MAT in Physical Education
Associate Professor of Kinesiology
Ed.D. in Physical Education Teacher Education (PETE), West Virginia University

M.S. in Motor Development, West Virginia University

B.S. in Physical Education, West Virginia University

B.S. in Journalism Education, West Virginia University

Dr. Sandra Gangstead

Dean, School of Health Sciences

Professor of Kinesiology
Ph.D. in Physical Education:  Pedagogy & Administration. Allied fields of study in Higher Education Administration & Educational Studies

M.S. in Physical Education:  Curriculum & Instruction

B.S. in Physical Education/ Teacher Education, Minor
Dr. Jim Lidstone
Professor of Kinesiology

Director of Graduate and Professional Outreach

Ed.D. Psychology of Sport and Exercise, University of North Carolina-Greensboro

M.S. Sport Sociology, University of North Carolina-Greensboro

B.A.- B.PHE Health & Physical Education, Queens University at Kingston, Ontario

Dr. Barbara Funke

Professor of Kinesiology
Ph.D. in Health Education, Pennsylvania State University

M.S. in Health Education, East Stroudsburg University

B.S. in Sociology, East Stroudsburg State College

Dr. Scott Butler

Assistant Professor of Kinesiology
  
      Ph.D. Health Promotion & Disease Prevention, Purdue University

      M.S.  Health Promotion, Purdue University

  
      M.S. Applied Health Science, Health Promotion Concentration, Indiana University

      B.A.  Health Promotion, Purdue University

      B.A.  Exercise & Fitness, Purdue University

Marcia Peck

Assistant Professor of Foundations & Secondary Education
Ph.D. candidate, ABD, Education, Culture and Society, University of Utah                       

       M. Ed. University of Utah, Educational Studies

       B.A. University of Utah, English Education

      Dr. Diane E. Gregg

      Assistant Professor, Foundations and Secondary Education
      Ed.D. Teaching & Learning Processes w/ specialization in Educational Technology; University of Missouri

      M.A. Elementary Education; Southeast Missouri State University

      B.S. Elementary Education; Southeast Missouri State University

Dr. Brian Mumma
Associate Professor of Foundations & Secondary Education 
Ph.D. Science Education, Georgia State University

MS. Ed. Outdoor/Science Education, Northern Illinois University

B.S. Environmental Science, State University of New York

B. Current workload for typical semester, including specific courses usually taught; explain how workload will be impacted with the addition of proposed program.
Faculty who are currently teach courses and advise undergraduate students in the B.S. in Physical Education (Lisa Griffin and Jim Lidstone) will have their instructional responsibilities reassigned to the MAT in Physical Education and undergraduate courses that prepare students for application to the proposed MAT program.  The currently deactivated B.S. program will be completely “phased out” by the commencement of the proposed MAT program. Other faculty in the department who teach in the Health Education program or the M.Ed. in Kinesiology will accommodate MAT students will little impact to their teaching responsibilities (Sandra Gangstead, Barbara Funke, and Scott Butler).  Faculty in the School of Education will accommodate MAT in Physical Education students in courses that are currently required in other MAT programs (Marcia Peck, Diane Gregg, and Brian Mumma).  

The instructional load for full time faculty is normally 12 credit hours per semester.  FTE calculations comply with GCSU recommended policy.  Other responsibilities impacting instructional load are negotiated on a per case basis.  The MAT Program Coordinator will receive a 6 credit hour reduction per year for the purpose of providing field supervision, mentoring the cohort, logistics, and recruitment and admissions. Summer FTE are not included in 10-month faculty contracts.  GCSU Faculty teaching required courses in the summer will be compensated at current summer teaching salary rates.  Twelve month GCSU faculty/administrators will teach courses inclusive within their normal workload expectation.
Table 3: Department of Kinesiology Faculty Credit Hours Taught (required and elective       courses within the proposed program)
	Faculty
	Summer 
	Fall
	Spring
	FTE/10 month contract

	Dr. Lisa Griffin
	KINS 6563 (3)

KINS 6703 (3)
	KINS 6723 (2)

KINS 6733 (4)

Program Coordinator (3)
	KINS 6743 (2)

KINS 6753 (4)

Program Coordinator (3)
	18  MAT-PE

+ 6 (undergraduate)*

	Dr. Sandra Gangstead
	KINS 6803 (3)
	
	
	3 MAT-PE

+3 (graduate M.Ed. in KINS)

	Dr. Jim Lidstone
	
	KINS 6713 (3)
	
	3 MAT-PE

+ 15 (undergraduate & M.Ed. in KINS)

	Dr. Barbara Funke
	
	KINS 6573 (3)
	
	3 MAT-PE

+18 (undergraduate & graduate in Hlth & M.Ed. in KINS)

	Dr. Scott Butler
	
	
	KINS 6553 (3)
	3 MAT-PE

+ 21 (undergraduate in Hlth & graduate in KINS)


Table 4: School of Education Faculty Credit Hours Taught in the Proposed Program
	Faculty
	Summer 
	Fall
	Spring
	FTE/10 month contract

	Dr. Brian Mumma
	EDFS 5203 (3)


	
	
	3  MAT-PE

+ 18 (undergraduate & graduate Educ)*

	Dr. Diane Peck
	
	EDFS 5209 (3)
	
	3 MAT-PE

+ 18 (undergraduate & graduate Educ)*

	Dr. Diane Gregg
	
	
	EDIT 5202 (3)
	3 MAT-PE

+ 18 (undergraduate & graduate Educ)*


C. Scholarship and publication record for past five years.

Publications:

· Andrews, A.K., Gangstead, S.K. and Bobo, L. (2006)  The effects of three instructional intervention protocols on athletic training student peer teacher feedback behavior: an educational teaching unit design approach. Proceedings of the International Conference on Education. Honolulu, Hawaii.  
· Andrews, A., Gangstead, S.K. and Duplantis, P.  (2004)  The effects of instruction on selected behaviors of pre-service athletic trainers during peer teaching. Research Quarterly for Exercise and Sport. 71 (1) A-56.  
· Vasquez, L.M. and Gangstead, S.K. (2004) The effects of an experiential-based prevention program on alcohol, tobacco, and other drugs (ATOD) knowledge and social attitudes of first time offender, non-adjudicated adolescents.  Research Quarterly for Exercise and Sport. 71 (1) A-37.  
· Procopio, M*. & Butler, S.  “Oh Dr. Kinsey”:  The Life and Work of America’s Pioneer of Sexology.  (in press).  The Corinthian.

*Designates an undergraduate student at Georgia College & State University.
· Janssen, McBride, K., Yarber, W., Hill, B., & Butler, S. (2008). Factors that influence sexual arousal in men: A focus group study.  Archives of Sexual Behavior, 21(1), 27-37.
· Yarber, W., Graham, C., Sanders, S., Crosby, R., Butler, S. & Hartzell, R. (2007).  “Do you know what you are doing?” College students’ experiences with male condoms.  The American Journal of Health Education, 38(6), 322-331.
· Butler, S., Hartzell, R., & Sherwood-Puzzello, C. (2007). Perceived benefits of human sexuality peer facilitators.  Electronic Journal of Human Sexuality. Volume 10, May 26.
· Butler, S., Hartzell R., & Sherwood-Puzzello, C. (2008). Perceived benefits of human sexuality peer facilitators.  Perspectives in Peer Programs, 37, 252-265.  (reprinted with permission).
· Butler, S., Hartzell, R., Przybyla, S., & Bickers-Bock, L. (2006). Moving Beyond Peer Education:  Using Peer Advocates to Increase Condom Availability on College Campuses.  Perspectives in Peer Programs, 20(2), 40-45.
· Hartzell, R., Donovan, M., Berg, C., & Butler, S.  (2005). RAISE at Indiana University Raising Awareness of Interactions in Sexual Encounters. The Peer Educator, 27 (6), 12-13.
· Butler, S., Black. D.R., Blue, C., & Gretebeck, R.  (2004). Change in Diet, Physical Activity, and Bodyweight in College Freshmen Women.  American Journal of Health Behavior, 28(1), 24-32.
· Butler, S.  Sexuality-Related Applications of Peer Helping. (2006). Perspectives in Peer Programs, 20(2), 46. 
· Butler, S.  Peer Helping in the University Setting. (2006). Perspectives in Peer Programs, 20(2), 47. 
· Tindall, J. & Butler, S. (2006). Evaluation for Success in Peer Resource Programs: You can make a difference! Perspectives in Peer Programs, 20(2), 47-48.
· Patterson, M. & Butler, S.  (2006). Professionalism in Peer Helping.  Perspectives in Peer Programs, 20 (2), 48-49.
· Butler, S., Hartzell, R., Sanders, S., Yarber, W., Crosby, R., & Graham, C.  (2005). Understanding condom errors and problems: A focus group study of college men’s experiences using male condoms. An abstract published in the proceedings of the 2005 Rural AIDS and STD Prevention National Conference held in Bloomington, IN. April 7 - 9, 2005.  
· Gitlin, A. and Peck, M. (2005). Educational Poetics: Inquiry, Freedom and Innovative Necessity.  Peter Lang.
Grants:

· Griffin, L.M. (October, 2008). Developing a Physical Education Lab School. Georgia College and State University Faculty Research Committee Grant, Milledgeville, GA ($2,856 Funded).  
· Armstrong, K.J., Jarriel. A.I., Griffin, L.M., & Hobbs, W. (October, 2008). Utilizing Video as a Tool for Teaching and Reflection. Georgia College and State University Student Technology Fee Advisory Committee (STFAC) Grant, Milledgeville, GA ($4,372 Funded).
· Griffin, L.M. (December, 2007).  School Nurse Grant.  Cape Fear Memorial Foundation, Wilmington, NC, ($45,000 Funded).
· Griffin, L.M. (2001-2007). Field trip and educational scholarships grant. Exxon Mobile Corporation ($7,000 Annually Funded).

· Griffin, L.M., (2004).  Dissemination Grant. Office of Charter Schools, North Carolina Department of Public Instruction, Raleigh, NC ($61,397 Funded). 

· Griffin, L.M. & Combs, C.S. (2004).  Inquiry-based physical education.  Carol M. White Physical Education for Progress Grant, US Department of Education, Washington, DC ($122,323 Funded).
· Spino, M. and Gangstead, S.K. (2005).  Effecting Social Change through Women’s Leadership in Sport Conference Grant – IYSPE/ Universities- Sport for Development Funding. International Labor Organization (ILO).  ($45,000 Funded).
· Gangstead, S.K. (2004) Sub-Grantee.  Forest County School District Prevention Initiative.  State Incentive Grant , MS Department of Mental Health, Division of Alcohol and Drug Abuse. Grant Total: ($75,000 Funded).
· Lidstone, J. Susan G. Komen Foundation.  With Dr. Cheryl Kish.  Training Cancer Recovery Specialists.  ($8,000, Funded).
· Lidstone, J. (2008). Implementing Cancer Recovery Training. Central Georgia Cancer Coalition ($25,000 Funded). 
· Funke, B. (2008).  Alcohol and Highway Safety Programs. Governor’s Office of Highway Safety. ($8,200 Funded).

· Funke, B. (2007). Alcohol and Highway Safety Programs.  Governor’s Office of Highway Safety ($8,200 Funded). 
· Funke, B. (2006). Diversity Workshop for CHHS majors.  Multicultural programming mini-grant ($500 Funded). 
· Funke, B. (2005). Alcohol and Highway Safety Programs. Governor’s Office of Highway Safety ($10,000 Funded).

· Funke, B. (2006).  “Power in Choices.” NCAA CHOICES Alcohol Abuse Prevention Grant.  ($27,000 Funded).
· Funke, B. (2006) The Welfare State: Denmark and Sweden. Weir Grant for International Faculty Development ($1,000 Funded)
· Funke, B. (2006) The Welfare State: Denmark and Sweden.USG Chancellors Award, ($1,400 Funded)
· Funke, B. (2004) Multicultural programming mini-grant. GCSU MultiCultural Committee. ($500Funded).

· Funke, B. (2004) Speaker Grant. NCAA. ($500 Funded).
· Funke, B. (2004) College Students and Our Common Health: At Home and on the Hill. Health and Higher Education Grant. ($1,500 Funded).
· Butler, S. and Black, D. Sexuality-Related Services among U.S. College Health Centers Georgia College & State University Foundation. ($2400 Funded).

· Sherwood-Puzzello and S. Butler. (2004) Assessing the Peer’s Perspective: Qualitative Assessment of Being a Collegiate Human Sexuality Peer Discussion Leader.  HPER Department, Indiana University. ($600 Funded)

Presentations:
· Griffin, L.M. (November, 2008). Current Trends in Physical Education. Teacher In-Service, John Milledge Academy, Milledgeville, GA.
· Griffin, L.M. (July, 2007).  The Importance of Physical Education in Society…Going WAY Out of the Box.  Presentation to Physical Education Department, Western Carolina University, Cullowhee, NC
· Griffin, L.M. (August, 2006).  Being Good Leaders in Education. CFCI Staff Development, Wilmington, NC.
· Griffin, L.M. (March, 2006).  Raising End of Grade Scores Without Teaching to the Test.  CFCI Staff Development, Wilmington, NC.
· Rogers, L.N. & Griffin, L.M. (April, 2005).  E-Learning Pedagogy.  Teaching and Learning with Technology Conference, Raleigh, NC.  
· Gangstead, S.K. (January, 2007)  Administration in the Contemporary University: Chairing the HPERD academic department in the post modern era. National Association of Kinesiology and Physical Education in higher Education. Clearwater Beach, FL. 
· Kluka, D., Gangstead, S.K., and Talbot, M. (April, 2006)    Women as leaders of social change through sport: a report of the 2005 IYSPE Atlanta Summit. American Alliance for Health, Physical Education, Recreation, and Dance (AAHPERD) Conference, Salt Lake City, UT.
· Gangstead, S.K. Andrews, A.K. and Bobo, L. (January, 2006) The effects of three instructional intervention protocols on athletic training student peer teacher feedback behavior: an educational teaching unit design approach.  International Conference on Education. Honolulu, Hawaii.
· Gangstead, S.K.  (October, 2005)  Women Leaders in Sport Effecting Social Change Consortium Pre-conference and conference working group meetings at the  International Summit: Effecting Social Change through Women's Leadership in Sport.  IYSPE U.S.A. Conference, Atlanta ,GA.
· Gangstead, S.K. and Kluka, D. (October, 2005) Women's Consortium Recommendations and the KSU Commitment.  International Summit: Effecting Social Change through Women's Leadership in Sport.  IYSPE U.S.A. Conference, Atlanta GA  (Invited).
· Gangstead, S.K. (June, 2005) Public higher education administration in the U.S.: an interface of administrative structure and faculty governance. Beijing Sports University, Beijing, China (Invited).
· Gangstead, S.K. and Vasquez, L.M. ( March, 2005) Future professionals: You are the 'Gems' of the profession. Southern District of  the American Alliance for Health, Physical Education, recreation, and Dance (SDAAHPERD) Convention, Little Rock, AR.
· Vasquez, L.M. and Gangstead, S.K. (March, 2005) Building coalitions through 'youth-at-risk' leadership programming. Southern District of  the American Alliance for Health, Physical Education, Recreation, and Dance (SDAAHPERD) Convention, Little Rock, AR.
· Andrew, A.K. and Gangstead, S.K. (January, 2005)  The effects of instruction of specific behaviors of athletic training students teaching peers. Bi-annual Educators Conference of the National Athletic Training Association (NATA), Montgomery, TX.
· Gangstead, S.K. (January, 2005) Gender equity in leadership achievement in sport.  National Youth Sport Development Workshop sponsored by the ILO/Universitas program San Salvador, El Salvador (Invited).
· Gangstead, S.K.  (December, 2004)   Strategies for increasing women's leadership positions within sport organizations. International Council on Sport Science and Physical Education "Women Taking the Lead" Conference  Berlin, Germany  (Invited).
· Gangstead, S.K. and Vasquez, L. M. (October, 2004) Discovering Your Personal Gemstones: Building Leaders Today for a Better Tomorrow.(Sessions I & II)  5th Annual Latino Youth Leadership Conference.  Marietta High School.  Sponsored by the Latin American Association (Invited).
· Vasquez , L.M. and Gangstead, S.K. ( April, 2004)  The Effects of an Experiential-based Prevention Education Program on Alcohol, Tobacco, and Other Drugs (ATOD) Knowledge, Social Attitudes and Skills of First-time Offender, Non-adjudicated Adolescents. American Alliance for Health, Physical Education Recreation and Dance (AAHPERD) National Convention, New Orleans, LA. 
· Andrews, A.K., Gangstead, S.K., Duplantis, P. (April, 2004)  The Effects of Instruction on Selected Behaviors During Peer Teaching of Pre-service Athletic Trainers.  American Alliance for Health, Physical Education Recreation and Dance (AAHPERD) National Convention, New Orleans, LA.  
· Gangstead, S.K.  (January, 2004)  Advocacy in Action: Strategic Planning for Change!  Georgia Association for Health, Physical Education, Recreation and Dance (GAHPERD) Leadership Summit.  Athens, GA. (Invited)
· Funke, B.F. & Lidstone, J.E. (October, 2008).  High risk drinking prevention in college athletes.  American Public Health Association, San Diego, CA.
· Funke, B.F. & Lidstone, J.E.  (February, 2007).  College Students & Alcohol Abuse: Can We Create Change?  Southern District AAHPERD, Chattanooga, TN.
· Lidstone, J.E. (July, 2005).  Psychological aspects of injury rehabilitation.  GCSU Sports Medicine Symposium, Milledgeville, GA.
· Lidstone, J.E., Hawver, G., Metzler, M., Smith, C. S., Webster, G., & Oates, R. (September, 2004).  Every child deserves a “Highly Qualified” Teacher. Georgia Association for Health, Physical Education, Recreation and Dance, Athens, GA.
· Lidstone, J.E., Davies, N., & Martino, M. (September, 2004).  Combating childhood obesity: Part II.  Georgia Association for Health, Physical Education, Recreation and Dance, Athens, GA.
· Chopak, J., Funke, B., Lidstone, J. E., & Hughes, M. (April, 2004).  Revenge of the Puffmeister: Small towns fight tobacco.  American Alliance for Health, Physical Education, Recreation & Dance, New Orleans, LA.
· Hughes, M., & Lidstone, J.E. (March, 2004). Abortion attitudes at Georgia College & State University.  Student Interdisciplinary Research Conference, Milledgeville, GA.
· Hinely, D., Cooper, E., & Lidstone, J.E. (March, 2004). The impact of quadriceps muscle fatigue on balance, Student Interdisciplinary Research Conference, Milledgeville, GA.
· Funke, B. (October, 2008) High risk drinking prevention in college athletes. American Public Health Association National Convention, , San Diego, CA 
· Funke, B.  (September, 2007) Lesson Learned in Sweden: Possible Applications for the U.S.  Georgia Public Health Association Conference, Savannah, GA 
· Funke, B. (March, 2007) Health Care for All: Fantasy or Reality, Into the Classroom Symposium, Georgia Consortium for International Studies,  Atlanta, GA. 
· Funke, B., Lamphere, C., Jarriel, M., Goodson, R.  (March, 2007) Helping College Students ’Off the Rocks’, GCPA/Georgia Network Conference, Columbus, GA,. 
· Funke, B. (September, 2006) Alcohol Abuse and Young Adults: Seeking Solutions, Georgia Public Health Association Convention, Augusta, GA. 
· Funke, B., McGruder, C., Breaux, P.   (February, 2006)  Help! I Need Somebody, Area 9 Bacchus Network Regional Conference, Americus, GA.  
· Funke, B. (September, 2004) Creating Safe Spaces for Gay, Lesbian, and Bisexual Young Adults, Georgia Public Health Association Convention, Augusta, GA.
· Funke, B.,  Lamphere, C (October, 2007) Creating Task Teams & Community Coalitions, Young Adult Highway Safety Leadership Conference, Governor’s Office of Highway Safety, Callaway Gardens, GA.
· Funke, B., Williams, M., Middlebrooks, C. (February, 2008) AOD Prevention Programming for Targeted High-Risk Populations (First Year Students, Greeks, Athletes, etc.) and Successful Alcohol & Other Drug Interventions for College Students GCPA/Georgia Network Conference, Jekyll Island, GA.
· Funke, B. (February, 2006)  Best Practices Panel concerning Alcohol Education and University Students, GCPA/Georgia Network Conference, Augusta, GA. 
· Hudson, B., Butler, S., Funke, B., Jarriel, A., Hartzell, R., & Jozkowksi, K. (2008) Sexology’s Next Generation:  Perspectives of Emerging Professionals and Future Leaders.  Georgia College & State University Student Research Conference. Milledgeville, GA.
· Saur, S., Okoror, T., Butler, S., Burton, T., & Murray, E. (2008) What is Good Sex? – Socio-Cultural Constructions of Sexual Satisfaction among College Students.  Purdue University Sigma Xi conference. , Lafayette, IN.
· McBride, K., Hill, B., Janssen, E., Yarber, W., & Butler, S. (November, 2007) Exploring Factors that Influence Sexual Arousal in Men: A Focus Group Study.  Society for the Scientific Study of Sexuality. 
· Butler, S., Black, R., Harper, W., Saur, S., & Hartzell, R. (November, 2007) Piloting a New Sexological Course on the 100th Anniversary of Sexology.  A poster presented at the annual meeting of the Society for the Scientific Study of Sexuality.
· Hartzell, R., Butler, S, Kermit- Canfield, M., Berg, C., & Sherwood-Puzzello, C. (November, 2007) Evaluation of a Sexual Health Peer Advocacy Program. A poster presented at the annual meeting of the Society for the Scientific Study of Sexuality. 
· Butler, S, & Black, D.R.  (November 2006) National Association of Peer Programs Programmatic Standards & Ethics Tool Kit. National Association of Peer Programs. Providence, RI.
· Butler, S. (November 2006) The Perspectives in Peer Programs Journal. National Association of Peer Programs. Providence, Rhode Island.
· Hartzell, R., Butler, S. & Sherwood-Puzzello, C.  (November 2006)  Rationale for the Inclusion of Peer Discussion Leaders in Collegiate Sex Education. Society for the Scientific Study of Sexuality. Las Vegas, NV 
· Butler, S., Hartzell, R., Kermit-Canfield, M., & Berg, C. (June 2006) Using Peer Advocates to Increase Condom Availability at a Mid-American University. American College Health Association. New York, NY.
· Butler, S., Hartzell, R., & Sherwood-Puzzello, C. (June 2006) Peer Educators’ Self Performance Assessment. American College Health Association. New York, NY 
· Hartzell, R., Kermit-Canfield, M., Berg, C, Paziini, N., & Butler, S. (June 2006) Indiana University's Urinal Guard Program: An Alternative Strategy for Promoting Sexual Assault Prevention Messages and Recruiting Male Volunteers. American College Health Association. New York, NY.
· Kermit-Canfield, M., Hartzell, R., Berg, C., & Butler, S. (June 2006) Raising Awareness of Interactions in Sexual Encounters (RAISE): A Peer-Based Strategy for the Prevention of Sexual Assault. American College Health Association. New York, NY. 
· Butler, S., Herbenick, D., Nagoski, E. (November 2005) Peers in the Classroom: Using Peer Facilitators to Enhance Human Sexuality Discussion Sessions.  Mid-America College Health Association. Lexington, KY.
· Butler, S. (July 2005) What is Being Done for Sexual Health in My Country? and  Sexual Health Training Opportunities at U.S. Universities and Sexological Institutes. World Association of Sexology Montréal, Canada.
· Butler, S., Sherwood-Puzzello, C., Hartzell, R., & Reece, M.  (July 2005) Peer-Based Human Sexuality Discussion Sessions: In-Person, Online, or Both? World Association of Sexology Montréal, Canada.
· Butler, S. (June 2005)  Sexuality-Related Applications of Peer Helping. National Peer Helpers Association. Oak Brook, IL.
· Butler, S. (June 2005) Peer Helping in the University Setting. National Peer Helpers Association. Oak Brook, IL.
· Patterson, M. & Butler, S.  (June 2005) Professionalism in Peer Helping. National Peer Helpers Association. Oak Brook, IL.
· Hartzell, R., & Butler, S. (Junes, 2005) Condom Errors and Problems. A  STEP UP INC. of Indianapolis Indiana.
· Butler, S., Sherwood-Puzzello, C. & Hartzell, R. (May 2005) Perceived Benefits of Human Sexuality Peer Facilitators. American College Health Association. San Diego, CA.
· Butler, S., Herbenick, D. &Nagoski, E. (May 2005) Contemporary Pedagogic Strategies to Undergraduate Human Sexuality Courses: Approaches at Indiana University and Other Institutions. American Association of Sex Educators, Counselors, and Therapists. Portland, OR. 
· Butler, S., Hartzell, R., Sanders, S., Yarber, W., Crosby, R., & Graham, C. (April 2005) Understanding condom errors and problems: A focus group study of college men’s experiences using male condoms. A paper presented at the biannual National Conference of the Rural Center for AIDS and STD Prevention. Bloomington, Indiana.
· Hartzell, R., Butler, S. Sanders, S. Yarber, W., Crosby, R. & Graham, C. (April 2005) Understanding condom errors and problems: A focus group study of college women’s experiences using male condoms. National Conference of the Rural Center for AIDS and STD Prevention. Bloomington, IN.
· Butler, S., Black, D., Blue, C. & Gretebeck, R.  (November 2004) Piloting a Nutrition and Physical Activity Self-Efficacy Instrument among First Year College Students. Mid America College Health Association. Nashville, IN.
· Butler, S. (June 2004). Overcoming Barriers to Collegiate Peer Helping Programs.  National Peer Helpers Association. Austin, TX. 
· Butler, S. (June 2004) Employment Opportunities and Career Development Strategies for Collegiate Peer Helper Professionals.  A lecture presented at the annual conference of the National Peer Helpers Association. Austin, TX.
· Bickers, L., Butler, S, and Przybyla, S. (June 2004) Moving Beyond Peer Education: Utilizing Students as Sexual Health Advocates on College Campuses.  American College Health Association. New Orleans, LA.
· Peck ,M. (November, 2008 ).  They Just Don’t Care.  Paper presented for the annual meeting of the American Educational Studies Association (AESA), Savannah, Georgia.
· Peck, M. (April, 2005). What’s That You Say?  How Language Creates a Classroom. Paper presented for the annual meeting of the American Educational Research Association (AERA) in Montreal, Canada.
· Gregg, Diane E. and Heuer, Amy. (April, 2004). Administrators are Not the Enemy: How to Make the Principal/Library Media Sp ecialist/Faculty Relationship Work.” Missouri Association of School Librarians Annual Conference, Osage Beach, MO.
D. Professional activity:
Griffin
Georgia College Early College (GCEC) Initiatives:

Established working collaboration between Department of Kinesiology and Georgia College Early College to provide physical education twice weekly.
Membership and Participation in professional organizations:

American Alliance for Health, Physical Education, Recreation & Dance

Georgia Alliance for Health, Physical Education, Recreation & Dance

National Association for Sport and Physical Education

National Association for Girls and Women in Sports
National Association for the Education of Young Children

Gangstead

International:

U.S. Representative, International Association of Sport and Physical Education for Girls and Women (IASPEGW).

Executive Board member, International Council of Sport Pedagogy (ICSP) Council/ Member of the  International Council for Sport Science and Physical Education (ICSSPE).

Member, Academy of  Academics, International Center for Global Change through Women's Leadership in Sport. Kennesaw State University.

Traveled on behalf of KSU/WCHHS/HPS to various areas of China to assist in setting up a Summer Study Abroad Program for Allied Health majors. 

Chair of the "International Summit: Effecting Social Change through Women's Leadership in Sport" Working Group.  

U.S. Academic Representative at ILO/Universitas " Sport for Peace"  Program in San Salvador, El Salvador.

Representative to the International Year of Sport and Physical Education Final Summit on Sport Development. Maglingen, Switzerland.

National:  

Member, American Alliance for Health, Physical Education, recreation, & Dance (AAHPERD) Awards Committee.

Accreditation Reviewer and Adjudicator for Advanced Programs.  National Council on Accreditation in Teacher Education (NCATE)/ National Association for Sport and Physical Education (NASPE).

Regional:

Member. Southern District AAHPERD (SDAAHPERD) Exhibits Committee
Member. Southern District AAHPERD (SDAAHPERD) Nominations Committee
Chair, Southern District AAHPERD (SDAAHPERD)  Convention Program/Planning Committee

Chair, SDAAHPERD Human Resources Committee

Chair, SDAAHPERD Advocacy Committee

Member, Exhibits Committee, Southern District AAHPERD

State:

Member, Health Sciences Advisory Council, Georgia State University System Board of Regents.

Chair-Elect & Chair, HPE Chairs Advisory Council, Georgia State University System Board of Regents.

Parliamentarian, Executive Committee, and Board of Directors, Georgia AAHPERD

Advocacy Chair, Georgia AAHPERD/ GAHPERD Representative to GPAN.
Lidstone
Director of Graduate and Professional Outreach, 2007 to Present

Director, Center for Health & Social Issues, 2007 to Present

Chair, Department of Kinesiology, January 1996-July 2007

Vice President - General Division of the Georgia Association for Health, Physical Education, Recreation and Dance, November 2006 – present

VP-elect of the General Division of the Georgia Association for Health, Physical Education, Recreation and Dance, November 2005 – November 2006

Chair – College & University Section of the Georgia Association for Health, Physical Education, Recreation and Dance, 2004-2005

Chair-Elect – College & University Section of the Georgia Association for Health, Physical Education, Recreation and Dance, 2003-2004

Membership and participation in professional organizations:
American Alliance for Health, Physical Education, Recreation and Dance (member since 1984)

National Association for Physical Education and Kinesiology in Higher Education (member since 1990)

Georgia Association for Health, Physical Education, Recreation and Dance (member since 1996)

Funke 
Textbook Review: Daniel Girdano, Dorothy Dusek, and George Everly, Jr., Controlling Stress and Tension, select chapters, March 2007.  

Membership and participation in professional organizations:                         

Reviewer for GAHPERD Journal, Fall 2000 to date


American Public Health Association

American Alliance for Health, Physical Education and Recreation and Dance

Eta Sigma Gamma

Georgia Alliance for Health, Physical Education, Recreation and Dance

Georgia Network
Georgia Public Health Association

Butler
Member-at-large, Executive Committee, The National Association of Peer Programs

Member, Board of Director, The National Association of Peer Programs

Member Professional Development Committee, The National Association of Peer Programs

Member Conference Committee, The National Association of Peer Programs
Gregg

Public School Initiatives:
School district technology committee assisting in survey development and program implementation.
District/community improvement team promoting dialogue and collaboration. 

Facilitated implementation of new reading strategies for 4th-6th grades.
Chaired K-12 technology curriculum committee.
Joined district At-Risk Coordinator to develop after school reading program.
Planned and implemented district-wide 3rd grade keyboarding program.
Missouri Competitive Technology Grant bringing 30 wireless laptop computers to students and teachers for learning and instruction in the classroom.
Local Literacy Grant providing reading resources for community volunteers to use with students.
Coordinated efforts among district elementary librarians to update curriculum and develop collaboration between librarians and classroom teachers.
State and Regional Involvement

Assisted with evaluation of eMINTS professional development training sessions in Missouri.
Assisted Southeast Missouri State University personnel with placement of education students for field experiences.
Team leader for 2005-2006 eMINTS (enhancing Missouri’s Instructional Networked Teaching Strategies) grant selection process.
Participated in eMINTS Library Media Specialist Discussion Forum conducted by OSEDA (Office of Social and Economic Data Analysis).
Worked with administrators and classroom teachers to establish eMINTS classrooms within the school district. 

Membership and participation in professional organizations:
Georgia Library Media Association, Inc.
American Association of School Librarians
Society for Information Technology & Teacher Education


Mumma

      Project Coordinator: Clifton Ridge-Sweden Technology Collaboration Project

Developed and coordinate an Internet web-camera collaboration project between Clifton Ridge Middle School (a GC&SU Professional Development School site) and Roteberg Skola (a Sweden Study Abroad program school site). Five teachers at each school develop and implement global studies curriculum-based student collaborations utilizing web-camera connections for building worldview perspectives. This project developed from the idea to apply the utility of the PT3 laptop computers with a focus that supports teacher candidate training, PDS faculty collaboration in teacher preparation, and to more effectively integrate the academic component of the Sweden Study Abroad program. This program has been evaluated and continues to be supported by the PT3 review team.

Trustee and Board Member: Georgia Children’s Museum, Macon, GA 

Consultant: Plato Educational Software Inc.
Consultant for the development of interactive educational software programs for producing middle grades level educational products from an established high school tutorial program.

Project Trainer: Georgia College and State University Prep It Up Program

Project aims included providing educational efforts to encourage the consideration of higher education selection of middle grade students whose backgrounds traditionally discourage college preparatory decisions in their middle and secondary schooling experiences.

Membership and participation in professional organizations:
Pi Lambda Theta, International Honor Society and Professional Association in Education
Southeastern Association of Educators of Teachers of Science, SAETS
National Association for Research in Science Teaching, NARST
Association of Educators of Teachers of Science, AETS
Georgia Educational Research Association, GERA

National Middle School Association, NMSA
E. Expected responsibilities in this program. See Table 3: Department of Kinesiology Faculty FTE (required and elective courses)
Lisa Griffin is the Program Coordinator for Physical Education and will have the primary responsibilities of managing the MAT, teaching the content specific courses, field placement and field supervision.  

Jim Lidstone will teach one course in the MAT program in addition to his administrative duties as Director of Graduate and Professional Outreach.

Barbara Funke and/or Scott Butler will be responsible for one health elective course in the MAT consistent with their instructional assignments in the M.Ed. in Kinesiology: Health Promotion

Sandra Gangstead will teach the Research Methods course consistent with her instructional assignment in the M.Ed. in Kinesiology  

Faculty in the School of Education (Marcia Peck, Diane Gregg, Brian Mumma) have been, and will continue to teach the same courses (EDFS 5209 Culture and Schooling, EDIT 5202 Instructional Technology, EDFS 5203 Field Based Learning and the Learner) to MAT students in other disciplines; therefore no additional responsibilities will be expected.
F. If it will be necessary to add faculty in order to begin the program, give the desired qualifications of the persons to be added, with a timetable for adding new faculty and plan for funding new positions.

It will not be necessary to add faculty to begin this program.

6.
Outstanding programs of this nature in other institutions.
List three outstanding programs of this nature in the country, giving location name, and telephone number of official responsible for each program. Indicate features that make these programs stand out. When available, append descriptive literature of the outstanding program. Indicate what aspects of these outstanding programs, if any, will be included in your program.

East Carolina University (ECU), Greenville, NC, Contact: Dr. Boni Boswell, Director Physical Education Program, Department of Exercise & Sport Science, 252-328-0007, boswellb@ecu.edu
The program at ECU is most notable because to be eligible to apply for the MAT in Physical Education, applicants must already hold a bachelor’s degree in a closely aligned field (exercise and sport science, kinesiology, physical education, or recreation).  ECU does not provide the opportunity for applicants to attain subject-specific academic deficits via pre-requisites or co-requisites.  Those applying for the program must come into it with a strong foundation in the physical sciences.  This feature would allow the courses at the graduate level to begin at a more advanced level due to a great deal of similarity in students’ academic foundations.  Because of our current economic situation and the fact that this program will be highly targeted at “career changers,” this approach did not seem to be the best for us at this time.

Belmont University, Nashville, TN, Contact: Dr. Joy Kimmons, Chair, Department of Education, 615-460-6414, kimmonsj@mail.belmont.edu
GCSU prides itself on collaborative partnerships, and we have many within the educational arena, but what makes Belmont’s MAT program stand out is how they incorporate K-12 personnel at every step along the MAT path.  Candidates for internship are screened for admission into the program by a committee which includes faculty and K-12 personnel.  The internship program is planned by staff of the local school system, including principals and K-12 teachers and Belmont University faculty.   This more intensive, collaborative element with the public school sector is something we plan to incorporate into our program in some form.   
North Georgia College and State University, Dahlonga, GA, Contact: Dr. Laurie Jossey, Coordinator of Physical Education Teacher Certification and MAT in Physical Education, 706-864-1629, ljossey@ngcsu.edu
North Georgia education programs have an excellent and well-deserved reputation. We were interested in looking at their MAT program because of their proximity to GCSU.  It takes a different approach to its content requirements. Instead of requiring content expertise as an admissions requirement, their program calls for an additional year of advanced content study.  So, although the program is 39 hours, it is offered over a two-year period with students enrolled for only 6 hours in five of the six semesters.  This did cause us to ponder how we planned to address content preparation in our graduate program; however, because we are primarily targeting full-time graduate students interested in completing the program in one year, we decided against this approach.  

7. 
Inventory of pertinent library resources.
Indicate--in numbers of volumes and periodicals--available library resources (including basic reference, bibliographic, and monographic works as well as major journal and serial sets; include any on-line resources) which are pertinent to the proposed program. How do library resources compare to those at institutions listed in section 6? What additional library support must be added to support the proposed program, and what is the plan for acquiring this support?

The GCSU library has a broad selection of education periodicals in health, physical education, and kinesiology (refer to Appendix B).  The combination of library hard copy and online subscriptions provides students access to all current and past publications needed in the program. Within 2-3 days journals of interest to students and faculty can be acquired through interlibrary loan.  Hence, program participants may search all of these periodicals for article abstracts germane to their research from their computers, and have a digital version of the article sent to them as an email attachment.  
8. Describe the desired qualifications of the students who will be recruited and admitted to the proposed program, including ethnic populations that will be targeted. 

The proposed MAT in Physical Education program is designed for students who have a strong content background in the health sciences.  We will recruit students with undergraduate degrees in health, kinesiology, exercise science and athletic training fields. Because physical education and health certification requires two areas of specific knowledge and a good deal of health science background, students must be advised during their undergraduate programs to use elective hours to take courses if sufficient course work in both fields is not required as part of their regular program.  We will also recruit individuals who have a strong health science background and are interested in making a career change.  

9. Facilities

Describe the facilities available for the proposed program. How do these facilities and equipment compare to those of excellent programs elsewhere? What new facilities and equipment are required, and what is the plan for acquiring these facilities and equipment?

The GCSU Center for Graduate and Professional Learning in Macon offers excellent facilities for this program.  The School of Health Sciences building on main campus includes a state of the art movement laboratory and multi-media classrooms that will supplement facilities at the Macon Center and provide options for undergraduate students to take elective classes suitable for application to the MAT in Physical Education.  Cooperating schools for this program are identified and contracts negotiated with consideration of appropriate facilities.  Equipment needs are minimal and additions to existing inventory (B.S. in Physical Education) will be integrated into ongoing purchases.  

10. Administration

Describe how the proposed program will be administered within the structure of the institution.
The program will be administered by the GCSU Department of Kinesiology within the School of Health Sciences.  All MAT-Physical Education students applying for graduation will have their degree applications reviewed by the MAT Program Coordinator, Chair of the Department of Kinesiology, SOHS Graduate Coordinator, The Dean of the School of Health Sciences and the University Registrar to assure all degree requirements are met before the degree is conferred by the GCSU president.  The MAT-Physical Education Program Coordinator and the SOE Certification Officer will ensure that the MAT students are in compliance with teacher licensing credentials with the GA Department of Education.
11. Assessment
Indicate the measures that will be taken to assess the effectiveness of the program and the learning outcomes of students enrolled.

The program will be reviewed periodically as part of the School of Education’s NCATE and PSC accreditation requirements and will contribute data to the SOE unit evaluation as well as the Department of Kinesiology and the School of Health Science annual assessment processes. Program data are much more specific to the desired outcomes of the program and, in the case of the proposed MAT program, are grounded in the National Association for Sport and Physical Education (NASPE) Standards for initial teacher preparation.  Therefore, student performance evaluations will be based on rubrics that reference NASPE standards.  Program evaluation data will be collected at admissions, mid year points (end of the summer and fall semesters), and at the end of the program.  The university also requires annual evaluation of programs in the form of Annual Reports. Annual reports are due to the Vice President and Dean of Faculties by June 1 each year.  Departments submit their reports to their respective deans/directors at a date determined by their immediate supervisor. The format for the Annual Report is presented below:


· Major Accomplishments for Academic Year

· Departmental Goals and Objectives 

· Itemization of the department’s goals in the past year, with discussion of which goals were met and in what ways

· Discussion of changes as a result of assessment (Closing the loop)

· Identify enrollment management goals per program

· Goal for admitted freshmen per program

· Goal for admitted transfer students per program

· Goal for graduate students admitted per program (as applicable)

· Support of University Strategic Goals

· Articulation of how the department/unit goals and objectives correspond with the University’s Strategic Goals
In addition, the following are possible assessment strategies at each of these points: 

· Admissions: Entering GPA, Admissions Interview results;

· Mid Year: Standardized classroom observation by host teacher and by university supervisor (e.g., P.E.T.A.I. Physical Education Teacher Assessment Instrument).

· Teacher work sample- planning, delivery, and assessment; 

· End of Program: observation instruments by host teacher and university supervisors (e.g., P.E.T.A.I.); 

· Capstone Portfolio.

· Data from these assessments will be useful in monitoring individual student progress as well as monitoring the overall effectiveness of the program.  Program evaluation data will be reviewed each semester by program faculty, and data from course assignments will be reviewed by program faculty on an on-going basis in monthly program faculty meetings. 

· Assessments for learning outcomes for each course are presented in the course syllabi in Appendix A and are summarized below in Table 3. 
Table 5: Standards and Possible Assessments

	NASPE Performance-based Standards
	Possible Assessment Activities

	Content Knowledge. Understand physical education content and disciplinary concepts related to the development of a physically educated person.
	· Unit Planning Design and Implementation

· Lesson Planning

· Teaching Portfolio

· Lesson videotape and reflection

· Student teaching reflection and evaluation

	Growth and Development. Understand how individuals learn and develop, and provide opportunities that support physical, cognitive, social and emotional development.
	· Unit Planning Design and Implementation

· Lesson Planning

· Reflection journal



	Diverse Learners. Understand how individuals differ in their approaches to learning and create appropriate instruction adapted to these differences.
	· Checklist for different learning styles

· Case study

· Lesson Plans

· Evaluations of legal case studies

	Management and Motivation. Use and have an understanding of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.
	· Positive Discipline Plan

· Unit and Lesson Planning

· Teaching Portfolio

	Communication. Use knowledge of effective verbal, nonverbal, and media communication techniques to enhance learning and engagement in physical education settings.
	· Website development

· Interactive lectures and homework

· Develop Parent communication

· Electronic grade book

· Email list serves for communication

	Planning and Instruction. Understand the importance of planning developmentally appropriate instructional units to foster the development of a physically educated person.
	· Curriculum unit plan and implementation
· Lesson planning

· Lesson videotape and reflection

· Instruction and Assessment logs

· Understanding of legal issues 

	Student Assessment. Understand and use the varied types of assessment and their contribution to overall program and the development of the physical, cognitive, social, and emotional domains.
	· Curriculum unit plan and implementation
· Host teacher evaluations

· Understanding by unit design and development

· Instruction and Assessment logs
· Teacher work sample

	Reflection. Understand the importance of being a reflective practitioner and its contribution to overall professional development and actively seek opportunities to sustain professional growth.
	· Reflection journal

· Lesson videotape and reflection

· Instruction and Assessment logs

	Technology. Use information technology to enhance learning and personal and professional productivity.
	· Website development

· Interactive lectures and homework

· Electronic grade book

· Email list serves for communication

	Collaboration. Understand the necessity of fostering collaborative relationships with colleagues, parents/guardians, and community agencies to support the development of a physically educated person. 
	· Professional organization participation

· State conference attendance

· Standards for professional practice study

· Log of professional experiences

· Communication artifacts


12. Accreditation.
Where applicable, identify accrediting agencies and show how the program meets the criteria of these agencies. Append standards and criteria to the proposal. Provide evidence that the institution has notified SACS of its intent to apply for a change in degree level, if appropriate.
The program will fall under the initial teacher certification standards of the Georgia Professional Standards Commission and NASPE/NCATE.  As previously reported, the program design is based on existing SOE programs that are fully accredited.  The program assessment (utilizing the NASPE Standards, 2001 Initial Standards in Physical Education Teacher Education) will provide data needed for accreditation review systems and satisfies program, department, schools, and institutional assessment requirements.   

13. Affirmative Action impact.
Indicate what impact the implementation of the proposed program will have on the institution's desegregation and affirmative action programs. Include information relating to faculty, staff, administrators, and students in this section.

It is anticipated that this program will provide a viable opportunity for minority populations, especially in middle Georgia, to consider a more intense and less time as a full time student option to obtain a teaching license.  Recruitment programs in middle Georgia are in place for graduate programs.  These efforts will include this program in the future.  Minority students in undergraduate programs in the Department of Kinesiology are encouraged to consider the MAT in Physical Education as a viable alternative for graduate studies.  

The Department of Kinesiology actively recruits minority candidates for faculty and staff positions and will continue to target minority students for recruitment into this graduate program by ensuring that promotional materials are representative of and appropriately distributed to minority students.  The Department of Kinesiology will work with different programs within GSCU to try and find scholarship resources to recruit students from traditionally under-represented populations. 
14. Degree inscription.
Indicate the degree inscription which will be placed on the student's diploma upon his completion of this program of study. Be sure to include the CIP code for the program.

Master of Arts in Teaching

CIP Code 13.1314

15. Fiscal and Enrollment Impact, and Estimated Budget.
Complete the following pages to indicate the expected EFT and head count student enrollment, estimated expenditures, and projected revenues for the first three years of the program. Include both the redirection of existing resources and anticipated or requested new resources. Institutional commitment of funds should be consistent with the centrality and level of priority that are assigned to the program in the proposal. Second and third-year estimates should be in constant dollars--do not allow for inflationary adjustments or anticipated pay increases. Include a budget narrative that is descriptive of significant line items and the specific redirection of resources envisioned.     

Table 6 summarizes existing and reallocated resources to support the MAT in Physical Education.  All resources, including faculty, administrative, and support personnel, previously dedicated to the B.S. in Physical Education are reallocated to the proposed program.  Therefore, no starts up costs are anticipated. The need for part time faculty and an additional graduate assistant is anticipated in year 3.  

Table 6:  MAT-Physical Education Personnel Support EFT, COST and Funding Source

	Type of Resources Needed & Available
	Source of Funding
	Support Cost Estimates
	Comments/ Explanation

	
	Existing
	Reallocated
	
	

	.75 FTE Assoc. Prof. Kinesiology/ PE
	(
	
	$73,150 (w/fringe)
	Dr. Lisa Griffin will coordinate the proposed MAT Program. All of her instructional FTE will be dedicated to supporting the program.

	.125 FTE Prof. Kinesiology/PE
	(
	
	$21,208(w/fringe)
	Dr. Sandra Gangstead will instruct 3 credit hours within the program.

	.125 FTE Professor

Kinesiology/HPE
	(
	
	$14,614(w/fringe)
	Dr. Jim Lidstone will instruct 3 credit hours within the program.

	.125 FTE
	(
	
	$10,503 (w/fringe)
	Dr. Barbara Funke will instruct 3 credit hours in the program.

	.125 FTE
	(
	
	$7,783 (w/fringe)
	Dr. Scott Butler will instruct 3 credit hours in the program.

	.125 FTE
	(
	
	$8,922 (w/fringe)
	Dr. Brian Mumma will instruct 3 credit hours in the program.

	.125 FTE
	(
	
	$7,961 (w/fringe)
	Dr. Diane Gregg will instruct 3 credit hours in the program.

	.125 FTE
	(
	
	$7,931 (w/fringe)
	Dr. Marcia Peck will instruct 3 credit hours in the program.

	.125 FTE
	(
	
	$15,694 (w/fringe)
	Dr. Jude Hirsch, Dept Chair’s administrative support to program.

	.125 FTE
	(
	
	$5,037
	Toyia Barnes, Dept. Administrative Assistant staff support to program

	2 - 9 mth. grad. ast. Stipends
	
	(
	$  9,600 stipend
	Current GA allocations in SHS

	2 - grad. ast. tuition waiver
	
	(
	$  7452 in-state
	Current tuition waivers allocated in SHS/academic year

	Additional travel support for field-based supervision
	
	(
	$ 1,500
	Funding currently in SHS Deans Budget







  FY 2011          FY 2012    
      FY 2013




            

  First Year       Second Year      Third Year

I. ENROLLMENT PROJECTIONS
A. Student majors

Estimates of yearly enrollment AY 2010-13 are based on interest expressed by undergraduate students currently in related programs in the Department of Kinesiology, and projected income from tuition.  Anticipated maximum enrollment is 18 students per cohort based on the availability of cooperating schools in the region. Maximum enrollment is expected to be attained by AY 2014.

    1. Shifted from other programs     

       0                      0

0
                 
    2. New to institution              
               
      10

12

14


    Total Majors   (in-state; out-of-state)                    10 (1;9)           12 (2;10)                14 (2;12)

B. Course sections satisfying program requirements

    1. Previously existing             
               
       9

9

9

    2. New                             
   

       3

3

3
     

    Total Program Course Sections      
    
      12

12

12

C. Credit Hours generated by those courses



    1. Existing enrollments                

     0
               
0

0

    2. New enrollments                

   360

432

504

    Total Credit Hours                                             360

432

504
 
 D. Degrees awarded                  
                    10

12

14








 (YR 2)     
(YR 3)      
(YR 4)
II. COSTS               
 
EFT        Dollars    EFT      Dollars*     EFT       Dollars*

   A. Personnel--reassigned or existing positions * Reflects no raises in personnel salaries 


1. Faculty           

1.5
$98,847     1.5   
$98,847     1.5
$98,847  

    
2. Part-time Fac.     
  0
   0
    0
    0             0
   0

   
3. Grad. Assist.     

.125  
$9,200     .125   
$9,200    
.125  
$9,200

   
4. Administrators    
.125  
$11,625
  .125  
$11,625  
.125  
$11,625
    
5. Support staff     

.125  
$3,731
  .125   
$3,731    
.125  
$3,731
    
6. Fringe benefits    
NA   
$58,600
   NA   
$58,600  
NA  
$58,600
   
7. Other personnel costs         0

    0    

  0

TOTAL EXISTING PERSONNEL COSTS    $182,403  
$182,403  
$182,403     
B. Personnel--new positions  * Estimated enrollment growth by third year of program implementation may require additional FTE from DOK graduate faculty to require part-time faculty support for the reallocation of faculty workload. An additional new graduate assistant line may be warranted to assist faculty instructing in the program by year three of implementation.
    1. Faculty          

     
0
0 
0
0
0
0

    2. Part-time Fac.    





.25
$2500

    3. Grad. Assist.     





.50
$7000

    4. Administrators    

0
0
0
0
0
0


    5. Support staff                    
0
0
0
0
0
0
   

    6. Fringe benefits                 
0

0

0

    7. Other personnel costs    
0

0

0

  TOTAL NEW PERSONNEL COSTS       
 0

0
 
$9500




     FIRST YEAR       SECOND YEAR      THIRD YEAR
C. Start-up Costs (one-time expenses)*No start-up costs, these resources are already in place    at GCSU & Department of Kinesiology, School of Health Sciences

    l. Library/learning resources  

        0

0   

0


    2. Equipment         
    

        0

0

0

    3. Other                                                                   0

0

0 
D. Physical Facilities: construction or major renovation * The School of Health Sciences/ Department of Kinesiology Facilities underwent major renovation (2007-2009) and will be available Summer, 2009 for programming.   




           

        0

0

0   
   TOTAL ONE-TIME COSTS  
    
        0

0

0

E. Operating Costs (recurring costs--base budget) 

Operating costs will be reallocated from the B.S.  in Physical Education to MAT in Physical Education.  Equipment projections are calculated on existing equipment replacement annual percentages.  It is anticipated that library acquisitions will grow to support graduate student demand for a greater emphasis on applied research.
    1. Supplies/Expenses                       

     $650

$650

$650

    2. Travel 



     $2500

$2500

$2500                               

    3. Equipment



     $750

$900

$1080         




    4. Library/learning resources                     
     $800

$1000

$1200      
    5. Other (________)


       0   

  0

  0  




   TOTAL RECURRING COSTS 

     $4700

$5050

$5430

   GRAND TOTAL COSTS    

 $ 187,103             $187,453           $ 197,333
III. REVENUE SOURCES

   A. Source of Funds

    1. Reallocation of existing funds    

  $187,103            $187,453          $197,333
    2. New student workload 

      
     N/A
                N/A                   N/A

    3. New tuition     


  $102,492             $141,912         $181,432

    4. Federal funds     


    N/A
                N/A                   N/A

    5. Other grants    


    N/A
                N/A                   N/A

    6. Student fees   


   $4650                   $5580              $6510

    7. Other 



     N/A
                N/A                   N/A       

        Subtotal          


  $294,245             $334,945          $385,275

   New state allocation requested                             0    

    0  
           $9500   
GRAND TOTAL REVENUES                            $294,245             $334,945          $375,775

B.  Nature of funds




    1. Base budget    (costs)  


  $187,103      
$187,453
         $197,333
    2. One-time funds    


     N/A

    N/A

N/A
GRAND TOTAL REVENUES     
              + $107,142           +$147,492        +$178, 442
APPENDIX A

EDIT 5202

Instructional Technology for Teachers (MAT)

Department of Foundations and Secondary Education

John H. Lounsbury School of Education

Georgia College & State University

Macon Center

Fall 2007

Instructor: Diane Gregg, Ed.D.

Office: 135 Kilpatrick Hall 

Email: diane.gregg@gmsu.edu

Office phone:  478-445-7167

Office hours: Tue., Wed., Thurs. by appointment

Course Description

This course introduces students to the use of computer technologies in the educational setting.  It will offer the practitioner a knowledge base constructed through extensive experience with technology resources as well as examples of how technology can be effectively integrated into the classroom curriculum.

Expected Course Outcomes

By the end of this course, students will:

· Demonstrate introductory knowledge, skills, and understanding of concepts related to technology

· Determine how educational technology might benefit students as well as the teaching and learning process

· Demonstrate a working knowledge of computer technologies such as: word processing tools, concept mapping software, and presentation tools 

· Identify and locate technology resources and evaluate them for accuracy and suitability

· Plan for the management of technology resources within the context of learning activities

· Apply educational technology to enhance learning and instruction

Required Textbooks

None

Readings from content-related journals, magazines, and other resources may be required.  These will be provided to students in a timely manner.

Course Policies

· Students are expected to complete the readings and assignments for this course in a timely and exceptional manner.  Students are also required to turn in assignments as requested in the syllabus or in class meetings.  Incomplete grades will only be given in extremely unusual circumstances. Please discuss in advance with me any extraordinary circumstances that may cause a problem in meeting deadlines 

· Although time will be provided in class to work on assignments, it may be impossible to complete all assignments during the course meeting time  

· The best way to contact me and turn in assignments is to use my GCSU email address: diane.gregg@gcsu.edu    

· In accord with the Americans with Disabilities Act, if you have a disability that affects your progress as a student in this class, please contact me so proper arrangements can be made.  Information and documentation from GCSU can be obtained through Mr. Mike Chambers at MSU 133 or 478-445-5931 

· Students are expected to conform to all policies of Georgia College & State University.  Please refer to the university’s honor code: http://www.gcsu.edu/studentlife/handbook/honorcode.html
Course Grading

Grades will be based on a percentage of accumulated points earned from assignments, projects, reading assessments, and Message Board participation according to the following table.

	ASSIGNMENT
	POINTS POSSIBLE

	WebQuest Document
	100

	Placement Classroom Inventory
	75

	Rubrics
	50

	Inspiration/Kidspiration Concept Map
	75

	PowerPoint Presentation
	100

	Photo Story Presentation
	100

	Web Site
	100

	MS Movie  Maker Assignment
	100

	Class Participation/Discussion
	75

	
	

	Total Points 
	775

	Grading Scale:

	A = At or above 90% of total possible points

	B = 80% - 89% of total possible points

	C = 70% - 79% of total possible points

	D = 60% - 69% of total possible points 


Course Schedule

The readings and assignments schedule below is subject to change at my discretion. Students will be notified of changes in a timely manner. Scoring guides/rubrics for assignments will be available.  These will allow students to become familiar with expectations.  Class meetings are listed under DATE.  Any documents needed or readings are listed under READING.  TOPICS/ASSIGNMENTS for the week are listed and due dates are included to assist you in keeping current.

	DATE
	READING
	TOPICS/ASSIGNMENTS

	8.20.07
	None
	Introductions and LiveText

During class: Introductions; review syllabus; preview LiveText

Assignment: Make sure you have a LiveText account if you don’t already have one.



	8.27.07
	
	LiveText, Word Processing, and WWW Resources

During class: LiveText presentation; presentation on word processing tools and WWW resources; Explore LiveText and other available resources

Assignment: None 



	9.3.07
	None
	No Class—Labor Day Holiday


	9.10.07
	WebQuest handouts
	WebQuests

During class: Presentation on WebQuests; evaluate a WebQuest

Assignment: Construct a WebQuest for classroom use.  Target a grade level or subject of interest.  Utilize the session WebQuest information and evaluation as you create your own WebQuest.  Due 10.1.07


	9.17.07
	
	Placement Classroom Inventory

During class: Review MS Word and Excel; discuss information processing technologies found in classrooms and schools

Assignment:  Construct a classroom inventory from one of your classroom placements.  The format is your choice but the inventory should include 1) name of technology; 2) hardware, software or support; and 3) how this technology assists in the teaching and learning process.  Due 9.24.07 



	9.24.07
	Rubric handouts
	Assessment Tools/Rubrics

During class: Presentation on assessment tools, especially rubrics; scoring guides vs. rubrics; explore online rubric tools

Assignment: Construct two (2) rubrics—one to evaluate your WebQuest document and one to evaluate your placement classroom inventory document.  Construct these rubrics as if you were evaluating documents produced by your own students.  Due 10.8.07


	10.1.07
	None
	WebQuest Assignment Presentations

During class: Students will present their WebQuest document.  Presentations should include an explanation of your topic, how you would use this in the classroom, and a review of the WebQuest itself

Assignment: None.  But remember your two (2) rubrics are due next week (please see 9.24.07)



	10.8.07
	Inspiration handouts
	Concept Mapping Tools/Inspiration

During class: Concept mapping/Inspiration presentation; explore Inspiration/Kidspiration

Assignment: Utilizing Inspiration or Kidspiration, create a concept map illustrating WebQuest design OR create a concept map that utilizes some aspect of your teaching experience (something useful for school). Due 10.15.07


	10.15.07
	Multimedia handouts
	Multimedia Presentation Tools/PowerPoint

During class: Multimedia presentation, especially PowerPoint

Assignment: Using MS PowerPoint, complete a presentation that contains 1) title page, 2) table of contents, 3) content pages, and 4) summation page.  There should be consistent page layout with color and text styles appropriate for and enhancing the presentation of the material.  The on-slide builds and slide transitions should enhance the presentation of the material.  The presentation must also include 1) art work and/or digital images, 2) audio and/or video which enhance the presentation of the material.  The topic is of your choosing but must be approved by me.  Due 11.19.07   



	10.22.07
	Multimedia handouts
	Photo Story 

During class: Photo Story presentation; explore Photo Story

Assignment: Using Photo Story, develop a presentation containing: 1)title page, 2)consistent screen layout with color text styles appropriate for and which enhance the presentation of the material, 3)photo transitions that enhance the presentation of the material, and 4)audio which enhances the presentation of the material.  The topic is telling the story of one of your school placements through pictures.  Please note that this information (story and pictures) will be used later in the Movie Maker project.  Due 11.19.07


	10.29.07
	None
	PowerPoint/Photo Story Work Session

During class: Use this time to work on your PowerPoint and Photo Story assignments

Assignment: None.  But remember both the PowerPoint and Photo Story presentations are due 11.19.07 (please see 10.15.07 and 10.22.07)



	11.5.07
	Website handouts
	School Websites

During class: Presentation on the use and development of school websites, how to create and save a website 

Assignment: Create a disk-based website that represents the site a teacher would create on his/her school web server.  You should include: 1) biographical and contact information, 2) schedule of tests and other class activities, 3) permission form downloadable by parents/guardians, and 4) listing of professional development activities.  Due 11.12.07


	11.12.07
	Video editing and movie making handouts
	Video Editing and Digital Movie Making

During class: Preparing to create a digital movie.  Presentation of MS Movie Maker, digital movie making, and video editing, explore MS Movie Maker 

Assignment: Working with a partner, utilize MS Movie Maker to create a video that includes 1)title page, 2)consistent screen layout with color and text styles appropriate for and which enhances the presentation of the material, 3)scene transitions that enhance the presentation of the material, and 4)audio which enhances the presentation of the material.   The topic is “My Classroom Experience—Is It Everything I Thought It Would Be?”  Start the movie-making process by 1) choosing a partner, 2) Create interview questions to find the answer to the topic question, 3) Interview your partner using the questions created, and 4) develop a storyboard or outline of your movie content.  Once you have your plan, begin making your movie.  Due 11.26.07


	11.19.07
	None
	PowerPoint/Photo Story Assignment Presentations

During class: Choose either your PowerPoint or Photo Story presentation to share with the class.  Your presentation must include 1) introduction, 2) explanation of how you would use it in the classroom, and 3) review of the content. 



	
	
	Note:  We are approaching the end of the semester.  Make sure all assignments are submitted by 12.4.07



	11.26.07
	None


	Digital Movie Assignment Class Presentations

During class: Present your digital movie to the class.  Please include and explanation of your topic and introduction to the movie.



	12.3.07
	None
	Complete Assignment Presentations 

During class: This time will be used to share any presentations that have not been completed.  This may include anyone who has not presented 1) WebQuest document, 2) PowerPoint or Photo Shop presentation, and 3) video using MS Movie Maker




Georgia College & State University

John H. Lounsbury School of Education
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Department of Foundations and Secondary Education

EDFS 5203: Field-based Learning and the Learner

	Instructor:
	Brian Mumma, Ph.D.

	Office Hours:
	By appointment

	Office:
	Kilpatrick Hall, Room 206

	Telephone:
	Office:  478.445.6577 or Home: 478.714.7023                           

	E-Mail:
	brian.mumma@gcsu.edu   

	Fax:
	478.445.6582


I. Course prefix and number: EDFS 5203

II. Course Title: Field-based Learning and the Learner

SACS on-line course profile can be viewed at: http://rome.gcsu.edu:8090/4DCGI/SACS/CourseDetail/EDFS5203
III. Semester Hours: 3 semester hours

IV. Course Prerequisites & Description: 

Prerequisite: Admission to the MAT Program. 

Description: A field-based study of the intellectual, physical, emotional, psychological, and social developmental characteristics of the secondary student.
V. Course Function: The course is a required course in the field-based MAT program. Teacher candidates will acquire the skills to create learning opportunities that support the cognitive and personal development of their students.
VI. Expected Course Outcomes: Selections will focus on a variety of themes, such as, but not limited to, the following:

• The intellectual development of the secondary student

• The physical development of the secondary student

• The psychological development of the secondary student

• The social development of the secondary student

• The emotional development of the secondary student

• The relationships that exist among the intellectual, physical, 

   psychological, social, and emotional developmental 

   characteristics of the secondary student.

The outcomes for this course are written in terms of participants meeting Standard Two from the GSTEP Standards which are related to EDFS 503: Learning and The Learner. 

“The teacher candidate understands how students learn and develop, and provides learning opportunities that support intellectual, social, and personal development of every student.” (GSTEP Standard Two)

VII. Required Text:
Bransford, J.D., Brown, A.L., and Cocking, R.R., Editors. (1999). How People 

     Learn: Brain, mind, experience, and school. Washington, D.C., National 

     Academy of Science. On-line at: http://books.nap.edu/html/howpeople1/

Jensen, E. (1998). Teaching with the brain in mind. Alexandria, Virginia: 

     Association for Supervision and Curriculum Development.

Whitaker, T. (2004). What great teachers do differently: 14 Things that matter most.  

     Larchmont, New York: Eye on Education.

VIII. Course Assignments:

Prior to mid-semester, you will receive feedback on your academic performance in this course.

GRADING SCALE

A = 100 – 91,     B = 90 – 81,     C = 80 – 71,     F = 70 & Below

	#
	Assignment


	Value

	1
	Professional Participation:

The MAT program is designed to prepare professional, highly effective teachers for the secondary classroom settings. As individuals, each student will be able to express their development as a professional educator in unique ways. 

Each student will be evaluated at the mid- and final-points of the semester. 

There will be two assessments utilized to determine achievement of professional participation:

         A. Instructional Observation Rubric: 10%

         B. Student self-assessment: 10%


	20%

	2
	Quizzes: 

All quizzes will be unannounced. You may drop the two lowest scores on your quizzes and utilize all remaining quizzes for your average. There will be no make up quizzes, if you miss a quiz because you are absent or late then the score of zero will be automatically used as your lowest quiz score.


	10%

	3
	Mid-Term and Final Exams: 

These exams will consist of completing Section Two: Student Development of your GSTEP Standards portfolio.

A. The mid-term will consist of submission of your first draft from your first Fall 2008 classroom field-placement. (10%)

B. The final will consist of submission of your completed product in 5th edition APA style from your second Fall 2008 classroom field-placement. (20%)
C. 
	20%

	4
	Teaching Rounds/Peer Teaching Lessons: 

Students will be assigned groups for which they will work in teaching in Early College classes. These groups will take turns leading teaching round reflections and then leading stimulating and effective class discussions or peer teaching of the concepts.


	10%

	5
	Think Pieces:

The SOE Conceptual Framework requires student to develop reflective habits and practices. The Think Pieces are composed of 8 short reflective writings that will prompt you to reflect and evaluate the course theories to your field-placement practices. These will be assessed using the Think Piece Rubric in LiveText. Students may select to achieve a: 

 A. grade of B by completing the Think Pieces as assigned or 

 B. grade of A by properly and effectively including two 

     research references to each Think Piece submission.


	10%

	6
	This Adolescent Life Project: 

This project is designed to direct MAT students to effectively listen to student voice for the creation of a democratic class environment. There are two parts to this projects as follows:

A. Student Shadowing Project:

Students will use the provided student shadowing outline to follow a selected student through a day in their school life focusing on understanding the experience from the student’s perspective and from their voice. You will conduct one with an Early College student and one from a student not in Early College. Morfe information will be provided with the handout.

B. This Adolecscent Life Audio Project:
During your student shadowing project it is expected that you will gain deep insights into many aspects and perspectives into how students view the school and learning environments. You will select one conceptual topic and interview a range of students about their views and voice on that topic by using the iPods and iTalks. You will then create a radio-style program that presents this experience.


	30%


IX. Diversity Concerns:
The School of Education recognizes that society is a unique mixture of diverse individuals. Diversity encompasses issues of gender, race, age, ethnicity, socioeconomic status, sexual orientation, ability, color, country of origin and more. The SOE values and respects the diversity of individuals and seeks to prepare students who will be capable of working effectively with individuals of varying characteristics.

The SOE will seek to provide learning experiences, both within and outside of the classroom which will foster understanding and appreciation of diversity in our students and will provide strategies to help students work effectively with diverse individuals in professional settings.

X. Required Statements:

All students are expected to abide by the requirements of the Georgia College & State University Honor Code as it applies to all academic work at the University. Failure to abide by the Honor Code will result in serious penalties. The Honor Code may be found at: http://www.gcsu.edu/student_affairs/Student_Handbook/honor/honor.html
Any student requiring instructional modifications due to a documented disability should make an appointment to meet with the instructor as soon as possible. An official letter from GC&SU documenting the disability will be expected in order to receive accommodations.

NOTE: Learning communities are difficult to establish and maintain so we each will do our part to participate fully and enthusiastically in all course proceedings. As a member of a learning community each student is expected to attend each class session. Participation in in-class and field activities is an integral part of coursework. Documented tardiness or absences (e. g., jury duty), provided there is no established pattern of these, may be made up at the instructor's convenience. A pattern of non-attendance or undocumented absence will result in a lowered grade for the course.  It is the student's responsibility to obtain notes and arrange for makeup work if that is possible.

Requests for Modifications: Any student requiring instructional modifications due to a documented disability should make an appointment to meet with the instructor as soon as possible. An official letter from GC&SU documenting the disability will be expected in order to receive accommodations.

XI. Professional Bibliography:

Calvin, W. (1989). The cerebral symphony. NY:Bantam Books.

Calvin, W. (1996). How brains think. NY:Basic Books.

Churchland, P. (1986). Neurophilosophy. Cambridge:MIT Press.

Csikszentmihalyi, M. (1994). Flow. NY:Harper Perennial.

Damasio, A. R. (1994). Descartes' error. New York:Grosset/Putman.

Davis, J. (1997). Mapping the mind. NJ:Birch Lane Press. 

Dewey, J. (1916). Democracy and education. NY:Free Press.

Dewey, J. (1938). Experience and education. NY:Collier Press.

Dewey, J. (1915). The school and society. Chicago:UC Press.

Finger, S. (1994). Origins of neuroscience. NY:Oxford Press.

Freire, P. (1970). Pedagogy of the oppressed. NY:Seabury Press.

Gardner, H. (1993). Frames of mind. NY:Harper Collins Publishers.

Gazzaniga, M. (1988). Mind matters. NY:Plenum Press.

Greene, M. (1978). Landscapes of learning. NY:Teachers College Press.

Hannaford, C. (1997). The dominance factor. VA:Great Ocean Publishers.

Hart, L. (1983). Human brain, human learning. NY:Longman.



Hooper, J. (1986). The three pound universe. NY:Macmillan.

Iaccino, J. F. (1993). Left brain-right brain differences. NJ:Lawrence Erlbaum 

     Associates.

Lakoff, G. & Johnson, M. (1980). Metaphors we live by.  Chicago:University of 

     Chicago Press.

Montessori, M. (1936). The secret of childhood. (Trans., B.B. Carter). 

     NY:Longmans.

Neill, A.S. (1960). Summerhill. NY:Hart.

Ornstein, R. & Sobel, D. (1987). The healing brain. NY:Simon and Schuster.

Pinker, S. (1994). The language instinct. NY:Wm. Morrow and Co.

Restak, R. (1991). The brain has a mind of its own. NY:Harmony Books.

Rheingold, H. (1991). Virtual reality. NY:Simon and Schuster.

Rousseau, J.J. (1979). Emile. (Trans. A. Bloom). NY:Basic Books.

Sacks, O. (1989). Seeing voices:A journey into the world of the deaf. 

     Berkeley:University of California Press.

Schank, R. (1990). Tell me a story. NY:Charles Scribner's Sons.

Searle, J. (1984). Minds, brains, and science. Cambridge:Harvard University Press.

Snyder, S. H. (1996). Drugs and the brain. NY:Scientific American Library.

Squire, L. R. & Kandel, E. R. (2000). Memory:From mind to molecules. 

     NY:Scientific American Library.

Weiskrantz, L.  (1997). Consciousness lost and found. NY:Oxford University Press.

Young, J. (1988). Philosophy and the brain. NY:Oxford University Press.

XII. Related Technology/Web-based Resources:

Georgia Learning Connections  Lesson Plan Web Site

www.glc.k12.ga.us 

Brain Based Teaching and Learning

http://www.atozteacherstuff.com/ 

Brain Gym




http://www.braingym.org 

Brain Place

http://www.brainplace.com/ 

Brain Wiring


http://www.brainwiring.com 

Caine Learning



http://www.cainelearning.com 

Department of Education


http://www.ed.gov/ 

John Dewey

http://www.siu.edu/~deweyctr/ 

Educational Resources

http://www.accesseric.org/ 

Exploring Multiple Intelligences/New Dimensions of Learning

http://www.multi-intell.com/ 

Funderstanding

http://www.funderstanding.com/ 

Howard Gardner

http://www.aenc.org/KE-Intelligences.html 

http://pzweb.harvard.edu/ 

Georgia DOE

http://www.doe.k12.ga.us/ 

Index of Learning Styles Inventory

http://www2.ncsu.edu/unity/lockers/users/f/felder/public/ILSdir/ilsweb.html 

Keirsey Temperament Sorter

http://www.advisorteam.com/user/ktsintro.asp 

Math Matters

http://www.mathmatters.net/ 

National Education Goals

http://www.negp.gov/ 

NeuroScience for Kids
Washington State

http://faculty.washington.edu/chudler/neurok.html 

Personal Style Inventory Questionnaire

http://www.muskingum.edu/~cal/database/PSInventory.html 

Personality Test Program

http://www.rcw.bc.ca/test/personality.html 

The NC Education Place

http://www.geocities.com/educationplace/ 
XIII. Outline of Course Content:
	Lesson 1
	Learning as a human endeavor

	CONCEPT:
	Who are we as people, thinkers, and learners?

	Method:
	Jung-Myers-Briggs personality type assessment

	Reading:
	Picture project: creatively express who you are as a learner

	
	

	Lesson 2
	Learning in our lives

	CONCEPT:
	What is learning? Where does learning take place? 

What are the purposes of schools?

	Method:
	

	Reading:
	Process and discuss the Learning Cycle handout

	
	

	Lesson 3
	Cognitive learning theories: Cognition

	CONCEPT:
	How students develop their thinking processes

	Method:
	Group theory explanation chart

	Reading:
	What Matters to Students

	
	

	Lesson 4
	Cognitive learning theories: Learning

	CONCEPT:
	How students develop their constructs of understanding

	Method:
	Group creative expression project

	Reading:
	

	
	

	Lesson 5
	Cognitive learning theories: Developmental Configuration

	CONCEPT:
	Students physical, emotional, and intellectual development

	Method:
	10 minute madness: group teaching in learning theory style

	Reading:
	

	
	

	Lesson 6
	How do we observe students’ learning processes?

	CONCEPT:
	Learning about students and giving them a voice

	Method:
	Design a student shadow experience

	Reading:
	Chapter 6 of The Art of Changing the Brain

	
	

	Lesson 7
	This is your brain: Brain biology

	CONCEPT:
	Structure and function of the brain

	Method:
	

	Reading:
	Read: Chapter 1 of The Art of Changing the Brain

	
	

	Lesson 8
	Neural Pathways: making dendrite connections that last

	CONCEPT:
	How the brain develops, stores, and makes meaning of info.

	Method:
	

	Reading:
	Brain and neuron handouts

	
	

	Lesson 9
	The brain as a meaning maker

	CONCEPT:
	Rote knowledge (facts) vs. critical thinking

	Method:
	

	Reading:
	Read: chapter 10 of Teaching with the Brain in Mind

	
	

	Lesson 10
	Types of memory for knowledge and learning

	CONCEPT:
	The types of memory and their processes of understanding

	Method:
	

	Reading:
	Read: Chapter 3 of How the Brain Learns

	
	

	Lesson 11
	Memory, retention, and learning

	CONCEPT:
	Exploring how facts become meaningful learning

	Method:
	Group presentation of memory type

	Reading:
	Chapter 7 of How People Learn

	
	

	Lesson 12
	Conceptual change: transfer of understanding

	CONCEPT:
	Pre-conception- naive conception-conception continuum

	Method:
	

	Reading:
	Chapter 7 of The Art of Changing the Brain
Chapter 4 of How the Brain Learns



	Lesson 13
	Time, time, time: wait time, processing, and reflection

	CONCEPT:
	Balancing time frames required for understanding

	Method:
	

	Reading:
	Chapter 9 of The Art of Changing the Brain
Chapter 5 of The Brain-Compatible Classroom

	Lesson 14
	Creating learning environments

	CONCEPT:
	Physically, emotionally, & socially supportive environments

	Method:
	

	Reading:
	Chapter 6 of How People Learn

	
	

	Lesson 15
	Role of interest and motivation in student learning

	CONCEPT:
	Engaging students interest and topic relevance

	Method:
	

	Reading:
	Chapter 4 of The Art of Changing the Brain

	Lesson 16
	Returning to the brain: enriching understanding

	CONCEPT:
	Reflecting on brain-based learning

	Method:
	

	Reading:
	Read: Chapter 6 of The Brain-Compatible Classroom

	
	

	Lesson 17
	Student roles for learning and understanding

	CONCEPT:
	Building meaningful student responsibility for learning

	Method:
	

	Reading:
	Chapter 5 of The Art of Changing the Brain
Chapter 7 of Teaching with the Brain in Mind

	
	

	Lesson 18
	Teacher leadership for learning and understanding

	CONCEPT:
	Effective leadership: being a meaningful teacher

	Method:
	

	Reading:
	Chapter 8 of How People Learn

	
	

	Lesson 19
	Assessment and feedback for learning development 

	CONCEPT:
	Gauging and understanding students’ learning processes

	Method:
	

	Reading:
	Chapter 7 of The Brain-Compatible Classroom

	
	

	Lesson 20
	Strategies for learning: organizational structures

	CONCEPT:
	Assisting students to become effective learners

	Method:
	

	Reading:
	

	
	

	Lesson 21
	Strategies for learning: creative structures

	CONCEPT:
	Exploring multiple intelligences across students

	Reading:
	Chapter 8 of The Art of Changing the Brain

	Lesson 22
	Strategies for learning: hands-on/project-based

	CONCEPT:
	Meaningful engagement of explorative learning

	Method:
	

	Reading:
	Chapter 10 of The Art of Changing the Brain

	
	

	Lesson 23
	Strategies for learning: cognitive structures

	CONCEPT:
	Developing and supporting students’ critical thinking skills

	Method:
	

	Reading:
	Chapter 11 of The Art of Changing the Brain

	
	

	Lesson 24
	Strategies for learning: real world structures

	CONCEPT:
	Applying learning to students’ real lives & local community

	Method:
	

	Reading:
	Chapter 20 of The Art of Changing the Brain

	
	

	Lesson 25
	Strategies for learning: kinesthetic structures

	CONCEPT:
	Active and physical learning

	Method:
	

	Reading:
	

	
	

	Lesson 26
	Strategies for learning: social structures

	CONCEPT:
	Peer learning through comparison, negotiation, and debate

	Method:
	

	Reading:
	

	
	

	Lesson 27
	Strategies for learning: written/verbal structures

	CONCEPT:
	Communication skills and critical thinking

	Method:
	

	Reading:
	

	
	

	Lesson 28
	Strategies for learning: technology structures

	CONCEPT:
	Utilizing technologies for effective learning and research

	Method:
	

	Reading:
	Chapter 9 of How People Learn

	
	

	Lesson 29 
	

	CONCEPT:
	

	Method:
	

	Reading:
	

	
	


EDFS 5209 

Culture and Schooling
Tuesday 5-7:45 pm

Instructor:  Dr. Marcia Peck

Office Hours:  Tuesday 3-5 pm

Email:  marcia.peck@gcsu.edu  or dr_peck@yahoo.com

The purpose of this course is to help students become aware of the variety of issues in American K-12 public education that often result in the advantaging of some students while disadvantaging others.   Due to the changing demographics of the U.S., these issues are particularly important for those entering the teaching field as these will be areas that will affect the lives of all educators.  It is good to also remember that what occurs or doesn’t occur in our public schools soon filters into the larger society affecting it economically, socially and politically as well.

Relationship to the Conceptual Framework

The John H. Lounsbury School of Education has chosen the phrase Educators as Architects of Change as the conceptual framework for the professional experience offered by this institution.  This framework builds effective practitioners while reinforcing the following foundation: liberal arts study, professional preparation, addressing human relations and diversity issues, and development of dynamic leadership abilities.  This course will offer the practitioner a knowledge base constructed through extensive exploration of current theory and practices on human relations and diversity issues.

Relationship to the School of Education Mission

This study provides the content and experiences for teachers to, “provide instructionally excellent programs that support effectiveness in meeting the needs of all public school students” and “provide opportunities to select educational experiences that will increase their global knowledge, understanding of, and appreciation for diversity.”

Catalog Description/Purpose
A field-based study of the cultural dimensions of schooling and how they affect teaching and learning and a study of theories and practices that foster meaningful learning experiences for a culturally diverse student population. Students will apply their knowledge of culture and schooling to classroom practices, concentrating on their own schools and working within the parameters of their own schools’ improvement plans. 

Program Requirements This Course Meets

This course meets requirements for graduate programs in the School of Education.

Honor Code

By including your name on any test, paper, or other assignment in this course, you are pledging that the work included therein is your own and not plagiarized.  You are responsible for fulfilling this and all other aspects of the honor code.  If you are unfamiliar with this code, please consult the university website.

Objectives

After completing this course, I hope that you will be prepared to meet the following standards/objectives.  They are taken from the new standards that will soon be used as evaluation standards across Georgia. The Georgia Systemic Teacher Education Program (GSTEP) identifies the knowledge, skills, dispositions (attitudes), understandings, and other attributes of accomplished teaching. It provides a structure through which novices and their mentors are able to assess and analyze their teaching practice.  It will become the basis for the assessment instrument used with Georgia’s teachers.

The following standards taken from the GSTEP categories of Knowledge of Students and their Learning, Learning Environments, and Professionalism are addressed through EDFS 5209:

Accomplished teachers…

2:1-believe that all children can learn at high levels and hold high expectations for all;

2:4-understand how factors in the environment inside and outside of school may influence students’ lives; 

2:6-establish respectful and productive relationships with families and seek to develop cooperative partnerships in support of student learning and well-being:

3:5-are sensitive to and use knowledge of students’ unique cultures, experiences, and communities to sustain a culturally responsive classroom;

3:6-access school district, and community resources in order to foster students’ learning and well-being;

6:1-continually examine and extend their knowledge of the history, ethics, politics, organization, and practices of education.

6:3-understand and implement laws related to rights and responsibilities of students, educators, and families

Required Texts: order online

Educational Foundations. (2008)  Grace C. Huerta.  Houghton Mifflin.

Blood Done Sign My Name.  (2005) Timothy Tyson.  Three Rivers Press.

How To Teach Students Who Don’t Look Like You.  (2005) Bonnie Davis. Corwin Press. (Note: a reading schedule for this book will be distributed later in the semester.)

Policies and Procedures:

Attendance Policy

As a member of a learning community, each student is expected to attend each class session and complete assignments on time.  Enthusiastic and intellectual participation in class activities is an integral part of learning.  Documented tardiness or absences (e.g., jury duty, doctors’ excuses, or deaths), provided there is no established pattern of these and they do not exceed the equivalent of 2 class sessions, may be made up at the instructor’s convenience.  It is the student’s responsibility to obtain notes and arrange for makeup work.  No student can pass this class after missing three or more classes, documented or undocumented. Any exception will be at the sole discretion of the instructor and be an extreme circumstance.

Tardy

Being late to class causes a distraction to the instructor and the students.  Please be on time.  If you miss some class work due to a tardy, you will not be allowed to make it up.

Cell phone/texting

Please put phone on silent as you enter the room and avoid texting.  If you have an emergency situation requiring your cell phone, please inform the instructor and then step out into the hall when needed.

Late Work

All assignments are due at the beginning of class.  Assignments that are late, may be turned in one week from the due date with a 10% loss in points.  After one week, the assignments may not be made up.  It is important to remember that most of the assignments you are given, are used for further learning opportunities in class.  Consequently, if you are unprepared, you cannot participate in the activity with the rest of the class.  This will affect your class participation grade as well as your grade on the assignment.  Students with extenuating situations resulting in late work need to talk to the instructor as soon as possible and not at the end of the course.

Required Assignments

1.  Class reading.  It is expected that students will complete the assigned reading before coming to class and will be prepared to discuss the information from the reading.  Occasionally, unannounced quizzes on the reading will be given at the professor's discretion.  These quizzes will count on the student's grade.

2.  Class participation.  It is expected that students will be knowledgeable about the topic of study for the class period and that they will be prepared to ask questions as well as participate in small group or whole class discussions and presentations. 

3.  Assignments.  Occasionally, small assignments will be given which will help the student to master the material and the instructor to gauge student learning.

4.  Response paper tied to Blood Done Sign My Name.

5.  Group presentation on assigned “student”.

5.  Project.  Each student will be required to complete a final project.  Students may choose from a list of possible projects which will be distributed several weeks into the course.

Grades:  Your grade will be calculated as follows:

Participation:  20%

Assignments/quizzes/responses: 20%

Response paper:  20%

Group presentation:  20%

Final Project: 20%

Grade scale:

100-90%
A

89-80%

B

79-70%

C

69-60%

D

Below 60%
Failure

Tentative Schedule:

August 26  

Get to know you.  Syllabus.  Intro to the topic.

Assignments due on September 2

1)Bring at least 5 documents detailing the changing demographics in the US in the next 10-20 years.

2)Your educational autobiography.  

Read Grace Huerta's  "educational autobiography" on p. 2-5.  Next, write your own educational autobiography using Huerta's as a model.  Basically, I want you to tell briefly about your experiences in the educational system that have affected you or led you to where you are and what you believe.   As this paper should be between 2-4 typed, double spaced pages, you will not have space to discuss in great detail your educational history.  I would recommend touching on 2-4 defining experiences.  This paper is due at the beginning of class.  It will be shared with other classmates and will be handed in to the instructor.  Please remember to check your spelling and punctuation before bringing it to class.  This paper is due the next class period.

3)Read  Educational Foundations p. 5, 8-14.   Write down one (or more) practices or beliefs present in our current public school system that have grown out of the influence of the Greeks, Europeans, Jefferson, Horace Mann, and immigrant education.  You may write on the hand-out.

September 2

Historical Influences on U.S. public education.  Why does diversity have to do with me as a teacher?

Assignments due:

Readings, notes on historical influences on education today

Educational Autobiography

Information on changing demographics

September 9

Teaching for social justice or filtering the air.

Explanation of final project

Due:

Readings from Educational Foundations p. 124-142.

Articles as assigned.

Assignment due September 16:  Write a 1-2 page statement of your educational philosophy.  Some of the questions you might think about and answer are:

What is the purpose of education?

What is the role of the teacher in the educational process?

How do I see myself contributing to the field of education?

What are my expectations for myself as a teacher?

What are my expectations for my students:  white, minority, male, female, poor, affluent, special needs, etc.

What are my expectations for the parents, for the administration, other teachers?

What do I think is important for my students to know or do?

September 16

Personal Educational Philosophy- Where does it come from?

Introduction to Blood Done Sign My Name
Due:

Readings from Blood Done Sign My Name p. 1-60

Paper on your educational philosophy

Assignment due September 23:  Paper, Georgia's school funding.  1-2  typed, double-spaced pages.  Research how Georgia funds it schools.  Explain the process and use at least 2 sources for your information.  You may use the Internet.  Please staple your source information to the back of your paper.  Next, explain why you agree or disagree with the school funding formula.  If you disagree with it, how would you change it.  Please give specific reasons for your belief.  If you agree with the funding formula, give 2-3 specific reasons why you agree with it.  Please check spelling and punctuation before handing in the paper.  Your paper will be shared with other classmates and turned into the teacher.

September 23

School Funding

Review

Due:

Readings from Educational Foundations p. 31-56

Assignment on school funding in Georgia

September 30

Poverty/Minority status and effects on education

Due:

Readings from Educational Foundations p. 81-99

Blood Done Sign My Name p. 61-117

Articles as assigned

October 7

Education of African American Students

Due:

Readings from Other People’s Children
October 14

Education of English Language Learners (ELL)

Due:

Readings from Educational Foundations p. 240-258, p. 96-99

October 21

Education of female students

Due:

Articles as assigned

Blood Done Sign My Name p. 118-196

October 28

Education gifted, gay/lesbian, Arab-American, special needs students.

Due:

Articles as assigned

November 4

Understanding Multiple Intelligences

Assignment of group presentation 

Due:

Readings from Educational Foundations p. 173-179

Blood Done Sign My Name p. 197-287

November 11

Blood Done Sign My Name- final discussion

Sharing of final projects

Time with group to work on presentation

Due:

Readings:  Blood Done Sign My Name p. 288-322

Final project, sharing with group

Assignment due November 18:  Written response to Blood Done Sign My Name.  How to complete this assignment will be explained in class that night

November 18

Review, discussion, sharing

Time with group to work on presentation

Due:

Written response to Blood Done Sign My Name.

Readings: assigned article

November 25

Happy Thanksgiving!  No class, meet with your group to plan your presentation

December 2

Last Day of Class, group presentations on assigned “student”

Blood Done Sign My Name Assignment

As part of our work in this course, each student needs to read the memoir, Blood Done Sign My Name by Timothy Tyson.  There will be a response paper associated with this book along with class discussions throughout the semester.  Students are free to read the book at their own pace, but should be prepared to discuss sections in class according to the schedule in the syllabus. A list of guiding questions to go with the reading will be distributed and these questions will be used as a jumping off point for our class discussions.

#1
p. 1-60

#2
p.  61-117

#3
p. 118-196

#4
p. 197-287

#5
p. 288-322

The response paper will be discussed in more depth on the fourth week of class.

HLTH 6553 

Human Sexuality

Instructor:

Scott M. Butler, Ph.D.





Assistant Professor

Department of Kinesiology

            Course Info:

Tuesdays 5:30-8:15, Centennial Center 114

Office telephone: 
478-445-1218 (Department secretary 445-4072) Fax: 445-1790

Office location:
111 E Centennial Center

Email:


scott.butler@gcsu.edu

Office hours:

Monday 10-noon, TWTh 2:30-3:30, by appointment 

Required Text:



Heasley, R. & Crane, B. (2003). Sexual Lives A Reader on the Theories and Realities of Human Sexualities. McGraw Hill. ISBN: 007249364.

Course Catalog Description: 

Investigates the physiological, psychological, and sociological, and cultural issues in the field of Human Sexuality as applied to the individual, school, and community.

Relationship of Course to Departmental Mission:

Students take this course in order to learn the content, skills, and values clarification pieces that are essential to the process of becoming a professional educator.

Relationship of Course to Conceptual Framework Theme:

The Human Sexuality course contributes to the student’s knowledge base and encourages sensitivity to diversity by addressing issues of gender role and sexual orientation.

Purpose:

This course is an elective offered to M.Ed. students majoring in Health Promotion or related fields and required for MAT students.  Its purpose is to provide students with a knowledge base to aid them in educating others; to desensitize their response to sexuality issues so they will be more comfortable with the subject matter; and to introduce teaching methodologies appropriate for the topic.

Performance Objectives:

        As a result of this course students will be able to:

A. Demonstrate knowledge of the physical, mental, social, cultural, and ethical components of human sexuality.

B.  Demonstrate increased comfort with self as a sexual being and with the various aspects of human sexuality.

C. Identify personal attitudes and values relating to specific components of human sexuality.

D. Demonstrate critical thinking skills when investigating controversial issues in Human Sexuality.

E. Describe strategies to promote responsible sexual behavior in school and community settings.

F. Create family living lesson plans appropriate for school settings (MAT students).

Possible Course Activities:  

The course utilizes both lecture and discussion techniques.  Lectures will emphasize the cognitive aspects of the subject; the discussions will provide an opportunity to explore attitudes, beliefs, and opinions.  Students are expected to completed required readings prior to lecture in order to facilitate the discussion process.  In addition, the instructor has selected films that will be screened in class.  The purpose of these films is increase students’ knowledge regarding sexological topics, facilitate attitude reassessment, and provide information about topics students may not have previous exposure to.

Attendance:  All students are expected to be present for every meeting of the course. Given the nature of course, if a student knowingly has 2 course conflicts, he/she should consider taking another course. If a student misses more than 2 classes will receive a ???? point reduction. Only the instructor can excuse a student from classes and/or course responsibilities.  In the event of an illness, accident, or emergency, when circumstances permit, the student should make direct contact with his/her instructor(s), preferably before a class or exam takes place. Students must submit written documentation in order for the instructor to consider excusing an absence.  The decision to excuse an absence is left to the discretion of the instructor. Normally the instructor posts the lecture notes online.  However, the instructor has the right to remove this policy if attendance is deemed low.
The following are circumstances in which the instructor considers excused (ie, you will not receive any point deduction): (a) medical or family emergency; written notification required; (b) funeral attendance; funeral memorial card (c) attendance at an academic conference; signed letter from your professor required (d) religious observance (see below).  The instructor requires written documentation of such events and reserves the right to use his judgment on whether the absence is warranted. 

Students who have an unexcused absence are required to bring their documentation to the instructor before class or during office hours.  Course withdrawals are in conjunction with university regulations.  The instructor will only provide course incompletes for extreme situations.  Individuals who develop serious course conflicts should withdraw from the course.
Diversity Concerns Addressed:

Where appropriate, this course will address racial, cultural, and gender differences in regard to sexual values, attitudes, and behaviors in an effort to promote awareness and understanding of multicultural differences.

Academic Integrity: Students are expected to comply with all aspects of the GC&SU Student Academic Dishonesty Policies as described in the most recent Graduate Catalog.  Students violating this code will receive a “0” on the assignment and possibly an “F” in the course in which the academic dishonesty occurred.  Examples of cheating include giving or receiving aid during examinations, using any type of crib sheet, copying from or looking to another exam, or submitting another’s work as your own.  Students who engage in scholastic dishonesty will be referred to the Dean of Students for appropriate disciplinary action and will receive no credit for academic work related to the incident of scholastic dishonesty.  The instructor reserves the right to fail any student who conducts academic dishonesty.  
Classroom Behavior: Students at GCSU are expected to be at all times in compliance with the Campus Code of Conduct.  Failure to abide with this code will not be tolerated in this course.  Examples of inappropriate classroom behavior include behaviors that disrupt instruction by the professor and/or learning by classmates and behaviors that threaten, harass, or discriminate against others.  Students who engage in inappropriate classroom behavior will be asked to leave the classroom, will receive no credit for attendance and in-class activities for that day, and must meet with the instructor prior to returning to the next class meeting.  Severe cases of inappropriate behavior will be referred to the Dean of Students for appropriate disciplinary action. The instructor reserves the right to ask a student to leave the classroom if you the student is distracting from the learning environment.

Religious Observation: Individuals who will be absent from class for a known religious observation are required to inform the instructor of their upcoming absence within the first 2 weeks of class.  Students who miss class for a religious observation will not be penalized.

Request for Disability Modifications:

Any student requiring modifications due to a documented disability should make an appointment to meet with the instructor as soon as possible.  An official letter from GC&SU documenting the disability will be expected in order to receive accommodations.

Missed Exams: If a student has missed an examination, he/she must contact the instructor within 1-week of returning to the university.  This contact should be in the form of an email to scott.butler@gcsu.edu).  Students who do not contact the instructor will not be allowed to make up the exam later in the semester.  The instructor reserves the right to modify examinations for those who do not take tests with their peers.

Late assignments: The instructor accepts late assignments 1 academic day after the initial due date.  Students who turn in their assignments one day late will receive a 15% reduction in grade.  The instructor does not accept any late assignments after the first day.  

Fire Drill: the event of a fire alarm signal, students should exit the building in a quick and orderly manner through the nearest hallway exit not obstructed by fire and/or smoke.  Students should be familiar with the floor plan and exits of this building.  In case of fire, do not use the elevator and do not reenter the building under any circumstances.  Assemble for a head count in the South end of the Centennial Center parking.

Evaluation:

2 Examinations, each 50 points:.  The final exam is not cumulative.  Questions on the exam will be in the form of T/F, multiple choice, and essay.  The exam materials will cover information from the text, additions made by the instructor, and information from documentaries.  Exams will not be given back to the student.  However, students may schedule a meeting with the instructor at any time to discuss their exam and receive suggestions for improvement.

Research Paper/Lesson Plans: 50 points

*Research Paper (for non-MAT students and students NOT seeking teaching certification)

The research paper is an opportunity for you to gain expertise in an area of special interest to you.  You may choose a topic that could help you professionally or personally.  This will help you broaden your knowledge base and help you be more effective as an educator in the setting of your choice.  Topics must be in the area of human sexuality and must be approved by the instructor in advance in order to avoid duplication of topics.  Below are the guidelines for the assignment:
· Minimum of 10 pages

· Minimum of 8 academic references including journals, books, or other appropriate sources as outlined by the instructor.  Websites (unless approved by the instructor), the textbook, encyclopedias, popular magazines, or pamphlets may not be used as references.
 Specific grading criteria for the paper:

10 points:  Correct length

10 points:  Correct number of references and referencing style

10 points:  Paper is well written, well organized, and contains an introduction and    summary/conclusion

20 points:  Accurate, detailed coverage of topic, graduate level quality
*Lesson Plans (Required for MAT and teacher certification students in place of a research paper)

Visit the Georgia Department of Education, Georgia Learning Connections site at http://www.glc.k12.ga.us/. It contains the QCC (Quality Core Curriculum) for Georgia for all subject areas, K-12, and contains lesson plans and resource links for each standard. Click on Quality Core Curriculum Search; click on the arrow to choose Health/PE under the subject heading; choose a grade level; click the radio button next to “browse by strand”.  The strand you should select is Family Living and/or Disease Prevention and a list of the QCCs for this strand and the chose grade level will appear.  

 Choose three to five different grade levels that interest you or that you are likely to be working with in the future. 

 Choose a total of 4 QCC topic/standards from the various grade levels listed under the Strand: Family Living and/or Disease Prevention. 

 Tell me which topic/standard you have chosen and provide one lesson plan and 2 resource links for each standard chosen (total 4 lessons, 8 resource links). 

 Make sure that your lesson plan is age-appropriate and that it will help achieve the standard. Include enough activities for a lesson that will last approximately 50 minutes. Work to find/create excellent lessons and find excellent resource links for the standards!  You may make up your own lesson plans, find ones on-line, use print sources, or prepared curricula. If you click on "Teacher Resource Center" you'll find many links for on-line health lesson plans. However, you must incorporate the information into the required lesson plan format. Please provide a reference citation is you use an existing lesson plan.  

· A resource link is the name of a website and the URL of that website that will give a teacher helpful background information for that topic/standard.  When writing your resource links given the name of the site, the URL, a brief explanation of the content that can be found at that website, and the date the site was accessed. Please do not use any sites that have a file extension of  “.com”.

Here is an example of a resource link:

	Website: Centers for Disease Control

URL: http://www.cdc.gov/hiv/pubs/facts.htm

Description: This website provides fact sheets and statistics on HIV/AIDS including detailed information on modes of transmission. (Entered 7/22/02)


· Students will turn in the following:

· A 2 page summation of your lesson plan including information about the need for the lesson and its overall importance.  This should be referenced when appropriate.

· Copy of the lesson plan, including materials, slides, outlines of activities, outlines of resources, information about selected standards, etc.  Include a breakdown of the time allocated to the activities. 

Student Presentation: 25 points

The student will present a 50 minute presentation during class.  The student may chose the topic, which must be approved by the instructor to avoid duplication.  Students may include a lecture-based  component to their presentation and, if they wish, a discussion.  MAT and teacher certification students are required to implement the lesson plan they have created (you are to assume the class is your age-appropriate target audience). Information from student’s presentations may be included on the final examination.  Students must provide the instructor and their peers with an outline of their presentation on the day they present.  This can take the form of a Power Point presentation printout.

Video Summations: 2 @ 7.5 points each

The instructor will screen 3 documentaries during class that are of particular importance. Students are allowed to write their paper on any of the 3 videos. Each video summations should be 2-pages in length.


Things to include on the video summation papers:

· Outline of the video.

· Contribution to sex, gender, and/or sexology.

· Key components of the video.

· Whether or not you feel the instructor should screen the video again in the future.

Participation in class discussion: 20 points

Students are expected to participate in class discussions.  The instructor assigns these points based upon participation in class activities.

Total Possible Points: 210 

Grading Scale (by percentage)

A  90%-100%

B  80-89%

C  70-79%

D 60-69%

F Below 60%

Students can calculate their grade by dividing their earned number of points by the total number of possible points.
Tentative Course Outline (please note: this section is subject to change.  The instructor will make every effort to inform you of alterations to the schedule)

Week 


         Topic
                       
 

                       Text reading
 

August 21st

         Introduction/Perspectives


  
      
 NA




         Fundamentals of Sexual Pluralism, Sex Negativity,

                    and Sex Positivity

August 28th

        Sex Education in America

                    
 Teen Sex Ed 574-578










   
   Surgeon General’s Report 578-583

September 11th
      Sexually Transmitted Infections in




NA

the 21st Century

September 18th
        Impure Science: Sexual Politics in




 NA

the Age of AIDS











September 25th
*Film: Dildo Diaries


           
           
Camouflaged Vibrator 317-328





Discussion: Sex negativity/positivity

October 2nd

Barrier and Hormonal Contraceptives
          
Contraceptive Policy 563-567

October 9th

 MIDTERM EXAMINATION




NA

October 16th

 Sexological Applications of

     Social Constructionism 28-39



             Social Constructionism and Essentialism

Religion in Our Lives 50-69

October 23rd

Gender & Biological Sex




October 30th
       
*Film: Middle Sexes


                
  Transgender Warriors 272-279



Discussion: Gender in American Culture             The Five Sexes Revisited 334-339



November 6th             Fundamentals of Sexual Orientation

       
 Queer Heterosexual 400-403

                               






  Homophobia 407-412

November 13th
*Film: Out of the Past




  
    
 NA





Discussion: Sexual Orientation

November 20th
Sexual Relationships, Satisfaction, & 

         



NA

Dysfunction


*Video Summations Due








November 27th
Student Presentations




       


NA 






*Research Papers Due

December 4th

Student Presentations



               
     
NA

FINAL EXAM during finals week


*This lecture contains a video that students can use for their video summation assignments.

GEORGIA COLLEGE & STATE UNIVERSITY

SCHOOL OF HEALTH SCIENCES


DEPARTMENT KINESIOLOGY

KINS 6563


Coordinated School Health Programs 


(3-0-3)

I.     CATALOG DESCRIPTION

A description and analysis of the eight components of a K-12 coordinated school health program and the relationship of these components to the reduction of youth risk behaviors and of linking health and academic achievement.

II.    RELATIONSHIP OF COURSE TO DEPARTMENTAL MISSION

This course is designed for students seeking an MAT in Physical Education.  Students take this course in order to learn the content, skills, and values clarification pieces that are essential to the process of becoming a professional educator working with school systems.  

III.   RELATIONSHIP OF COURSE TO CONCEPTUAL FRAMEWORK

The Department of Kinesiology conceptual framework has as its theme Changing the World One Person at a Time: Commitment to Excellence. Therefore, the Coordinated School Health Programs course material is scientifically grounded in theory, research, and application to aid the student in developing and implementing school based education and prevention efforts.  

IV.     PERFORMANCE OBJECTIVES

        As a result of this course the student will be able to:

· discuss the historical development of school health programs in public schools. 

· describe the eight components of the coordinated school health program.

· demonstrate the ability to develop and implement a health education unit in the public schools

· define and discuss the components of a developmentally appropriate health education program for students in grades P-12.

· explain the importance of school and community connections in the development of an effective Coordinated School Health Programs (CSHP).
· advocate for Coordinated School Health Programs.

· describe the potential roles and responsibilities of various school personnel in implementing Coordinated School Health Programs.

· identify and evaluate resources for delivering Coordinated School Health Programs.

· utilize curricula and related materials from Voluntary Agencies and Federal agencies in the design and implementation of a CSHP.

· discuss the impact of the School Health Policies and Procedures Study (2006) on CSHP. 

V.    POSSIBLE COURSE ACTIVITIES


Lecture/discussion


Guest speakers


Small group discussion


Assigned readings


School visits
VI.   USES OF INSTRUCTIONAL TECHNOLOGIES: TBA

VII. BRIEF OUTLINE OF COURSE CONTENT

Historical Aspects of Approaches to School Health 

Rational for CSHP

Healthy People 2010 – Health Objectives for the Nation

School Health Policies and Programs Study (SHPPS) 2006  

National Health Education Standards

Centers for Disease Control and Prevention categories of Risk Reduction

Health Education K-12 curriculum 
Health Services 
Nutrition Services 
Counseling and Psychological Services
Healthy School Environment
Health Promotion for Staff 
Family/Community Involvement

VIII.
MULTICULTURALISM/DIVERSITY

Where appropriate, the course will address multi-cultural issues with regard to values, attitudes and behaviors of students and school personnel in Coordinated School Health Programs. 

IX.      FIELD EXPERIENCE

Site visits to schools.

X.       REQUIRED TEXT/Assigned Readings: TBA

Journal Resources:

· Journal of School Health published by the American School Health Association

· Journal of Health Education published by the Association for the Advancement of Health Education

· Journal of Physical Education, published by American Alliance for Health Physical Education, Recreation and Dance

XI.     ASSESSMENT:

1.  Assigned readings.  

2.  Research Paper.

3.  Teaching resources, unit plans and lesson plans.


4. Curriculum/Materials evaluation

XII.
POLICIES:

Attendance:

Regular class attendance is expected.  

Academic Code of Conduct:

Students are expected to comply with all aspects of the GCSU Student Academic Dishonesty Policies as described in the Undergraduate Catalog.  Students violating this code will receive an “F” in the course in which the academic dishonesty occurred.  
Request for Disability Modifications:

Any student requiring modifications due to a documented disability should make an appointment to meet with the instructor as soon as possible.  An official letter from GCSU documenting the disability will be expected in order to receive accommodations.

Fire Drill Procedure:

In the event of a fire alarm signal, students should exit the building in a quick and orderly manner through the nearest hallway exit not obstructed by fire and/or smoke.  Students should be familiar with the floor plan and exits of this building.  In case of fire, do not use the elevator and do not reenter the building under any circumstances.  Assemble for a head count in the parking lot.

Electronic devices:

Please silence all electronic devices and keep them in your bag unless it is required for an emergency contact.

HLTH 6573 

Seminar in Alcohol, Tobacco, and Other Drugs

Instructor:

Scott M. Butler





Assistant Professor

Department of Kinesiology

            Course Info:

Wednesday 5:30-8:15, Centennial Center 114

Office telephone: 
478-445-1218 (Department secretary 445-4072) Fax: 445-1790

Office location:
111 E Centennial Center

Email:


scott.butler@gcsu.edu

Office hours:

 Monday 3-4, Tuesday 3-5, Wednesday 4-5, Thursdays 3-4 




or by appointment

Required Text:


Journals articles as assigned by the instructor and/or students.

Required Technology:

Students are required to check their mycats email on a regular basis.  The instructor will use mycats to relay information regarding updates in the course.  Students are also required to be familiar with Georgia Vista (webct).  The instructor will use vista to post readings, power points, and grades.

Course Catalog Description: 

Explores issues in substance use and abuse including physical, social, and psychological causes and effects; prevention efforts applicable for school, community and worksite settings; and rehabilitation approaches.

Relationship of Course to Departmental Mission:

The Department of Kinesiology is a learning community of caring, committed faculty and students dedicated to excellence in teaching, scholarship and service within the liberal arts tradition. Our innovative curricula focus on the interactions among human movement, personal growth, and wellness. Faculty and students work with diverse populations in a variety of settings in order to empower others to lead healthy lifestyles and to function more effectively in society.  This course is a content elective for students seeking an M.Ed. in Health Promotion.   Students take this course in order to learn the content and skills that are essential to the process of becoming a professional health educator.

Relationship of Course to Conceptual Framework Theme:

The conceptual framework of the School of Health Sciences focuses on the integration of attitudes, goals, skills, values, and knowledge within the context of education resulting in shared understandings of persons, health, and professional practice.

Purpose: 

To introduce the student to various aspects of substance abuse including prevention, and treatment methodologies.  To provide an overview of commonly abused drugs in our society.  To strengthen the student’s analytical ability to assess substance abuse-related topics.  To strengthen the student’s ability to present substance abuse lectures to a group of their peers.

Performance Objectives:

        As a result of this course students will be able to:


Cognitive:

Identify various factors involved in ATOD use (i.e. personality, legality, illegality, availability). 

Define various categories of drugs including their effects and possible health consequences. 


Describe ATOD education/prevention programs in community, school, and worksite settings. 


Identify research-based strategies that are effective in ATOD prevention programming.

Identify risk and protective factors affecting ATOD use.

Affective:

Explore values related to controversial issues including medical use of marijuana, decriminalization of marijuana, needle exchange programs, and methadone maintenance programs

Psychomotor:

Assess ATOD curricula and prevention programs.

Identify signs of drug use in students, young adults.

Possible Course Activities:  

Lecture/discussion


Guest speakers


Videos/slides


Small group discussion


PowerPoint presentations


Assigned readings

Attendance:  All students are expected to be present for every meeting of the course. Given the nature of course, if a student knowingly has 2 course conflicts, he/she should consider taking another course. If a student misses more than 2 classes will receive a 15 point reduction. Only the instructor can excuse a student from classes and/or course responsibilities.  In the event of an illness, accident, or emergency, when circumstances permit, the student should make direct contact with his/her instructor(s), preferably before a class or exam takes place. Students must submit written documentation in order for the instructor to consider excusing an absence.  The decision to excuse an absence is left to the discretion of the instructor. 

The following are circumstances in which the instructor considers excused (ie, you will not receive any point deduction): (a) medical or family emergency; written notification required; (b) funeral attendance; funeral memorial card (c) attendance at an academic conference; signed letter from your professor required (d) religious observance (see below).  The instructor requires written documentation of such events and reserves the right to use his judgment on whether the absence is warranted. 

Students who have an unexcused absence are required to bring their documentation to the instructor before class or during office hours.  Course withdrawals are in conjunction with university regulations.  The instructor will only provide course incompletes for extreme situations.  Individuals who develop serious course conflicts should withdraw from the course.
Diversity Concerns Addressed: Where appropriate, this course will address racial, cultural, and gender differences in regard to sexual values, attitudes, and behaviors in an effort to promote awareness and understanding of multicultural differences.
Academic Integrity: Students are expected to comply with all aspects of the GC&SU Student Academic Dishonesty Policies as described in the most recent Graduate Catalog.  Students violating this code will receive a “0” on the assignment and possibly an “F” in the course in which the academic dishonesty occurred.  Examples of cheating include giving or receiving aid during examinations, using any type of crib sheet, copying from or looking to another exam, or submitting another’s work as your own.  Students who engage in scholastic dishonesty will be referred to the Dean of Students for appropriate disciplinary action and will receive no credit for academic work related to the incident of scholastic dishonesty.  The instructor reserves the right to fail any student who conducts academic dishonesty.  
Classroom Behavior: Students at GCSU are expected to be at all times in compliance with the Campus Code of Conduct.  Failure to abide with this code will not be tolerated in this course.  Examples of inappropriate classroom behavior include behaviors that disrupt instruction by the professor and/or learning by classmates and behaviors that threaten, harass, or discriminate against others.  Students who engage in inappropriate classroom behavior will be asked to leave the classroom, will receive no credit for attendance and in-class activities for that day, and must meet with the instructor prior to returning to the next class meeting.  Severe cases of inappropriate behavior will be referred to the Dean of Students for appropriate disciplinary action. The instructor reserves the right to ask a student to leave the classroom if you the student is distracting from the learning environment.

Religious Observation: Individuals who will be absent from class for a known religious observation are required to inform the instructor of their upcoming absence within the first 2 weeks of class.  Students who miss class for a religious observation will not be penalized.

Request for Disability Modifications:

Any student requiring modifications due to a documented disability should make an appointment to meet with the instructor as soon as possible.  An official letter from GC&SU documenting the disability will be expected in order to receive accommodations.

Missed Exams: If a student has missed an examination, he/she must contact the instructor within 1-week of returning to the university.  This contact should be in the form of an email to scott.butler@gcsu.edu).  Students who do not contact the instructor will not be allowed to make up the exam later in the semester.  The instructor reserves the right to modify examinations for those who do not take tests with their peers.

Late assignments: The instructor accepts late assignments 1 academic day after the initial due date.  Students who turn in their assignments one day late will receive a 15% reduction in grade.  The instructor does not accept any late assignments after the first day.  

Fire Drill: the event of a fire alarm signal, students should exit the building in a quick and orderly manner through the nearest hallway exit not obstructed by fire and/or smoke.  Students should be familiar with the floor plan and exits of this building.  In case of fire, do not use the elevator and do not reenter the building under any circumstances.  Assemble for a head count in the South end of the Centennial Center parking.

Evaluation:

2 student presentations, 100 points each.  Students are required to give 2 presentations on illicit/licit drug topics.  Students are encouraged to choose from the following list of drugs, but others are allowed if approved by the instructor:  tobacco (smoked forms and smokeless), marijuana, narcotics (various forms), hallucinogens (various forms), inhalants (various forms), stimulants (various forms), depressants (various forms).

Students will give their presentations on 2 separate occasions.  Each presentation will involve 45 minutes followed by discussion with their peers.  Students are required to lead the discussion.

The presentation should consist of:

*A power point presentation that is distributed to the instructor and their peers.

*Overview of the drug(s) including physiological effects, psychological effects, social implications, related policies, and prevention techniques. 

*Students who are in the Master of Arts in Teaching (MAT) program should have 1 of their presentations in lesson plan format. 

*Each presentation should include at least 5 references and include research perspectives.

The discussion should consist of: 

*A session led by the student who has prepared an outline including 4-5 questions.

*Students are allowed to submit electronic copies of materials to the instructor if they feel the material should be read by their peers beforehand.

*Students who assign readings to the class must send copies or website links to the instructor at least 1 week prior to their presentation.

Those in the MAT program

*Prepare a 45 minute lesson plan on substance abuse designed to be implemented during our class time (as if we were your student population).  You may include various teaching strategies such as power points, exercises, etc.  The following discussion during class will assess the various methods of teaching your topic for your population.  Be prepared to discuss relevant topics with the class.

Research Paper/Lesson Plans: 100 points

*Research Paper (for non-MAT students and students NOT seeking teaching certification)

The research paper is an opportunity for you to gain expertise in an area of special interest to you.  You may choose a topic that could help you professionally or personally.  This will help you broaden your knowledge base and help you be more effective as an educator in the setting of your choice.  Topics must be in the area of substance abuse and must be approved by the instructor in advance.  Students are allowed write their paper on a topic they presented on.  Below are the guidelines for the assignment:
· Minimum of 10 pages

· Minimum of 8 academic references including journals, books, or other appropriate sources as outlined by the instructor.  Websites (unless approved by the instructor), the textbook, encyclopedias, popular magazines, or pamphlets may not be used as references.
 Specific grading criteria for the paper:

20 points:  Correct length

20 points:  Correct number of references and referencing style

20 points:  Paper is well written, well organized, and contains an introduction and    summary/conclusion

40 points:  Accurate, detailed coverage of topic, graduate level quality
*Lesson Plans (Required for MAT and teacher certification students in place of a research paper)

Visit the Georgia Department of Education, Georgia Learning Connections site at http://www.glc.k12.ga.us/. It contains the QCC (Quality Core Curriculum) for Georgia for all subject areas, K-12, and contains lesson plans and resource links for each standard. Click on Quality Core Curriculum Search; click on the arrow to choose Health/PE under the subject heading; choose a grade level; click the radio button next to “browse by strand”.  The strand you should select is Family Living and/or Disease Prevention and a list of the QCCs for this strand and the chose grade level will appear.  

 Choose three to five different grade levels that interest you or that you are likely to be working with in the future. 

 Choose a total of 4 QCC topic/standards from the various grade levels. 

 Tell me which topic/standard you have chosen and provide one lesson plan and 2 resource links for each standard chosen (total 4 lessons, 8 resource links). 

 Make sure that your lesson plan is age-appropriate and that it will help achieve the standard. Include enough activities for a lesson that will last approximately 45 minutes. Work to find/create excellent lessons and find excellent resource links for the standards!  You may make up your own lesson plans, find ones on-line, use print sources, or prepared curricula. If you click on "Teacher Resource Center" you'll find many links for on-line health lesson plans. However, you must incorporate the information into the required lesson plan format. Please provide a reference citation is you use an existing lesson plan.  

· A resource link is the name of a website and the URL of that website that will give a teacher helpful background information for that topic/standard.  When writing your resource links given the name of the site, the URL, a brief explanation of the content that can be found at that website, and the date the site was accessed. Please do not use any sites that have a file extension of  “.com”.

Here is an example of a resource link: 

· Students will turn in the following:

· A 2 page summation of your lesson plan including information about the need for the lesson and its overall importance. 

· Copy of the lesson plan, including materials, slides, outlines of activities, outlines of resources, information about selected standards, etc.  Include a breakdown of the time allocated to the activities. 

Participation in class discussion and activities: 100 points

Students are expected to participate in class discussions.  The instructor assigns these points based upon participation in class activities.  Students are expected to read materials assigned to them by the instructor and/or their peers.  

Total Possible Points: 400 

Grading Scale (by percentage)

A  90%-100%

B  80-89%

C  70-79%

D 60-69%

F Below 60%

Students can calculate their grade by dividing their earned number of points by the total number of possible points.
Tentative Course Outline (please note: this section is subject to change.  The instructor will make every effort to inform you of alterations to the schedule)

Week 


         Topic
                       
 

                        

January 9th

        Introduction to course materials




         Theoretical Frameworks in substance abuse




         Prevention techniques in substance abuse

January 16th

        Prevention techniques (continued)




        Alcohol concepts/abuse

January 23rd

       “Smashed”




        Discussion
January 30th

      Trends in Substance Abuse




      FDA approval process?
 
     




      Drug Revolutions?




      Drug Legislation?







February 6th

     Student presentation #1: Angie



       Discussion
       











February 13th 

      Student presentation #2: MaryAnn



        Discussion

February 20th

      Student presentation #3: Kelly



        Discussion

February 27th

      History of Substance Abuse




      “Hooked: Illegal Drugs and How they Got that Way”




       Discussion








  

March 5th 

     Student presentation #4: Angie



      Discussion 

March 12th

     Student presentation #5: MaryAnn
      Discussion 

March 19th

     Student presentation #6: Kelly



      Discussion

March 26th

     NO CLASS SPRING BREAK
April 2nd

      Addiction AA Meeting*



       To be determined by class


April 9th

     Concepts of Addiction/treatment

April 16th

     FDA approval & prescription drugs perspectives



     “The Other Drug Wars”



     “Dangerous Prescription”



       Discussion

April 23rd

      Anabolic steroids




      The needle exchange controversy




      Research Papers are due
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School of Health Sciences

Department of Kinesiology

KINS 6703

Pedagogical Applications in Health and Physical Education 
Instructor: Lisa M. Griffin, Ed.D.

Office:

Office Hours: By appointment

Office Phone: 445-1193

Email:
 lisa.griffin@gcsu.edu
I. Text(s): 

Rink, J. (2005). Teaching Physical Education for Learning. McGraw-Hill Publishers. ISBN 9780072973044

Mosston, M. & Ashworth, S. (2001) Teaching Physical Education. Benjamin-Cummings Publishing Company.  ISBN 9780205340934

II. Catalogue Course Description:

Prerequisites: admission to graduate program. The major emphasis of this course will be on the individual reflection and development of advanced teaching competencies necessary for implementation of effective instruction in physical education at all instructional levels. Specific teaching skills will be identified that are critical to: a) the development of a safe & positive learning environment, and b) creation and maintenance of strong learner engagement in learning activities.  These skills will be discussed and analyzed through use of classroom discussion, laboratory observations & evaluations. 

III. Relationship to Departmental and University Mission:

This course is the first in a sequence of core courses in the MAT in Physical Education degree which provides the student with the basic pedagogical concepts which form the foundation for critical decision making in physical education instruction. Since these processes are vital to the continuing development of professionals in the field of physical education, it is highly related to the Department of Kinesiology's mission.  All core courses within the Department of Kinesiology's masters degrees address the GC&SU mission by their demand for critical thinking, integration of knowledge, and the application of that knowledge to realistic settings.

IV. Purpose/Rationale:


Through study of evidenced-based effective teaching strategies, which are grounded in current motor learning research, students will be introduced to pedagogical processes of informed decision making, best practice, and the reflective teaching process. By studying these processes, students will develop the ability to formulate effective approaches to teaching in K-12 physical education settings, critique the instruction of others in a variety of instructional settings and evaluate their own professional praxis. 

V. Course Goals/Objectives:

1. The student shall be able to demonstrate an understanding of effective instruction of motor skills in the following manner:

a. Identification of task specific characteristics.

b. Observation and evaluation of the advantages & disadvantages of various means used to deliver performance & behavioral feedback.

c. Discrimination between appropriate & inappropriate teaching cues for different types of motor skills & various stages of learning.

d. Development of appropriate task progressions for selected motor skills in relationship to the four game develop stages.

e. Plan & evaluate organizational aspects of a lesson through observation of instruction of selected motor skills, i.e. equipment usage, traffic & grouping patterns, etc.

f. Identification of effective behavior management techniques used at both the elementary and secondary physical education level

2. The student shall demonstrate an understanding of various teaching styles utilized by physical educators by;

a. selection of an appropriate style for the skill objective identified,

 

b. development of sample lessons based on Mosston's Style Perspective.

3. The student will demonstrate an ability to evaluate effective teaching through observation and analysis of actual lessons by novice physical educators, based upon Rink's criteria for a "learning" experience. (maximum activity, age-stage appropriateness, provision for feedback, and skill orientation)

VI. Achievement of Goals/Objectives:

Achievement of each objective will be assessed in the following ways:

	PRIVATE 
Goals/Objectives
	Instructional Activity
	Assessment

	1
	Lecture/ Group discussion/Field Observation/Laboratory
	Exams, Lesson Planning, Case Studies, Class Assignments.

	2
	Lecture/ Group discussion/Field Observation/Laboratory
	Exams, Lesson Planning, Case Studies, Class Assignments.

	3
	Lecture/ Group discussion/Field Observation/Laboratory
	Laboratory Teaching Observation & Analyses, Peer Teaching, Lesson Planning.


2. The student shall demonstrate an understanding of various teaching styles utilized by physical educators by;

a. selection of an appropriate style for the skill objective identified,

 

b. development of sample lessons based on Mosston's Style Perspective.

3. The student will demonstrate an ability to evaluate effective teaching through observation and analysis of actual lessons by novice physical educators, based upon Rink's criteria for a "learning" experience. (maximal activity, age-stage appropriateness, provision for feedback, and skill orientation

VII. Achievement of Goals/Objectives:

Achievement of each objective will be assessed in the following ways:

	PRIVATE 
Goals/Objectives
	Instructional Activity
	Assessment

	1
	Lecture/ Group discussion/Field Observation/Laboratory
	Exams, Lesson Planning, Case Studies, Class Assignments.

	2
	Lecture/ Group discussion/Field Observation/Laboratory
	Exams, Lesson Planning, Case Studies, Class Assignments.

	3
	Lecture/ Group discussion/Field Observation/Laboratory
	Laboratory Teaching Observation & Analyses, Peer Teaching, Lesson Planning.


VIII. Evaluation and Grading:

Student performance in the course will be evaluated on the following weighted basis:

Laboratory Assignments 


 35%
  

Cuing & Task presentation

  

Progression Development

 

Task Modification

 

 Feedback

 

 Behavior Management

Teaching Evaluations



15%
  

Evaluation One (Primary level)

  

Evaluation Two (Upper Elem.)

  

Evaluation Three (Secondary)

Class Presentations



20%

  

Styles Assignments (2)

Styles Project



     
30%

  

Sample Lesson Plans

 

Presentation to class

IX. Evaluation Scale:



(No "rounding" of weighted scores will occur in calculation of final score) 



90-100
- A



80-89
- B



70-79
- C



60-69
- D



<60 
- F

X. Course Policies:

Electronic devices

Please silence all beepers and cell phones during class unless it is required for an emergency contact. All cell phones, laptops, i-pods, hand held devices, etc. must be turned off and stored out of sight during examinations.

Attendance Policy

To fulfill the basic objectives of the course, all students are expected to be present in class each day (the entire class period) and to participate in ALL class activities.  Therefore, the following attendance policies are in effect:

1) Assignments/projects/papers are due during class on the announced due date. Exceptions to this policy may be requested to the instructor due to serious

extenuating circumstances prior to the "due date" of any assignment. 

2) If one must be absent from class, the absent student is responsible for having a colleague record notes, get an extra handout/lab. Some materials will be available online. However, in-class discussion and group activities are impossible to record or replicate.  

3) Exams will begin at promptly at class time.  If a student must have additional time due to officially identified disability, arrangements will be made to take exam at a time which will allow for a longer testing period- this may be arranged with the instructor on an individual basis.

Multicultural Diversity

Where appropriate, this course will address racial, cultural, and gender differences in regard to conducting research in related fields of study. The course will discuss the importance of cultural sensitivity and the care which must be taken with regard to the subject vulnerability of special populations as it applies to obtaining informed consent.

Academic Code of Conduct

Students are expected to comply with all aspects of the GC&SU Student Academic Dishonesty Policies as described in the Graduate Catalog.  Students violating this code will receive an "F" on the assignment and/or an "F" in the course in which the academic dishonesty occurred.

Request for Disability Modifications:

Any student requiring modifications due to a documented disability should make an appointment to meet with the instructor as soon as possible.  An official letter from GC&SU documenting the disability will be expected in order to receive accommodations. To do this, contact Dr. Craig Smith, Chair, Committee on Learning Accommodations, Kilpatrick Education Center, 478-445-4577.

Fire and other emergency procedures:

In the event of a fire alarm signal, students should exit the building in a quick, orderly manner through the nearest hallway exit not obstructed by fire and/or smoke.  Students should be familiar with the floor plan and exits of this building.  In case of fire, do not use the elevator and do not reenter the building under any circumstances.  Assemble for a head count in the nearest parking lot.  In the case of other necessary emergency procedures which may be weather or security related students should proceed as directed by emergency personnel or campus security.  

XI. Tentative Course/Sequence Guidelines:

Societal Factors Influencing Teaching & Learning

Rink, Ch. 1

Teaching Functions in the Learning Process





Motor Skill Acquisition Factors




Rink, Ch. 2

Effective Teaching: A Research Base



Rink, Ch. 3, 12, 14

Criteria for a Learning Experience



Rink, Ch. 4

Effective Teaching Behaviors:

Task Presentation/Cuing




Rink, Ch. 5

Feedback & Task Modification




Rink, Ch. 10 & 13

Content Development & Analysis



Rink, Ch. 6 & 8

Teaching Strategies: Introduction to

Styles Continuum





Rink, Ch. 9

Mosston, Ch.1 & 14

Command & Practice styles




Mosston, Ch. 2 & 3

Reciprocal & Self-Check 




Mosston, Ch. 4 & 5

Inclusion & Guided Discovery 




Mosston, Ch. 6 & 9

Divergent & Learner Initiated 




Mosston, Ch. 10 - 12

KINS 6713

Program Assessment and Evaluation in Health & Physical Education

Catalogue Description: Application of measurement and evaluation principles, including statistical techniques, to research problems in health and physical education. Emphasis will be placed on concepts such as authentic assessment, competency-based evaluation, portfolio assessment, needs assessment and program evaluation.  

Extended description: Successful planning includes consideration of how outcomes will be evaluated, whether the planning is for a lesson, a unit of instruction, or an entire program. Though the principles of measurement & evaluation differ little between unique areas of practice, opportunities to engage in authentic planning generally lead to a greater sense of relevance. Therefore, students in this course will each select a topic to develop; then all will collaborate in the individual investigations that follow. That collaboration will take the form of listening carefully to peer presentations, critically analyzing each others processes, asking thought provoking questions and providing feedback that leads to usable measures and data.  
Course Objectives: 

As a result of this course, students will develop specific knowledge and skills relative to:

The value and relevance of measurement & evaluation in education and the health sciences

Differences between quantitative and qualitative data collection

Quantitative methodologies

Data collection; units of measure

Validity & Reliability

Statistical functions

Descriptive statistics

Measures of correlation & variability

Using Excel and SPSS software to collate and analyze data

Qualitative methodologies

Data collection; Field notes, surveys, interviewing

Trustworthiness

Inductive analysis

Reporting the findings

What is Significance?

Writing for publication

Grant writing

Methodologies:

Classroom instruction will be a combination of lecture and discussion.

Students will report on individual projects (whether their own or a peer's) to enhance understanding and stimulate discussion.

Attendance policy:

This class meets once a week.  One absence (for any reason) will be allowed with no penalty. After the initial absence, each further absence will be penalized 1/2 letter grade. (This includes the first class meeting.)  If you know at the beginning of the semester that you are going to exceed the 1 allowable absence, please let the professor know so equivalent outside work can be negotiated.  Class begins on time; tardiness beyond 15 minutes equals an absence. Persistent tardiness in the 2-14 minute range will earn an additional absence at the end of the semester.

Graduate Philosophy:

In the context of this course, the final grade should reflect the knowledge and abilities of the student to select, apply and interpret measurement instruments specific to an evaluative purpose.

Quantity of work:

You will likely be assigned 4-6 hours of work per week outside the official class meeting times. Each assignment will be given a value or weight. Those values will be used when determining a grade for the course. No single assignment will account for more than 10% of the final grade. (Assignments may be written work done in or out of class, practicums, or projects.)

An amount equal to 10% of the 'assignments' sum will be added to the total as 'General Impression'. To receive a larger portion of that value, it is expected that you conduct yourself in class and assignments as someone planning to someday conduct a quality physical education program. So, ask questions, contribute ideas, help others, and enjoy the experience.

Attendance will not be graded, but can add or detract from a final grade as described in the Attendance Policy.

Quality of work:

The method of scoring will vary depending on the nature of any given task or assignment. Equivalent scales are shown below.

90-100

A 
80-89 

 B 
70-79 
 
C 

65-69 
 
D 

Below 64  
F 
FIRE DRILL PROCEDURE:

In the event of a fire alarm signal everyone will exit the building in a quick and orderly fashion through thenearest hallway exit. Familiarize yourself with the floor plan and exits of this building. Do not use the elevator. crawl on the floor if you encounter heavy smoke. Assist disabled persons and others if possible without endangering your own life. Assemble for a head count in Parkhurst/Foundation Lot.

Disabilities:

The student has the responsibility of informing the course instructor of any disabling conditions that will require modifications to avoid discrimination. An official letter from GC&SU documenting the disability is expected in order to receive accommodations. For further information or assistance, contact Dr. Craig Smith, Committee on Learning Accommodations, Kilpatrick Education Center, 445-4577.

Family Educational Rights and Privacy Act (FERPA) Information

Students have the right to expect their grades will be kept confidential. Due to the open nature of the classroom environment, other students might briefly see personal information during collection or distribution of test results, quiz scores, homework assignments, roll sheets, projects, etc. Other opportunities exist as assignments are passed forward to the instructor, names are called out, or the instructor returns completed assignments by passing them across the room. The instructor, under the reasonable assumption guidelines, assumes students are collecting only their own materials. Every attempt will be made to keep your information confidential.  Neither your course grades nor grades for any assignment will be posted in a way that could result in your being identified by other students or faculty members.

Georgia College & State University

Form for Proposal of New Graduate Courses

Program Design & Implementation in Secondary Health and Physical Education

KINS 6723

1. 
Department: Kinesiology
Discipline: Physical Education

2.
Number of credit hours and formula for courses requiring lab or field experience: 

2 credit hours


3. 
Hours (L-L-C): 
2-0-2
4. Repeatable or Nonrepeatable: Non-Repeatable
4. 
Grade Type: Normal or Satisfactory/Unsatisfactory: Normal
5. 
Prerequisite or Co-requisite: Prerequisite KINS 6703; Co-requisite KINS 6733
6.
Required or elective in what program: Required in M.A.T. in Physical Education
7.
Provide rationale for this course: Through study of research-based effective curricular models and program designs in physical education, students will be provided the opportunity to define models in professional curriculum development as well as develop and implement their own curriculum in an actual school setting.  Students will develop the ability to formulate effective curriculum models and apply those to program design in secondary physical education settings, critique the curriculum development of others, and evaluate their own.

8.
How often is the course to be offered? Fall Semester

9.
Who will teach this course?  Dr. Lisa M. Griffin

Will additional faculty members be needed?  No
10.
Are there alternative faculty available to teach this course to ensure stability of the 

course over time?  Yes, Dr. Jim Lidstone, Dr. Sandra Gangstead
11.
How does this course contribute to the existing or proposed program? The purpose of this course is to provide the student with the knowledge, skills, and methods necessary to evaluate, write, and implement developmentally appropriate curriculum materials for secondary physical education.  The NCATE standards dictate the students be familiar with the methods and techniques of teaching and planning curriculum.  Similar requirements exist in the NASPE, NBPTS and PSC standards as well.

12.
How will an existing program of study change as a result of this course?__N/A

__________________________________________________________________

13.
Does the proposed course duplicate other courses on this campus? If yes, explain:


____________No_____________________________________________________

14.
How will the demand be met for additional library and technology resources, if any?


_________N/A_________________________________________________________

15.
Will any additional library or other resources be required by the student?_______No____________________________________________________
16.
Attach course syllabus and proposed catalogue description to this form. 

Format for Abbreviated Course Syllabus to accompany Proposal for New Course

1. Course Title and Proposed Number



2. Catalog Description




3. Course Function: (Insert here a statement of what degree programs include this course in their requirements

--“This course counts towards…”)

4. Course Topics: (Insert here a list of course topics that define the course as it would be taught in all sections.

5. Expected Student Learning Outcomes:  (Insert here a list of learning outcomes in terms of student behavior 

and production, using appropriate action verbs; this list should include a true statement that links course outcomes to program outcomes—“The above specific outcomes for this course address, in part the expected outcomes for….”)

6. Grading Criteria: (Insert here a statement about how learning is assessed and a list of criteria to be used in assessment.)

7. Course Work that fosters independent learning, enabling the graduate to contribute to a profession or field of study.

8. Prerequisites (if any)

9. Advanced Graduate Content

Date____1/16/09____________


Signature_______[image: image3.emf]_________________
Department Chairperson

Date____2/1/09_____________


Signature______[image: image4.emf]___









Dean of School

Abbreviated Course Syllabus

10. Course Title and Proposed Number:

Program Design & Implementation in Secondary Health and Physical Education, KINS 6723
11. Catalog Description:

Prerequisite: KINS 6703; Corequisite: KINS 6733.  This course examines methods and materials for teaching physical education in the secondary schools, grades 7-12.  It addresses curriculum needs, program planning, and the actual design of curricula to meet secondary school aged adolescents’ needs and interests.  Emphasis is placed on the understanding of the NASPE Standards for Physical Education Teachers.

12. Course Function: (Insert here a statement of what degree programs include this course in their requirements--“This course counts towards…”)

This course is a required course in the Master of Arts in Teaching Physical Education degree program.

13. Course Topics: (Insert here a list of course topics that define the course as it would be taught in all sections.

a. Physical Education for a Physically Active Lifestyle

b. NASPE National Standards and Curriculum

c. Georgia Quality Core Curriculum (QCC)

d. Foundations for Curriculum Design

e. The Process of Designing the Curriculum

f. Designing Units in Physical Education

g. Foundations of the Middle School & High School Curriculum

h. The Middle School Child

i. The High School Child

j. What is a Good Middle & High School Physical Education Programs

k. Appropriate Content for the Middle & High School

l. Understanding the Intent of the NASPE Standards for the Middle & High School Levels

m. Designing the Middle & High School Programs

n. Developing the Philosophy, Goals, Objectives

o. Specific Goals of Your Program

p. Sequence Objectives/Outcomes by Grade Level

q. Choosing a Content Framework

r. Yearly Block Planning

s. Putting Program Objectives into Curriculum Framework

t. Assessment Planning

u. Development and Implementation of Curricula

v. Evaluating the Curriculum

14. Expected Student Learning Outcomes:  (Insert here a list of learning outcomes in terms of student behavior and production, using appropriate action verbs; this list should include a true statement that links course outcomes to program outcomes—“The above specific outcomes for this course address, in part the expected outcomes for….”)

As a result of successfully completing this course, students will be able to:

a. review and understand current research in curriculum development and program design

b. demonstrate an understanding of the theories related to curriculum development 

c. persuasively articulate a personal philosophy of physical education curriculum                     

d. compare and contrast  the components and major values associated with curricular models 

e. identify research associated with curriculum development of different models

f. argue and defend the effects of the learning environment 

g. explain current thinking in terms of curriculum development

h. conduct appropriate evaluative research to inform teaching praxis and improve program 

i. formulate a meaningful school assessment               

j. communicate a professional presentation of a curricular model and its philosophical foundation 

k. understand the values orientation behind each program design model and its impact on curriculum design 

l. develop a yearly curriculum plan for middle and high school

m. value the importance of individual orientations 

n. appreciate the role of curriculum development and planning

The above specific outcomes for this course address, in part, the expected program outcomes for Planning and Instruction (understanding the importance of planning developmentally appropriate instructional units to foster development of a physically educated person), and Content Knowledge (understanding physical education content and disciplinary concepts related to the development of a physically educated person).

15. Grading Criteria: (Insert here a statement about how learning is assessed and a list of criteria to be used in assessment.)

Students will be assessed in this course via demonstrated achievement in the areas of decision making (in regards to national, state and curriculum standards and development), leadership (competence in developing, comparing/contrasting and assessing various types of physical activity programs for developmental appropriateness), lifelong learning (appreciation for progressive skill levels and interest in physical activities), cultural sensitivity/empathy (researching cultural differences and special needs and planning for adolescents with no biases), content knowledge, and reflection (synthesis, summarization, and assessment of curricula and curricular themes through reflection of knowledge gleaned in the course).

Assessment Criteria:

Quizzes and Labs
 


35%
Research Article Reviews (4)


20%

Curriculum Project



45%

  

Philosophy (5)



Goals/Objectives (5)



Content Framework (5)



Yearly Block Plans (5)



Unit Plans (5)
Lesson Plans (10)

 

Presentation and/or implementation to 

local school district (10)



Evaluation Scale:



(No "rounding" of weighted scores will occur in calculation of final score) 



90-100
- A


60-69
-D


80-89
- B


<60
-F


70-79
- C

16. Course Work that fosters independent learning, enabling the graduate to contribute to a profession or field of study:

	Areas
	CourseworkPRIVATE 

	Instructional Activity

	Decision Making
	 Quizzes, Labs, Curriculum Project, Research Article Reviews
	Identifying national and state curriculum standards for physical education for grades 7-12.  Making curricular development decisions based upon those standards and using common and consistent strands of standards throughout yearly planning projects. 

	Leadership
	Labs, Research Article Reviews
	Demonstrating competence in comparing, contrasting, and assessing various types of physical activity curricula for developmental appropriateness, and using that competence to make changes that could be significant in curriculum development for the field of health and physical education.

	Lifelong Learning
	Curriculum Project
	Develop an appreciation and an ability to think and expand current curricula knowledge “out of the box.” 

	Cultural Sensitivity/Empathy
	Curriculum Project, Research Article Reviews
	Researching, planning and developing curricula related to activities for adolescents regardless of cultural biases or special disability needs.  

	Content Knowledge
	Quizzes, Labs, Research Article Reviews, Curriculum Project
	Formulating an understanding, an evaluation, and an analysis of curriculum based on facts learned and assimilated.

	Reflection
	Curriculum Project

Labs, Lectures, Research Articles
	Synthesizing and summarizing curricula and various curriculum themes by reflecting on the total information gleaned in the course, through lectures, labs, research articles, etc.  Utilizing the ability to reflect to make relevant changes to the health and physical education program design and implementation body of knowledge.  


17. Prerequisites:

KINS 6703 Pedagogical Applications in Health and Physical Education

18. Advanced Graduate Content:

Graduate students will have the opportunity to present to, and/or partially implement, completed curriculum projects in local schools as a means of extending graduate course content and transferring knowledge and skills learned in class to the environment in which the curriculum would eventually be utilized.  The intent is to produce professionals who are able to not only develop cognitive material in class but successfully transfer that product to a real life environment.  

Georgia College & State University

Form for Proposal of New Graduate Courses

Clinical Experience in Secondary Health and Physical Education

KINS 6733

1. 
Department: Kinesiology
Discipline: Physical Education

2.
Number of credit hours and formula for courses requiring lab or field experience: 

4 credit hours;  2 hours of lecture and 4 hours per week in clinical experience.

3. 
Hours (L-L-C): 2-4-4

4. Repeatable or Nonrepeatable: Non-Repeatable
4. 
Grade Type: Normal or Satisfactory/Unsatisfactory: Normal
5. 
Prerequisite or Co-requisite: Prerequisite KINS 6703, Co-requisite KINS 6723
6.
Required or elective in what program: Required in M.A.T. in Physical Education
7.
Provide rationale for this course: This course introduces the prospective teaching candidates to different professional critical issues and pedagogical problems faced in the real world of teaching secondary physical education and health.  Students are also afforded the opportunity to draw upon knowledge and skills learned in other courses in the M.A.T. in order to make informed decisions, utilize best practices, and truly delve into the reflective teaching process.

8.
How often is the course to be offered?  Fall Semester

9.
Who will teach this course?  Dr. Lisa M. Griffin

Will additional faculty members be needed?  No
10.
Are there alternative faculty available to teach this course to ensure stability of the 

course over time?  Yes, Dr. Jim Lidstone, Dr. Sandra Gangstead
11.
How does this course contribute to the existing or proposed program?  This course provides the student with the practical application of teaching skills and knowledge in secondary schools which helps form the foundation for critical decision making in physical education instruction.

12.
How will an existing program of study change as a result of this course?__N/A

__________________________________________________________________

13.
Does the proposed course duplicate other courses on this campus? If yes, explain:


____________No_____________________________________________________

14.
How will the demand be met for additional library and technology resources, if any?


_________N/A_________________________________________________________

15.
Will any additional library or other resources be required by the student?_______No____________________________________________________
16.
Attach course syllabus and proposed catalogue description to this form. 

Format for Abbreviated Course Syllabus to accompany Proposal for New Course

1. Course Title and Proposed Number

2. Catalog Description




3. Course Function: (Insert here a statement of what degree programs include this course in their requirements

--“This course counts towards…”)

4. Course Topics: (Insert here a list of course topics that define the course as it would be taught in all sections.

5. Expected Student Learning Outcomes:  (Insert here a list of learning outcomes in terms of student behavior 

and production, using appropriate action verbs; this list should include a true statement that links course outcomes to program outcomes—“The above specific outcomes for this course address, in part the expected outcomes for….”)

6. Grading Criteria: (Insert here a statement about how learning is assessed and a list of criteria to be used in assessment.)

7. Course Work that fosters independent learning, enabling the graduate to contribute to a profession or field of study.

8. Prerequisites (if any)

9. Advanced Graduate Content

Date____1/16/09____________


Signature_______[image: image5.emf]_________________
Department Chairperson

Date____2/1/09_____________


Signature______[image: image6.emf]___









Dean of School

Abbreviated Course Syllabus:

1. Course Title and Proposed Number:


Clinical Experiences in Secondary Health and Physical Education, KINS 6733
2. Catalog Description:

Prerequisite KINS 6703, Co-requisite KINS 6723.  Provides the student with a systematic and progressive introduction to full-time teaching of physical education and health in grades 7-12th.  Students will gain practical experience in applying the knowledge, skills, and methods with adolescents in real middle and high school settings.  The students will have the opportunity to demonstrate proficiency in all national and state physical education and health teaching standards. This course counts toward the MAT in physical education.

3. Course Function: (Insert here a statement of what degree programs include this course in their requirements--“This course counts towards…”)

This course is a required course in the Master of Arts in Teaching Physical Education degree program.

4. Course Topics: (Insert here a list of course topics that define the course as it would be taught in all sections.

This course provides students with a practical application of teaching skills and knowledge which helps form the foundation for critical decision making in health and physical education instruction.  Students are afforded the opportunity to draw upon knowledge and skills learned in other courses in the M.A.T. in order to make informed decisions, utilize best practices, and delve into the reflective teaching process. 

a. Professional Issues in Health and Physical Education

b. Pedagogical problems faced in the real world of middle and high school teaching

c. Behavior Management issues in the secondary school setting

d. Collegiality and Collaboration

e. Reflective Teaching Process

f. Teacher Self-Evaluation

g. Growth as a Professional Teacher

h. Legal Issues Associated with Teaching Secondary Health and Physical Education

i. Challenges and Roles of the Teacher/Coach

j. Inclusion and Students with Disabilities

5. Expected Student Learning Outcomes:  (Insert here a list of learning outcomes in terms of student behavior and production, using appropriate action verbs; this list should include a true statement that links course outcomes to program outcomes—“The above specific outcomes for this course address, in part the expected outcomes for….”)

As a result of successfully completing this course, students will be able to:

1. Analyze the basic needs of the middle or high school students they are teaching in   terms of cognitive, physical, social and emotional development.

2. Demonstrate an understanding of the GA QCC health and physical education curriculum and standards.

3. Apply knowledge of curriculum so as to guide the students in the school system to demonstrate that they have acquired knowledge of the subject matter taught.

4. Use appropriate strategies, services, and resources to meet the needs of diverse learners.

5. Demonstrate that they can measure student progress through subjective and objective evaluation procedures.

6. Demonstrate the ability to utilize learned pedagogical methods and techniques of teaching in the secondary school.

7. Demonstrate developmentally appropriate planning for secondary school students via lesson and unit plans.

8. Become aware that the teacher can stimulate learner reflection and encourage learners to assume responsibility for their own learning.

9. Become aware of the influence that students have on how they teach in order to reflect o the teaching experience.

10. Maintain adequate systems of planning, record keeping, reporting, and student evaluation to promote a positive learning environment.  Includes interpreting and reporting assessment results through progress reports, report cards, parent conferences, etc…

11. Choose and demonstrate appropriate analysis of motor skill performance and be able to judge and assess learning abilities in relation to performance of skill tasks. 

12. Reflect on and be able to appraise the long-term goal of improving teaching performance through a thorough review of the physical education pedagogy literature.

13. Use a variety of appropriate behaviors in establishing and maintaining desirable interpersonal and group interaction and communication patterns related to a positive learning environment, as demonstrated through lesson plans and daily journals.

14. Be able to demonstrate and defend how to communicate managerial and instructional information in a variety of ways.

The above specific outcomes for this course address, in part, the expected program outcomes for:  Planning and Instruction (Outcomes 1-14), Content Knowledge (1-14), Growth and Development (7, 11), Diverse Learners (4), Management and Motivation (8, 13), Communication (10, 13, 14), Student Assessment (5, 11), Reflection (9, 12), Technology (6), and Collaboration (13, 14).

6. Grading Criteria: (Insert here a statement about how learning is assessed and a list of criteria to be used in assessment.)

Learning will be assessed through the evaluation of unit & lesson plan; teaching internship; university and mentor teacher observations of teaching; daily journal entries; regular attendance and participation in university and public school settings/classes; and a teaching portfolio for secondary grades that includes: unit & lesson plans, student assessment instruments, letters of communication to parents, colleagues, etc…, and other instructional artifacts.


Assessment Criteria:

Student performance in the course will be evaluated on the following weighted basis:

Teaching Observations 


 

30%
  
University Supervisor
(minimum of 2 observations)

Teaching Internship Portfolio



25%


Unit Plan


Lesson Plans


Assessment Instruments


Letters of Communication


Instructional Artifacts

Daily Journal





10%

(Teaching reflection)

Mentor Teacher Evaluation



10%

Regular Attendance and Participation


25%



In class when not in the schools



Once in schools – participation in mentor                                             



teacher duties (meetings, workshops, in-



service, IEP meetings, etc…
Evaluation Scale:



(No "rounding" of weighted scores will occur in calculation of final score) 



90-100
- A



80-89
- B



70-79
- C



60-69
- D



<60 
- F

7. Course Work that fosters independent learning, enabling the graduate to contribute to a profession or field of study:

Each graduate student will create, design, formulate and manage a teaching internship portfolio throughout the course whether they are in class at the university or teaching in a secondary school setting.  The construction of the portfolio allows the graduate students to select, assemble, and prepare pieces of their teaching experience to present and defend as a means of growing as a professional and demonstrating skills and knowledge learned.  Keeping a Daily Journal is also an important component of the coursework that will foster independent learning and contribute to the profession by developing stronger reflective practitioners.

8. Prerequisites: 

Prerequisite KINS 6703, Pedagogical Applications in Health and Physical Education

9. Advanced Graduate Content:

This course will require students to apply advanced pedagogical concepts through systematic peer observation and analysis.  
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School of Health Sciences

Department of Kinesiology

KINS 6743

Program Design & Implementation in Elementary Health & Physical Education

Instructor: Lisa M. Griffin, Ed.D.

Office: 

Phone: 445-1193

E-mail: lisa.griffin@gcsu.edu

Office hours: by appointment

I. SUGGESTED REQUIRED TEXT(S) 

Designing the Physical Education Curriculum: Promoting Active Lifestyles (2008), Judith Rink.

Putting Research to Work in Elementary Physical Education (2003), Lawrence Locke, Dolly Lambdin.

II. CATALOG DESCRIPTION  
Corequisite: KINS 6753, Prerequisite: KINS 6703.  This course examines methods and materials for teaching physical education in the elementary schools, grades K-6.  It addresses curriculum needs, program planning, and the actual design of curricula to meet secondary school aged adolescents’ needs and interests.  Emphasis is placed on the understanding of the NASPE Standards for Physical Education Teachers.  This course counts toward the MAT in Physical Education.   

III. RELATIONSHIP OF COURSE TO DEPARTMENTAL AND UNIVERSITY MISSION

The purpose of this course is to provide the student with the knowledge, skills, and methods necessary to evaluate, write, and implement developmentally appropriate curriculum materials for secondary physical education.  The NCATE standards dictate the students be familiar with the methods and techniques of teaching and planning curriculum.  Similar requirements exist in the NASPE, NBPTS and PSC standards as well. All core courses within the Department of Kinesiology's masters degrees address the GC&SU mission by their demand for critical thinking, integration of knowledge, and the application of that knowledge to realistic settings.

IV. PURPOSE/RATIONALE


Through study of research-based effective curricular models and program designs in physical education, students will be provided the opportunity to define models in professional curriculum development as well as develop their own curriculum in an actual school setting.  Students will develop effective curriculum models and apply those to program design in elementary physical education settings, critique the curriculum development of others, and evaluate their own. 

V. COURSE GOALS/OBJECTIVES

        As a result of this course students will be able to: 
1. review and understand current research in curriculum development and program design

2. apply research in curriculum development and program design

3. demonstrate an understanding of the theories related to curriculum development 

4. demonstrate selected tools of gathering information 

5. develop a personal philosophy of physical education curriculum                     

6. list the components and major values associated with curricular models 

7. identify research associated with curriculum development of different models

8. list the effects of the learning environment 

9. explain current thinking in terms of curriculum development

10. demonstrate an ability to conduct research projects with regard to curriculum evaluation and program design 

11. plan and present a meaningful school assessment               

12. make a professional presentation of a model and its philosophical foundation 

13. understand the values orientation behind each program design model and its impact on curriculum design 

14. develop a yearly curriculum plan for elementary school

15. value the importance of individual orientations 

16. appreciate the role of curriculum development and planning

VI.    STUDENT LEARNING OUTCOMES

At the completion of this course, students will have demonstrated achievement in the areas of:

	AreasPRIVATE 

	Instructional Activity
	Assessment

	Decision Making
	Identifying curriculum standards for physical education for grades preK-6
	Quizzes, Exams, Unit & Lesson Planning, Research Articles, Class Assignments, Labs, Curriculum Project.

	Leadership
	Demonstrating competence in comparing, contrasting, and assessing various types of physical activities for developmental appropriateness
	Quizzes, Exams, Unit & Lesson Planning, Research Articles, Class Assignments, Labs, Curriculum Project.

	Lifelong Learning
	Development of an appreciation for progressive skill levels and interest in physical activities
	Quizzes, Exams, Unit & Lesson Planning, Research Articles, Class Assignments, Labs, Curriculum Project.

	Cultural Sensitivity/Empathy
	Searching for relevant program designs and activities for children regardless of cultural biases or special disability needs
	Quizzes, Exams, Unit & Lesson Planning, Research Articles, Class Assignments, Labs, Curriculum Project.

	Knowledgeable
	Formulating an understanding, an evaluation, and an analysis of curriculum based on facts learned and assimilated
	Elementary Curriculum Development Project.

	Reflection
	Synthesizing and summarizing curricular themes by reflecting on the total information gleaned in the course
	Elementary Curriculum Development Project.


VII. Evaluation and Grading:

Student performance in the course will be evaluated on the following weighted basis:

Quizzes and Labs
 


 35%

(Quizzes will be based on readings, lectures

and class discussions. Labs will be: in class 

and/or out of class doing research.)

Research Article Reviews (5)


25%

Articles based on readings from our text:

Putting Research to Work in Elementary 

Physical Education
Elementary Curriculum Project
  
40%

  

Philosophy (5)



Goals/Objectives (5)



Content Framework (5)



Yearly Block Plans (5)



Unit Plans (10)
Lesson Plans (10)

VIII. Evaluation Scale:



(No "rounding" of weighted scores will occur in calculation of final score) 



90-100
- A



80-89
- B



70-79
- C



60-69
- D



<60 
- F

IX. OUTLINE OF COURSE TOPICS

1. Foundations for Curriculum Design

2. Physical Education for a Physically Active Lifestyle

3. The Process of Designing the Curriculum

4. NASPE Standards and Curriculum

5. The Georgia Quality Core Curriculum (QCC) 

6. Designing Units in Physical Education

7. Foundations of the Elementary School Curriculum

a. The Elementary School Child

b. What is a Good Elementary Physical Education Programs

c. Appropriate Content for the Elementary School

d. Understanding the Intent of the NASPE Standards for the Elementary School Level

8. Designing the Elementary School Program

a. Developing the Philosophy, Goals, Objectives

b. Developing the Content Framework

c. Creating Yearly Block Plans of Units

d. Developing an Assessment Plan

9. The Process of Developing and Implementing the Curriculum

10. Evaluating the Curriculum

X. COURSE POLICIES


Electronic devices
Please silence all beepers and cell phones during class unless it is required for an emergency contact. All cell phones, laptops, i-pods, hand held devices, etc. must be turned off and stored out of sight during examinations.

Attendance Policy

To fulfill the basic objectives of the course, all students are expected to be present in class each day (the entire class period) and to participate in ALL class activities.  Therefore, the following attendance policies are in effect:

4) Assignments/projects/papers are due during class on the announced due date. Exceptions to this policy may be requested to the instructor due to serious

extenuating circumstances prior to the "due date" of any assignment. 

5) If one must be absent from class, the absent student is responsible for having a colleague record notes, get an extra handout/lab. Some materials will be available online. However, in-class discussion and group activities are impossible to record or replicate.  

6) Exams will begin at promptly at class time.  If a student must have additional time due to officially identified disability, arrangements will be made to take exam at a time which will allow for a longer testing period- this may be arranged with the instructor on an individual basis.

Multicultural Diversity

Where appropriate, this course will address racial, cultural, and gender differences in regard to conducting research in related fields of study. The course will discuss the importance of cultural sensitivity and the care which must be taken with regard to the subject vulnerability of special populations as it applies to obtaining informed consent.

Academic Code of Conduct

Students are expected to comply with all aspects of the GC&SU Student Academic Dishonesty Policies as described in the Graduate Catalog.  Students violating this code will receive an "F" on the assignment and/or an "F" in the course in which the academic dishonesty occurred.

Request for Disability Modifications:

Any student requiring modifications due to a documented disability should make an appointment to meet with the instructor as soon as possible.  An official letter from GC&SU documenting the disability will be expected in order to receive accommodations. To do this, contact Dr. Craig Smith, Chair, Committee on Learning Accommodations, Kilpatrick Education Center, 478-445-4577.

Fire and other emergency procedures:

In the event of a fire alarm signal, students should exit the building in a quick, orderly manner through the nearest hallway exit not obstructed by fire and/or smoke.  Students should be familiar with the floor plan and exits of this building.  In case of fire, do not use the elevator and do not reenter the building under any circumstances.  Assemble for a head count in the nearest parking lot.  In the case of other necessary emergency procedures which may be weather or security related students should proceed as directed by emergency personnel or campus security.  

Georgia College & State University

Form for Proposal of New Graduate Courses

Clinical Experience in Elementary Health and Physical Education

KINS 6753

1. 
Department: Kinesiology
Discipline: Physical Education

2.
Number of credit hours and formula for courses requiring lab or field experience: 

4 credit hours; 2 hours of lecture and 4 hours per week in field placement.

3. 
Hours (L-L-C): 2-4-4

4. Repeatable or Nonrepeatable: Non-Repeatable
4. 
Grade Type: Normal or Satisfactory/Unsatisfactory: Normal
5. 
Prerequisite or Co-requisite: Prerequisite KINS 6703, Co-requisite KINS 6743
6.
Required or elective in what program: Required in M.A.T. in Physical Education
7.
Provide rationale for this course: This course introduces the prospective teaching candidates to different professional critical issues and pedagogical problems faced in the real world of teaching elementary physical education and health.  Students are also afforded the opportunity to draw upon knowledge and skills learned in other courses in the M.A.T. in order to make informed decisions, utilize best practices, and truly delve into the reflective teaching process.

8.
How often is the course to be offered?  Spring Semester

9.
Who will teach this course?  Dr.Lisa M. Griffin

Will additional faculty members be needed?  No
10.
Are there alternative faculty available to teach this course to ensure stability of the 

course over time?  Yes, Dr. Jim Lidstone, Dr. Sandra Gangstead
11.
How does this course contribute to the existing or proposed program? This course provides the student with the practical application of teaching skills and knowledge in the elementary schools which helps form the foundation for critical decision making in physical education instruction.  

12.
How will an existing program of study change as a result of this course?__N/A

__________________________________________________________________

13.
Does the proposed course duplicate other courses on this campus? If yes, explain:


____________No_____________________________________________________

14.
How will the demand be met for additional library and technology resources, if any?


_________N/A_________________________________________________________

15.
Will any additional library or other resources be required by the student?_______No____________________________________________________
16.
Attach course syllabus and proposed catalogue description to this form. 

Format for Abbreviated Course Syllabus to accompany Proposal for New Course

1. Course Title and Proposed Number



2. Catalog Description




3. Course Function: (Insert here a statement of what degree programs include this course in their requirements

--“This course counts towards…”)

4. Course Topics: (Insert here a list of course topics that define the course as it would be taught in all sections.

5. Expected Student Learning Outcomes:  (Insert here a list of learning outcomes in terms of student behavior 

and production, using appropriate action verbs; this list should include a true statement that links course outcomes to program outcomes—“The above specific outcomes for this course address, in part the expected outcomes for….”)

6. Grading Criteria: (Insert here a statement about how learning is assessed and a list of criteria to be used in assessment.)

7. Course Work that fosters independent learning, enabling the graduate to contribute to a profession or field of study.

8. Prerequisites (if any)

9. Advanced Graduate Content

Date____1/16/09____________


Signature_______[image: image8.emf]_________________
Department Chairperson

Date____2/1/09_____________


Signature______[image: image9.emf]___









Dean of School

Abbreviated Course Syllabus:

1. Course Title and Proposed Number:


Clinical Experiences in Elementary Health and Physical Educationm KINS 6753

2. Catalog Description:

Prerequisite KINS 6703, Co-requisite KINS 6743.  Provides the student with a systematic and progressive introduction to full-time teaching of physical education and health in grades kindergarten-6th.  Students will gain practical experience in applying the knowledge, skills, and methods with children in real elementary school settings.  The students will have the opportunity to demonstrate proficiency in all national and state physical education and health teaching standards.

3. Course Function: (Insert here a statement of what degree programs include this course in their requirements--“This course counts towards…”)

This course is a required course in the Master of Arts in Teaching Physical Education degree program.

4. Course Topics: (Insert here a list of course topics that define the course as it would be taught in all sections.

This course provides students with a practical application of teaching skills and knowledge which helps form the foundation for critical decision making in health and physical education instruction.  Students are afforded the opportunity to draw upon knowledge and skills learned in other courses in the M.A.T. in order to make informed decisions, utilize best practices, and delve into the reflective teaching process. 

a. Professional Issues in Health and Physical Education

b. Pedagogical problems faced in the real world of elementary school teaching

c. Behavior Management issues in the elementary school setting

d. Collegiality and Collaboration

e. Reflective Teaching Process

f. Teacher Self-Evaluation

g. Growth as a Professional Teacher

h. Legal Issues Associated with Teaching Elementary Health and Physical Education

i. Inclusion and Students with Disabilities

j. Cultural Biases

5. Expected Student Learning Outcomes:  (Insert here a list of learning outcomes in terms of student behavior and production, using appropriate action verbs; this list should include a true statement that links course outcomes to program outcomes—“The above specific outcomes for this course address, in part the expected outcomes for….”)

As a result of successfully completing this course, students will be able to:

1. Analyze the basic needs of the elementary school students they are teaching in terms of cognitive, physical, social and emotional development.

2. Demonstrate an understanding of the GA QCC health and physical education curriculum and standards.

3. Apply knowledge of curriculum so as to guide the students in the school system to demonstrate that they have acquired knowledge of the subject matter taught.

4. Use appropriate strategies, services, and resources to meet the needs of diverse learners.

5. Demonstrate that they can measure student progress through subjective and objective evaluation procedures.

6. Demonstrate the ability to utilize learned pedagogical methods and techniques of teaching in the elementary school.

7. Demonstrate developmentally appropriate planning for elementary school students via lesson and unit plans.

8. Become aware that the teacher can stimulate learner reflection and encourage learners to assume responsibility for their own learning.

9. Become aware of the influence that teaching candidates have on how they teach in order to reflect on the teaching experience.

10. Maintain adequate systems of planning, record keeping, reporting, and student evaluation to promote a positive learning environment.  Includes interpreting and reporting assessment results through progress reports, report cards, parent conferences, etc…

11. Choose and demonstrate appropriate analysis of motor skill performance and be able to judge and assess learning abilities in relation to performance of skill tasks. 

12. Reflect on and be able to appraise the long-term goal of improving teaching performance through a thorough review of the physical education pedagogy literature.

13. Use a variety of appropriate behaviors in establishing and maintaining desirable interpersonal and group interaction and communication patterns related to a positive learning environment, as demonstrated through lesson plans and daily journals.

14. Be able to demonstrate and defend how to communicate managerial and instructional information in a variety of ways.

The above specific outcomes for this course address, in part, the expected program outcomes for:  Planning and Instruction (Outcomes 1-14), Content Knowledge (1-14), Growth and Development (7, 11), Diverse Learners (4), Management and Motivation (8, 13), Communication (10, 13, 14), Student Assessment (5, 11), Reflection (9, 12), Technology (6), and Collaboration (13, 14).

6. Grading Criteria: (Insert here a statement about how learning is assessed and a list of criteria to be used in assessment.)

Learning will be assessed through the evaluation of unit & lesson plan; teaching internship; university and mentor teacher observations of teaching; daily journal entries; regular attendance and participation in university and public school settings/classes; and a teaching portfolio for elementary grades that includes: unit & lesson plans, student assessment instruments, letters of communication to parents, colleagues, etc…, and other instructional artifacts.


Assessment Criteria:

Student performance in the course will be evaluated on the following weighted basis:

Teaching Observations 


 

30%
  
University Supervisor
(minimum of 2 observations)

Teaching Internship Portfolio



25%


Unit Plan


Lesson Plans


Assessment Instruments


Letters of Communication


Instructional Artifacts

Daily Journal





10%

(Teaching reflection)

Mentor Teacher Evaluation



10%

Regular Attendance and Participation


25%



In class when not in the schools



Once in schools – participation in mentor                                             



teacher duties (meetings, workshops, in-



service, IEP meetings, etc…)

Evaluation Scale:



(No "rounding" of weighted scores will occur in calculation of final score) 



90-100
- A



80-89
- B



70-79
- C



60-69
- D



<60 
- F

7. Course Work that fosters independent learning, enabling the graduate to contribute to a profession or field of study:

The graduate student will create, design, formulate and manage his/her teaching internship portfolio throughout the course whether they are in class at the university or teaching in an elementary school setting.  The construction of the portfolio is individual and allows the graduate student to select, assemble, and prepare pieces of their teaching experience to present and defend as a means of growing as a professional and demonstrating skills and knowledge learned.  Keeping a Daily Journal is also an important component of the coursework that will foster independent learning and contribute to the profession by developing stronger reflective practitioners.

8. Prerequisites: 

Prerequisite KINS 6703, Pedagogical Applications in Health and Physical Education

9. Advanced Graduate Content:

This course will require students to apply advanced pedagogical concepts through systematic peer observation and analysis.  

KINS 6803:  research METHODS in KINESIOLOGY I

Syllabus

SpRING, 2009
INSTRUCTOR:  
Sandra K. Gangstead, Ph.D.
Office:


215 Terrell Hall


Office Hours:

By appointment (Call Ms. Evelyn Thomas at 478-445-4092)
Office Phone:

478-445-4092 / Cell: 478-387-8007

Email:
 

sandra.gangstead@gcsu.edu 

CLASS MEETING TIME/LOCATION:
Specified Wednesdays, 6:30 -9:15 pm & on-line format.

Sign into On-line Course by going to the following URL:  https://gcsu.view.usg.edu
TEXT(S):


Required:  

Thomas, J.R., Nelson, J.K., and Silverman, S.J. (2005) Research Methods on Physical Activity. (5th edition)  Champaign, IL: Human Kinetics Publishers.

Recommended:

APA (latest edition) Publication Manual of the American Psychological Association. Washington, D.C.: American Psychological Association

(The Thomas, et al text will also be used in Research Methods in Kinesiology II course)

CATALOG COURSE DESCRIPTION:


Prerequisites: admission to graduate program, undergraduate level statistics or equivalent. This course is designed to discuss research concepts, methodologies, and statistical analyses typically employed in the health sciences. Research approaches used in exercise and physical activity research, physical education, outdoor education, health promotion, and in therapeutic fields will be the foci of this course. The intent is to provide the student with an intuitive or conceptual understanding of theory, tools, and processes involved in reading and understanding research studies relevant to his/her respective profession.

RELATIONSHIP TO THE DEPARTMENTAL AND UNIVERSITY MISSION:

This course is the first in a sequence of core courses in the M.Ed.-Kinesiology degree which emphasizes the process of scholarly inquiry. Since these processes are critical to the continuing development of professionals in the field it is highly related to the Department of Kinesiology's mission.  All core courses within the Department of Kinesiology's graduate programs address the GCSU mission by their demand for critical thinking, integration of knowledge, and the application of that knowledge to realistic settings.

COURSE GOALS:

Through the study of the research methodologies and investigatory techniques typically used in human performance/ health science fields, students will be introduced to the research processes of inquiry and practice. Upon completion of various learning experiences within the course, students will be able to demonstrate their ability to;

1.  Identify the critical components of any research study including the issues of validity, reliability, generalizability, variables identification, sampling procedures, etc. 

2.  Objectively analyze and evaluate published research, in which selected designs and methodologies/procedures have been employed,

3.  Determine appropriate research designs and methodologies for proposed scientific inquiry,

4.  Identify appropriate data analysis processes and statistical techniques for specific research approaches and posed research questions.  

5.  Use research findings to inform and evaluate their professional praxis.
EVALUATION AND GRADING:

PERFORMANCE WEIGHTING

Student performance in the course will be evaluated on the following weighted basis:

Course Assignments



50%


Exam I: Research Concepts


15%


Exam II: Research Design 


15%

Article Critique 


Written
 



15%


Oral Presentation

 
5%

EVALUATION SCALE: The absolute total score received by a student will be calculated by summing individual weighted scores on assignments, exams, etc. (maximum score = 100). 


90-100                  - A 


80-89
   
   - B


70-79
   
   - C


60-69
  
   - D


<60 
   - F

COURSE POLICIES:

Electronic devices

Please silence all beepers and cell phones during in-person class meetings unless they are required for an emergency contact. All cell phones, laptops, i-pods, hand held devices; etc must be turned off and stored out of sight during examinations.

Attendance/ Course Engagement Policies

In order for students to maximize their opportunities to achieve expected learning outcomes of the course, students should plan to be present during periodically scheduled in-person class meetings and to frequently engage with the course materials, peers, and instructor via the designed learning experiences, course assignments, scheduled chats, etc.  Therefore, the following policies are in effect:

1)  Assignments/projects/papers are due on dates specified on the course calendar and in all   course assignments. All assignments must be submitted through the GeorgiaViewVista8 on-line “Assignment Portal”. Exceptions to this the “due date” policy may be requested by the student due to serious extenuating circumstances prior to the due date of any assignment. A two-week grace period is “built in” to the calendar for course assignments. A 1-point deduction will be received for each day the assignment has not been received after the due date (including weekends) during the grace period. Any assignment received after the grace period will receive a “0”. 

2)  Exams will given in real time during scheduled “in person” class time and will begin promptly at the start of class time unless previously arranged with the instructor prior to the scheduled date of the exam.   If a student must have additional time due to a documented disability, arrangements will be made to take exam at a time which will allow for a longer testing period- this may be arranged with the instructor.

Multicultural Diversity

Where appropriate, this course will address racial, cultural, and gender differences relevant to conducting research in Kinesiology related fields. The course will discuss the importance of cultural sensitivity and the care which must be taken with regard to vulnerability of special populations.

Academic Code of Conduct

Students are expected to be aware of the GCSU Student Academic Dishonesty Policies as described in the Graduate Catalog.  Students violating the Honesty code will receive an "F" on the particular assessment where the violation occurred and/or an "F" in the course in which the violation occurred.

Request for Disability Modifications

Any student requiring modifications due to a disability should make an appointment to meet with the instructor as soon as possible.  An official letter from GCSU documenting the disability will be expected in order to receive accommodations. To do this, contact the GCSU Office of Equity & Diversity.

Fire and Other Emergency Procedures

In the event of a fire alarm signal during scheduled class time, students should exit the building in a quick, orderly manner through the nearest hallway exit not obstructed by fire and/or smoke.  Students should be familiar with the floor plan and exits of this building.  In case of fire, do not use the elevator and do not re-enter the building under any circumstances.  Assemble for a head count in the nearest parking lot.  In the case of other necessary emergency procedures which may be weather or security related, students should proceed as directed by emergency personnel or campus security.  

COURSE CONTENT:
(Thomas, Nelson and Silverman Text Readings = TNS)

PART ONE:  CRITICAL RESEARCH CONCEPTS

1. The Research Process (Forms of Inquiry, Purposes of Research and Selection of Basic Methodological Approaches) TNS Ch. 1 & Appendix A
2.
Purposes of Research and Problem Development  TNS Ch. 3 & 4
3.
Literature Review Processes  TNS Ch. 2
4.
Nature of Variables (Identification of types, implications for data derivation in the choice of instrumentation and research design) 


TNS Ch. 3
5.
 Population Identification, Sampling Techniques, Sample Error


 TNS Ch. 6, pp. 97-102

6.
 Ethical Practice in Research/ Use of Human Participants and Confidentiality of Data  TNS Ch. 5, Appendix C, pp. 422-431
7.
Measurement Concepts (Instrumentation Reliability, Procedural Efficacy, and Measurement Error)  TNS Ch. 11
8.
 Measurement Concepts (Content, Criterion, and Construct Validity) 


 TNS Ch. 11
9.
Methods of Measurement (Movement, Overt Behavior, Verbal or Written Responses, Affective Behavior, and Knowledge)  TNS Ch. 11
PART TWO: RESEARCH DESIGN

10.
Internal and External Validity Issues in Research TNS Ch. 18, pp. 321-330
11.
Descriptive Research Approaches: 


Survey  TNS Ch. 14


Developmental  TNS Ch. 16, pp. 287-290

Case Study  TNS Ch. 16, pp. 290-292


Observational TNS Ch. 16, pp. 293-298


Correlational TNS Ch. 16, pp. 298-300, Ch. 8

Epidemiological  TNS Ch. 17 


Factoral (Causal-comparative) See Survey & Quasi-experimental readings
12. Experimental Research Approaches:  

 Pre-experimental TNS Ch. 18, pp. 330-331
 True Experimental TNS Ch. 18, pp. 331-335
Quasi-Experimental Designs  TNS Ch. 18, pp. 335-343 (Reversal, Non- equivalent Control Group, Ex Post Facto, Time-series, Small “n”)

13.  Analytical Research Approaches:

  Historical  TNS Ch. 12

  Qualitative TNS Ch. 19 

  Meta-Analysis TNS Ch. 14
PART THREE:  RESEARCH APPLICATIONS

14.  Decision making in design and statistical analysis TNS Ch. 6
15. Statistical Issues in Research & Evaluation:  Probability, Effect Size, Power, implications in reporting research findings  TNS Ch. 7
16. Reading and understanding research through a practitioner's critical lens   On-line Course Materials.
APPENDIX B

Library Resources

	Location – Display – Name 
	Count

	Media (CD, DVD, Video)
	40

	Circulating Collection -- Third Floor
	2086

	Juvenile Books Collection -- Third Floor.
	44

	MECC Text Book Collection--3rd Floor
	7

	Reference Collection -- Second Floor
	51

	Special Collections
	7

	
	2235



Journal Titles
Health sciences subscribes to 67 titles.  We also have access to over 300 electronic titles directly relevant, as well as other medical and education titles that may be relevant.  The following links will take you to lists of additional electronic journals.
Recreation & Sports
Sports Medicine
Physical Therapy

 Abstracts/Indices/Full Text
Related resources available through Galileo include:
CINAHL
ERIC
MEDLINE
Proquest Nursing
Health Source Nursing

Other
HPER Microfiche Collection
� http://info.gcsu.edu/intranet/handbooks/academic_affairs/aahandbook/304.html


� http://info.gcsu.edu/intranet/handbooks/academic_affairs/aahandbook/304.html
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