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Charge
The University Senate Committee on Academic Governance charged the current ad hoc committee on core curriculum revision to 

“continue the work of the 2003-2004 "Core Revision Committee" and to suggest revision to the core curriculum so that the revised core reflects the University's liberal arts mission.”

Introduction

In the fall of 2002, faculty members from across the university were invited to participate in a series of conversations about general education at Georgia College & State University led by Vice President of Academic Affairs Dr. Anne Gormly. In January of 2003, Dr. Gormly distributed a White Paper summarizing the results of those conversations. In that White Paper, Dr. Gormly wrote:

I am sharing these ideas with the entire academic community so that all may participate in shaping the curriculum that will distinguish our graduates and thereby Georgia College & State University.  With the approval of Academic Council I am charging the statutory committee on Core Outcomes and Assessment to use this White Paper, the statement of Core Learning Outcomes, and the report to Academic Council on the assessment of our current core curriculum as a starting point in their efforts to recommend a model (or models) for our liberal arts curriculum for discussion and approval at our spring Faculty Meeting.  The model(s) should outline the goals, structure, and outcomes of our curriculum and set the stage for the development and implementation once we receive approval from the Board of Regents to proceed.

First charged by Academic Council, and then by the Academic Governance committee of the University Senate, our committee’s recommendation for a new model for general education is the result of countless hours of research, deliberation, and debate about general education at Georgia College.  The committee’s proposal is a reflection of both the pragmatic (constraints of transferability, the distribution of faculty in particular disciplines) and the ideal.

Our overarching purpose has been to develop a model for general education that clearly reflects the liberal arts mission of the university.  The proposal structures students’ general education experience to allow for depth, breadth, application, and integration. Breadth is accomplished through the requirement that students select courses from the commonly accepted disciplinary categories (natural sciences, fine arts, social sciences, humanities, mathematics, foreign language and culture).  Depth is achieved through the major.  Students learn to apply knowledge through exposures to liberal arts emphases of writing and speaking, technology and information literacy, quantitative and analytical skills, civic and ethical principles, global and diversity awareness, aesthetics, and health.  They begin to integrate understanding in lower-level seminars; that ability is further developed through the major and culminates in the capstones. 

The committee has adopted the term general education to describe the proposed plan.  This shift in terminology reflects a significant shift away from focusing on courses to focusing on outcome competencies, for which courses are one means of development.  General education refers to an institution’s program for developing those essential competencies that it wishes to see in all of its students, regardless of their majors. The desired outcomes of general education are often introduced by a set of required courses, then reinforced by major courses and sometimes by co-curricular requirements.  The University System of Georgia refers to its framework of five common areas for general-education courses as a “common core,” constructed around desired learning outcomes, and the courses designed by each institution to achieve those outcomes comprise its core curriculum.  However, the Council on General Education, which oversees the USG core, recognizes that institutions will design experiences outside its core curriculum that also address their general education outcomes.  

Motivating revision of the existing core curriculum has been a desire to meet a variety of quality demands.

1. To address President Leland’s request for a signature curriculum that distinguishes the educational experience offered by Georgia College as that of a liberal arts university.  

2. To address the concern expressed by a number of faculty, staff, and students that our existing core curriculum both 

a) does not sufficiently challenge students to do their best work and

b) is too often pitched to the lowest common denominator.

3. To address the USG intent for institutions to develop full “general education” plans, rather than merely providing a menu of courses that comply with the Core framework. 

4. To address the nationally recognized best-practice outcomes proposed by AAC&U:  

a) strong analytical, communication, quantitative, and information skills;

b) deep understanding of and hands-on experience with the inquiry practices of disciplines that explore the natural, social and cultural realms;

c) intercultural knowledge and collaborative problem-solving skills;

d) a proactive sense of responsibility for individual, civic, and social choices;

e) habits of mind that foster integrative thinking and the ability to transfer skills and knowledge from one setting to another.

5. To address the University’s mission, to develop the following competencies in all graduates:  

a) an inquisitive, creative, analytical mind; 

b) respect for human diversity and individuality; 

c) a sense of civic and global responsibility;

d) sound ethical principles; 

e) effective writing, speaking, and quantitative skills; 

f) a healthy lifestyle.

Overview of Sources

The design of this plan has been the result of much study and deliberation.  Over the past three years, general education has been explored by several different faculty committees. The work of these groups is recorded on the General Education web page (http://info.gcsu.edu/intranet/genedreview/).
Faculty have explored general education programs at more than 50 institutions1; attended conferences, workshops, and a week-long summer institute2; examined numerous texts and published studies3; and consulted experts like Peggy Maki and Ross Miller.  In its pursuit of improved general education, the committee has benefited particularly from the resources of AAC&U, which for the past two decades has fostered examination of general education and pursuit of best practices.   

As the committee gained insights relevant to both theory and practice, it considered how best to shape a general education plan responsive to Georgia College’s situation as the University System of Georgia’s public liberal arts university.  To this end, it consulted with faculty members who wished particular innovation models to be considered and with the faculty at large about the plan as it developed.  

The resulting plan reflects the committee’s efforts to meet its goal of developing a relevant, challenging, engaging plan that reflects Georgia College’s uniqueness within the University System while still adhering to the core framework.    

1 For examples, go to http://www.aacu-edu.org/issues/generaleducation/promisingmodels.cfm
or http://www.unca.edu/genedrev/general%20education%20at%20other%20institutions.htm
2 For example, go to http://www.aacu.org/meetings/institute_gened/institute_gened04.cfm
3 For example, go to http://www.aacu-edu.org/issues/generaleducation/goalsandstrategies.cfm
Marks of Distinction

This general education plan recognizes the diverse needs of degree programs as well as of individual students.  The proposed curriculum may be accomplished within the first two years if the student chooses to do so, or if the student’s chosen major requires it.  However, there is no university requirement to do so.  Some degree programs may wish to advise for a horizontal approach (general education first, then major); others may see advantage to a vertical approach (pursing general education and major through all years).

The proposed model has four marks of distinction:  (I) seminars exploring a variety of topics and issues, (II) a curriculum with a broad range of course options, (III) introduction to a foreign language and culture, and (IV) multiple exposures to the essential skills and values of a liberal arts education.

Summary of Plan

	
	Mark of Distinction
	Relation to UGS Core
	Credit Hours
	Explanation

	I
	1st yr cluster and 2nd yr seminar
	Applies to USG core area A (Eng. Comp)
	7
	The 3-hour seminar (content part) of 1st-year cluster will apply elsewhere as a general education, major, or elective requirement.

	II
	Learner-Centered Curriculum
	Applies to USG core areas A-E
	32
	Requiring a math above MATH 1114 will mean that some students may not take Area A math

	III
	Language & Culture Course
	Applies to USG core area B
	3
	Course can apply elsewhere

	IV
	Liberal Arts Emphases
	Applies to USG core outcomes and to GC&SU mission
	
	Courses apply elsewhere

	
	TOTAL CREDITS:
	
	42
	Same number of hours as USG core areas A - E


I.
First- and Second-Year Seminars

In their three-year study of general education, the members serving on the Core Revision Committee have come to understand the need for general education at GC&SU to contain seminars that develop students’ abilities to apply and integrate knowledge.  Study of many schools (COPLAC members, liberal arts colleges, and Masters I institutions), the professional literature, and organizational platforms show consistent recognition of this need.  

Leaders in higher education, as represented by such professional organizations as AAC&U, AAHE, and ACE are in agreement that education for the 21st century must go further than what is practiced at most universities today (see http://www.greaterexpectations.org/).  Institutions of higher education throughout the nation are rethinking curricula, motivated by the belief that it is no longer sufficient to develop breadth of knowledge (basic general education, core) and depth (major); students must be taught to integrate learning—through merging fields and through application.  Integrative learning develops higher order thinking.  Students need opportunities to begin developing this ability early.  Leaders in higher education are also in agreement that all research shows that students learn faster and deeper when they are engaged, and that seminars requiring integration and application necessitate engagement (see Our Students’ Best Work and Taking Responsibility for the Quality of the Baccalaureate Degree http://aacu-secure.nisgroup.com/ acb/stores/1/category.cfm?SID=1&).  

Currently, GC&SU addresses this need university-wide only through capstone experiences, but it does not address its development.  The proposed first-year seminar (which is clustered with a writing/speaking course) and second-year seminar are intended to engage students in integrative learning experiences.  

This plan leaves open the exact design of these integrative seminars.   Broadly speaking, there are two models used in variation across the country.  

· Discrete courses on thematic topics:  Instructors offer courses integrating a variety of disciplinary perspectives on unique topics with which they are academically/professionally engaged.
· Courses sharing a common text or issue:  Teams of instructors collaborate by offering two or more courses in diverse disciplinary areas focused on a common text(s) or one issue or problem that is shared by all their individual seminars.  Courses in the clusters could be linked in no other way than through sharing a few common readings, or could have extensively linked or even common syllabuses and assignments that depend on materials from all classes, or one course in the cluster could function as a thematic course tying all resources together.
If the plan is accepted, interested faculty will be encouraged to develop and pilot integrative courses for the first-year cluster.  Faculty members can choose to develop seminars on either model, or they can try one for a few years and then try the other, or one model could be used in first-year seminars and the other model in second-year seminars, or both models could exist simultaneously as options.

Regardless of which model is chosen, both seminars require the integration of course components that develop analytic thinking, technical proficiency, and information literacy.  The first-year seminar/academic course (3 hours) will share responsibility for these outcomes with the writing-speaking course (ENGL 1100, 4 hours) with which it is coupled.  The second-year seminar (IDST 2100, 3 hours), which stands alone, will also emphasize writing and speaking.  

The purpose of both seminars is to provide, first on an introductory level and then on an intermediate level, development of essential skills that all students will need for success in college and beyond: 

· writing, speaking, analytic thinking, using technology, and using resources;

· integrating information, perspectives, methods from multiple perspectives and applying it to address an issue or solve a problem.  

The course topic, whether unique or common, should provide a meaningful and stimulating context for engaging these skills.  While serving this end, the course can whet students’ appetites to explore the discipline further, as core options, as electives, or as a major.  

While seminars may differ in the outcomes and grading criteria related to the specific topic, they must all serve the intent of developing the outcomes above, and the grade for the course must be determined by measure of competence in these skills.

Since these are skills that all faculty members use and value, the seminars offer a terrific opportunity for them to model the significance of these skills for students. Those faculty members who desire guidance in grading and instruction of these skills will have ongoing access to faculty development and peer mentoring.  Further, committees of appropriate faculty will develop criteria guides to assist instructors in the classroom assessment of these skills.  

II.
A Learner-Centered Curriculum

This general education curriculum is designed with respect for student diversity and individuality, and with the belief that students will learn best what they value; therefore it seeks to provide students with a considerable degree of choice of courses within specific disciplinary domains: an array of structured choices. 

The proposed general education curriculum seeks to provide exposure to multiple fields of knowledge as necessary for critical and creative inquiry.  Students will select courses of interest, including (but not limited to) introductory or survey courses, at the discretion of the departments offering the courses and with appropriate governance approval.  This allows for a greater degree of innovation for faculty members who might choose to explore a small set of issues or topics in depth, rather than cover a wider array of issues with less depth. It will be for faculty and departments to decide whether and how introductory courses might be modified.

The ability to select courses of interest gives students a much greater opportunity to take responsibility for their own education.  Breadth of knowledge is assured by the requirement that students must take multiple courses in commonly accepted areas of disciplinary knowledge.  These areas and the number of courses required in each assure that this plan is compatible with the USG Core Framework.  

III.
Language & Culture Courses
Because GC&SU recognizes that success in the 21st century requires an understanding that our language and culture are just one of many, the General Education Committee proposes a requirement that all students take at least one course introducing them to another language and culture.  This requirement does not attempt to develop language fluency; rather, it is intended to introduce students conceptually to the reality of a multilingual world.  It is also intended to communicate the connection between language and culture, reinforcing the need for awareness of both if one is to negotiate in a foreign environment.  Because of this connection, any foreign language (FL) course can be used to fulfill the language-culture course requirement.  

For more information, see Appendix I.

IV.
Multiple Exposures to Liberal Arts Emphases

Lower- or upper- level courses can qualify as providing exposures in up to 2 liberal arts emphases.   Students will track their exposure to the GC&SU liberal arts emphases on a check sheet (an example is provided later in this document; this tracking should be automated electronically and accessible to students and advisors).  Courses that have qualified as fulfilling a particular liberal arts emphasis (or emphases) will be coded as such in Banner and in the Catalog.  

To qualify as fulfilling an exposure, courses will be approved by a general education curriculum committee (the exact definition of this body needs to be developed by University Senate), in consultation with faculty representatives from the discipline(s) related to the emphasis, according to criteria of course outcomes, topics, means of assessment, grading criteria.  Courses with emphases on multiple outcomes will likely be attractive to students fulfilling the requirements.  However, since some courses may not accommodate integration of other emphases, the model allows for single-emphasis courses also.  This General Education Check Sheet will enable students to track their exposure to the liberal arts emphases.
The committee has developed a first draft of what the criteria might be for designation of a course as fulfilling one or more emphases. Clearly, however, these criteria should be developed further, and subsequent committees may choose to modify them.  These descriptions of criteria should thus be seen as starting points for discussion.

Writing and Speaking – WS

Courses designated as "WS" will emphasize writing and speaking skills as tools for understanding and using the course content.  

· Student performance should be evaluated primarily through use of effective language that processes, synthesizes, analyzes, or applies. 

· Students in such courses will face evaluation based on the depth and sophistication of their written or oral prose, often aided by the correct and effective integration of research into an original response. 

· In courses with a WS emphasis, students will have sustained opportunities to practice written and oral effectiveness and will receive instructional feedback throughout the term.  

Global and Diversity – GD 

Courses designated as "GD" will provide students with the opportunity to develop skills and knowledge that will enable them to be informed citizens in any globally and culturally complex society.  Ideally, these courses will encompass both global issues and issues related to diversity (racial, ethnic, gender, sexuality, religion, nationality, etc), but courses that focus on either global issues or diversity may also carry this designation.  These courses will share the objective of developing the students':

· ability to think critically about historical and/or contemporary issues that are shaped by race, ethnicity, gender, nationality, sexuality, and/or religion;

· understanding of the complex interplay between different dimensions of power and privilege; and

· understanding of their own group identities as they learn more about those of other groups.

Information Literacy and Technology – IT

Courses designated as “IT” will develop skills in using technology as a tool for retrieving, organizing, interpreting, and applying information.  IT courses will also develop information literacy: the ability to evaluate information and its sources.   

· In IT courses, students should have sustained and focused practice in choosing and applying technological tools appropriate to the task.  The student will interpret and present the results using the appropriate discourse and format for the discipline or the topic of analysis.

· Student performance will be evaluated on the following abilities:

· to choose an appropriate tool;

· to gather, organize, analyze, interpret, information using those tools;

· to assess the quality of information, form logical conclusions from information gathered, and communicate that information in an appropriate and fluent way.
For more information on information literacy, see Appendix II.

Aesthetics – AE 

Courses designated as “AE” are designed to enrich the student’s engagement with some, if not all, of the following aspects of a specific art form or set of art forms:

· Aesthetic (issues regarding form, composition, modes of thought, artistic values);

· Technical (issues regarding technique and materials and skills specific to the art);

· Cultural (issues regarding art as human behavior; the role of art in a society and its specific value to that society; the philosophy of an art-praxis);

· Social (issues regarding the social structures and practices that promote and influence an art form and its philosophy and praxis).

The course will also enrich the student’s ability to participate in the artistic experience.

These courses will offer the student an environment that will help the student learn to work confidently with open-ended discussion, non-traditional thought processes, and art-specific perceptual skills. Some courses will focus more on one area than another; but all will include:

· direct experience of the art;

· presentation of a point of view or of content through discussion, and oral and written work;

· positive contribution to the content through interpretive responses to the art experience;

· development of critical thinking about one or more aspects of the art; and

· positive contribution to the content through sensitive, critical statements concerning the art, audience response, and the student’s personal response.

Quantitative and Analytical – QA

Courses designated as “QA” will develop the student’s quantitative, analytic, and logical reasoning skills and literacy beyond the required general education math course.

· Student performance should be evaluated primarily through use of effective language that processes, synthesizes, analyzes, or applies.

· Students will practice and develop problem solving proficiency with arguments based on numbers and statistics.

· Students could solve problems by:

· using inductive and deductive reasoning;

· recognizing when approximation is more appropriate than a precise answer;

· differentiating between relevant and irrelevant information;

· using different mathematical models;

· selection of appropriate analytical tools; or

· scrutinizing for accuracy.

Health – HE 

Courses designated as “HE” have the characteristics of developing one’s health.  Health combines physical, mental (intellectual), social and emotional factors that enables one to live to his or her optimal capabilities.  The courses and/or extracurricular activities could include:

· exhibits a level of muscular strength, muscular endurance, cardio-respiratory endurance, flexibility and body composition that places one in the “healthy fitness zone,” thereby reducing the risk of chronic disease due to inactivity (physical health);

· demonstrates the ability to appropriately feel and express the full range of human emotions, a sense of fulfillment and purpose in life, and effectively applies positive coping strategies when dealing with life’s challenges (emotional health);

· demonstrates the ability to perform various roles effectively while respecting the rights and feelings of other individuals (social health);

· demonstrates the ability to think critically and make sound decisions utilizing the processes of reasoning, analysis, evaluation, curiosity, humor, alertness, creativity, logic and memory (mental/intellectual health).

Since intellectual and social health are intentional components of other aspects of the general education curriculum, courses meeting the healthy lifestyles component should focus on the two remaining areas.  For a course to be considered in this category, the course content should address physical and/or emotional health, and should focus on behavior change of the participant as it pertains to developing or maintaining a healthy lifestyle.

Citizenship and Ethics—CE  

Courses designated as “CE” will develop in students an understanding of the connection between citizenship and ethics, emphasizing society’s need for responsible engaged citizens.  This emphasis may occur in theoretical study or it may take a more experiential form. 

· Students should have opportunity to explore civic principles, their practical applications and consequences.  They should also have the opportunity to explore community responsibility and apply civic principles by personally engaging in civic life or by forming theoretical response to civic challenges 

· Students should have the opportunity to examine multiple ethical theories to understand how values systems affect ethical behavior.  They should also have the opportunity to apply ethical values and critical thinking to explore the challenge of forming ethical positions on real issues affecting society--historic or contemporary, either foreign or domestic.  

· In CE courses, students should have the opportunity to develop their understanding of the connection between ethics and citizenship throughout the term, and they should receive instructional feedback on these principles.

Georgia College & State University

General Education Check Sheet


Course
Semester Taken
Credits*
Grade
Emphases**

First-Year Cluster (ENGL 1100 clustered with 1st-year seminar


(Clustered seminar (content course); this course can be used as a general education requirement below or any major or elective requirement)
Second-Year Seminar

Mathematics (1 course higher than MATH 1114); courses in MATH or approved courses
Natural Sciences (2 courses with accompanying lab); BIOL, GEOL, ENSC, CHEM, ASTR, PHYS or approved courses


/ 



  
/  

  
/ 






/ 



  
/  

  
/ 




Social Sciences (3 courses, different prefixes); ECON, GEOG, POLS, PSYC, SOCI, ANTH or approved courses
Fine Arts (1 course); ARTS, MUSC, THEA, DANC or approved courses

Humanities (2 courses, different prefixes); ENGL, HIST, RHET, PHIL, LING, RELI or approved courses
Foreign Language and Culture (1 course); SPAN, FREN, RUSS, GRMN, JAPN or approved courses 

Elective











**Students must have at least 10 exposures to the following emphases with a minimum of one but not more than 3 courses in each emphasis, met through general education, electives or major courses (EXCEPTIONS:  First-year cluster courses and the second year seminar CANNOT satisfy the WS or IT emphases and the required MATH course CANNOT satisfy the QA emphasis).
	Emphasis
	 
	Course meeting emphasis

	Writing and Speaking – WS
	
	

	Information Literacy and Technology – IT
	
	

	Quantitative and Analytical – QA
	
	

	Civic and Ethics—CE  
	
	

	Global and Diversity – GD 
	
	

	Aesthetics – AE 
	
	

	Health – HE
	
	

	
	
	

	
	
	

	
	
	


Sample General Education Check Sheets

SAMPLE Check Sheet I


Course
Semester Taken
Credits*
Grade
Emphases**

First-Year Cluster (ENGL 1100 clustered with 1st-year seminar)

ENGL 1100

fall 2008

    4







HIST 2005
(Clustered seminar (content course); this course can be used as a general education requirement below or any major or elective course)
Second-Year Seminar


IDST 2100

Fall 2009

    3 






Mathematics (1 course higher than MATH 1114); courses in MATH or approved courses

MATH 2600

Fall 2009

    3 






Natural Sciences (2 courses with accompanying lab); BIOL, GEOL, ENSC, CHEM, ASTR, PHYS or approved courses

Environ Science - Bahamas
May 2010

  3 / 1



CE, GD



CHEM 1151 / 1151L

spring 2009

  3 / 1



QA


Social Sciences (3 courses, different prefixes); ECON, GEOG, POLS, PSYC, SOCI, ANTH or approved courses

SOCI Global Issues Bahamas
May 2010

    3 



GD



POLS 1150

spring 2009

    3 



CE



Interpersonal Behavior

spring 2010

    3 



HE, IT


Fine Arts (1 course); ARTS, MUSC, THEA, DANC or approved courses


AFST 3800 African Music & Dance  spring 2010
    3 



AE


Humanities (2 courses, different prefixes); ENGL, HIST, RHET, PHIL, LING, RELI or approved courses

HIST 2005

fall 2008

    3 







ENGL 2150 Shakespeare

fall 2009

    3 



AE, WS


Foreign Language and Culture (1 course); SPAN, FREN, RUSS, GRMN, JAPN or approved courses 


SPAN 1002

fall 2008

    3 



GD


Elective
MATH 1101

spring 2010

    3 



QA

**Students must have at least 10 exposures to the following emphases with a minimum of one but not more than 3 courses in each emphasis, met through general education, electives or major courses (EXCEPTIONS:  First-year cluster courses and the second year seminar CANNOT satisfy the WS or IT emphases and the required MATH course CANNOT satisfy the QA emphasis).

	Emphasis
	 
	Course meeting emphasis

	Writing and Speaking – WS
	
	Interpersonal Behavior

	Information Literacy and Technology – IT
	
	IDST 2100

	Quantitative and Analytical – QA
	
	Math 1101

	Civic and Ethics—CE  
	
	POLS 1150

	Global and Diversity – GD 
	
	Env Sci in Bahamas

	Aesthetics – AE 
	
	AFST 3800

	Health – HE
	
	Interpersonal Behavior

	 Second GD 
	
	Global Issues - Bahamas (or SPAN 1002)

	 Second QA
	
	CHEM 1151 / 1151L

	 Second AE or WS
	
	ENGL 2150


SAMPLE Check Sheet II


Course
Semester Taken
Credits*
Grade
Emphases**

First-Year Cluster (ENGL 1100 clustered with 1st-year seminar)

ENGL 1100

Fall 2007


4







ARTS 2100
(Clustered seminar (content course); this course can be used as a general education requirement below or any major or elective course)
Second-Year Seminar


IDST 2100

Spring 2009


3






Mathematics (1 course higher than MATH 1114); courses in MATH or approved courses

MATH 2161

Spring 2008


4*









*only 3 count towards Gen Ed

Natural Sciences (2 courses with accompanying lab); BIOL, GEOL, ENSC, CHEM, ASTR, PHYS or approved courses

CHEM 1211
/ 1211L

Fall 2007

  3
/ 1

  
/ 

QA



GEOL 1211
/ 1211L

Fall 2008

  3
/ 1

  
/ 




Social Sciences (3 courses, different prefixes); ECON, GEOG, POLS, PSYC, SOCI, ANTH or approved courses

ECON 2100

Spring 2010


3



CE



Middle East Politics

Fall 2008


3



GD



SOCI 1121

Fall 2010


3






Fine Arts (1 course); ARTS, MUSC, THEA, DANC or approved courses


ARTS 2100

Fall 2007


3



AE


Humanities (2 courses, different prefixes); ENGL, HIST, RHET, PHIL, LING, RELI or approved courses

HIST 2111 -honors

Spring 2008


3



CE, IT



RHET 1110

Spring 2009


3



WS


Foreign Language and Culture (1 course); SPAN, FREN, RUSS, GRMN, JAPN or approved courses 


FREN 1002

Spring 2008


3



GD


Elective
Honors Seminar

Fall 2007


3



HE, WS


**Students must have at least 10 exposures to the following emphases with a minimum of one but not more than 3 courses in each emphasis, met through general education, electives or major courses (EXCEPTIONS:  First-year cluster courses and the second year seminar CANNOT satisfy the WS or IT emphases and the required MATH course CANNOT satisfy the QA emphasis).
	Emphasis
	 
	Course meeting emphasis

	Writing and Speaking – WS
	
	Honors Seminar

	Information Literacy and Technology – IT
	
	HIST 2111

	Quantitative and Analytical – QA
	
	CHEM 1211/1211L

	Civic and Ethics—CE  
	
	ECON 2100

	Global and Diversity – GD 
	
	Middle East Politics

	Aesthetics – AE 
	
	ARTS 2100

	Health – HE
	
	Honors Seminar

	 Second WS
	
	RHET 1110

	 Second GD
	
	FREN 1002

	 Second CE
	
	HIST 2111


Assessment

Development of an integrated plan for assessing the general education outcomes is vital; therefore, a faculty team should be charged with this specific responsibility.  This team will find numerous institutional and commercial models, as well as recognized standards of good practice established by AAC&U.  All these guides suggest that regardless of the exact design, good general education assessment should have the following characteristics.  

1. The University faculty should share commitment to the general education outcomes as necessary elements of all students’ learning at GC&SU, and it should share responsibility for continued development of these outcomes as appropriate in every major.  In that spirit, assessment should be seen as a measure not of course effectiveness, but of the entire curriculum’s effectiveness at developing the general education competencies—through general education, through the major, and through campus life.

2. To assure objectivity and interrater reliability, assessment of each general education outcome should be guided by established criteria defining performance indicators and levels of competency. 

3. Every outcome should have multiple assessment indicators.

4. Every outcome should have both direct performance indicators and indirect self-reporting indicators.

5. Assessment can be drawn from samples of student work, but ideally the fully developed assessment plan will show development of competencies through the undergraduate years.

a. It should provide baselines data, reflecting the performance level of first-year students captured either prior to taking classes or the first term.  

b. It should provide mid-point data, reflecting performance in courses emphasizing the outcomes, but assessed externally to the course.

c. It should provide end-point data, reflecting performance in the major during the senior year, when it is realistic to assume the student has already benefited from general education courses developing the outcome.  

Transferability

The USG Council on General Education must approve any modification in the core curriculum/general education.  Transferability (to and from Georgia College) is an important issue to be addressed with that body.  Note that Area F is major-specific, and we are not proposing any modification in Area F, the major courses. 

The model we propose corresponds to, but does not map perfectly to Areas A-E of the existing core curriculum.  However, the proposal contains 42 hours as does the USG core.  This table shows the relationship of the proposed curriculum to Areas A-E.  In most respects, each component of the proposed requirement at Georgia College corresponds to an existing requirement in the USG core. Some exceptions: 

· The proposal suggests that the minimum mathematics competency should be at a level above MATH 1114. If it takes two courses for a student to reach that level of proficiency, the extra Mathematics course could be counted as the general education elective.

· USG Area A is 9 credits; the proposed plan has 7-10 hours

· USG Area B is 4 credits; the proposed plan has 6 hours (Fine Arts and Foreign Language/Culture).

· USG Area E is 12 credits including history; the proposed plan suggests that history will transfer out of GC&SU as USG area E, but will transfer into GC&SU as a humanities.

If this model were approved by the University and then by the USG, Georgia College would continue to accept transfer credit in the same way we currently do.  Georgia College students who transfer to other schools would use our articulation table to work with the receiving school to get credit.

	Proposed General Education Plan
	Hours
	Current USG Core

	ENGL 1100
	4
	Area A

	IDST 2100
	3
	Area A 

	Elective/MATH
	3
	Area A Math (not explicitly in proposed model, though some students will need to take a lower level math course to be able to meet the general education math proficiency)

	Fine Arts
	3
	Area B

	Foreign Language/Culture
	3
	Area B 

	Humanities
	6
	Area C (ENGL, LING, PHIL, RELI, RHET) or E (HIST)

	Natural Science courses (with lab)
	8
	Area D

	Math (higher than MATH 1114)
	3
	Area D (if Math is 4 hrs, only 3 credits will count for general education requirements)

	Social Science
	9
	Area E

	
	
	

	Total
	42 hrs
	


Timeline

Proposed Timeline for Development, Adoption, and Implementation of the General Education Plan

Winter/Spring 2006

The General Education Proposal is submitted to the University Senate Committee on Academic Governance in January.

Assuming approval, Academic Governance will send the proposal to University Senate.

Assuming approval of the recommendation by University Senate, the President will approve or disapprove.

Assuming approval, the Vice President & Dean of Faculties will send the proposal to the Board of Regents for approval. 

Assuming approval, the current ad-hoc subcommittee will be discharged, and two new working groups (or one group with two parts) will be formed: one to oversee general education course approval and one to oversee development of general education assessment.  

Summer 2006

With support from Academic Affairs, general-education elements that are new (language & culture courses, topics seminars, clustered courses, courses with emphases) will be developed for piloting in the fall. 

With support from Academic Affairs, faculty development plans for enabling the teaching of courses with competency emphases will be developed by faculty in appropriate disciplines.

Fall 2006

The general education subcommittee(s) working on curriculum and on assessment will proceed to develop their areas.  

A pilot schedule of new courses will be developed and staffed for Spring 2007 term.

With support from Academic Affairs, faculty development workshops will be offered to help instructors prepare to teach of courses with competency emphases. 

New course proposals will be solicited from interested faculty.

With support from Academic Affairs, a protocol for assessment of general education outcomes will be developed by extending and/or adapting current practice.  

Instructional loads will be clarified for new teaching situations, such as clustered first-year seminars.  

A resource management plan, addressing the number of sections needed each semester for the proposed curriculum changes, will be developed. 

A plan that addresses transfer-related issues will also be created. 

By November 1, the general education subcommittee(s) on curriculum and on assessment will submit a fully developed final proposal with all logistic details to the Committee on Academic Governance for approval by the University Senate and the Board of Regents.  

Spring 2007

New elements of the plan will be piloted.

Piloting instructors, deans, and chairs will work with the general education subcommittee(s) to modify and further the plan, informed by the piloting experiences.  

Faculty development will continue.

New course proposals will be a considered, and proceed through the approval process.

Summer 2007

Fall 2007 

The new General Education Plan will be implemented for first-year students (2nd-year seminars will be added in Fall 2008); most courses needed for the old core will still be relevant and therefore available, the only exception being the 2-hour courses, which can be offered as needed to fill the need of students finishing the old core.  

The general education subcommittee(s) will continue the work of curriculum development and outcomes assessment.  

Faculty development will continue.

New course proposals will be considered, and proceed through the approval process.
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Scott Dillard - English, Speech, & Journalism



Tina Yarborough – Art



Patti Tolbert - Music & Theatre



Bill Wall - Biology & Environmental Science

School of Business



Rick Bialac – Information Systems, Technology and Marketing



Ken Farr – Economics



Chris Lowery – Economics


School of Health Sciences



Jim Lidstone – Kinesiology



Jan Andrews - Nursing



Martha Colvin - Nursing


School of Education



Joe Devitis - Foundations & Secondary Education



Rosemary Jackson - Special Education & Administration


Library

Rachel Schipper - Library Science

Students

Robert Buckley - Economics
Appendix I – Language & Culture Courses, a closer look

The language and culture course will be a new requirement for many programs at GC&SU.  As stated earlier, any foreign language (FL) course can meet this requirement.  Other courses, however, can also meet this requirement.  These courses can be developed by programs to meet the need in a way that is appropriate for a discipline (e.g., Doing Business in the Americas), or they can be courses on a specific topic that happens to be appropriate for attention to culture and language (e.g., The Changing Ecosystem of Central America). To qualify as a language-culture (LC) course, the course must devote its attention to cultural issues and language instruction.  

Profiling Language & Culture Courses
Faculty or departments wishing to propose a language-culture course or wishing to have an existing course recognized as a language-culture course will need to submit a course profile, specifying the course topics, expected learning outcomes, and grading criteria.  A committee of faculty whose areas of expertise involve foreign language and cultural knowledge will assess proposals.  The following is intended only as a guide and illustration:

Example Language Components

The following topics might be covered in the language component:

· Grammar and vocabulary basics 

· Making introductions and conversing

· Ordering in a Restaurant

· Traveling and Using Transportation

· Shopping and seeking services

· Terminology and discussions relevant to the course topic

The following might be expected course outcomes of the language component:

By the end of the course, student will be able to do the following:

· Introduce themselves and others:

· Initiate very elementary conversations

· Give and seek basic information 

· Give and understand simple directions

· Ask survival questions

· Talk about daily activities

· Tell time and dates

Example Culture Components

The following topics might be covered in the culture component:

· The individual’s place in society

· The socio/economic/political issues affecting the society

· Historic events still affecting the culture

· Social mores and taboos

· Traditions and holidays

· Folklore

The following might be expected course outcomes of the culture component:

By the end of the course, student will be able to do the following:

· Demonstrate knowledge of the folklore, arts, and history of the area 

· Demonstrate knowledge of social structure and world view

· Apply understanding of contemporary social/economic/political forces to the    analysis of an existing situation affecting the culture

Projected Course Need

The committee recognizes that this part of the proposal will call for an adjustment in staffing to accommodate the increased demand for foreign language (and ultimately language & culture) classes. A conservative calculation is for a total of 8 additional sections of FL/LC courses.

The logic for this calculation is based on the current enrollment in degree programs that do not require foreign language: 1047 in Business, 750 in Health Sciences, and 415 in Education (total, 2212). If we divide that total by 3 (to make a conservative estimate, since there are more lower-level students than upper-level students in these programs), we get a total of 750 additional students needing FL/LC courses each year. If we allow for four terms for students to take the course, and planning for class size of 25, the number of additional sections (FL or LC) needed each term would be 7 to 8 (2212 ÷ 3 = 750 students ÷ 4 terms ÷ 25 in class).

On a school-specific level, the need each term would be as follows:

SOB majors:  
3.5
(1047 ÷ 3 = 350 students ÷ 4 terms ÷ 25 in class)

SOHS majors:  2.5 
(750 ÷ 3 = 250 students ÷ 4 terms ÷ 25 in class)

SOE majors:  
  1.5
(415 ÷ 3 = 140 students ÷ 4 terms ÷ 25 in class)

Because this requirement will necessitate offering approximately 8 more classes a term (either FL or LC), full implementation will need to be phased in over several years, and hiring faculty with foreign language expertise will need to be a priority in all schools (this priority is currently in the SOLAS budget).  As courses are being phased in, students will be able to satisfy the requirement either with FL courses, LC courses, or other approved courses in foreign culture, including but not limited to these examples: 

· Introduction to African Studies

· Introduction to Caribbean Studies

· Cultural Anthropology

· Cultural Geography

· Global Issues

· Appropriate study abroad courses

Appendix II – Information Literacy

Information literacy is defined as the integration of critical thinking skills with evaluation/analysis of information and its sources. Students exhibiting skill in information literacy will be able to form logical conclusions from information gathered, and be able to communicate that information in an appropriate and fluent way (see diagram below from the Associated Colleges of the South http://www.colleges.org/~if/if_definition.html). 
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Information literacy is the "the ability to locate, evaluate, and use information to become independent life-long learners" (Commission on Colleges, Southern Association of Colleges and Schools (SACS). Criteria for Accreditation. 10th ed. Dec. 1996). It extends to include "...knowing how to use computers and access information to critical reflection on the nature of information itself, its technical infrastructure, and its social, cultural and even philosophical context and impact" - Shapiro, Jeremy J. and Shelley K. Hughes. "Information Literacy as a Liberal Art". Educom Review. 3.2. Mar./Apr. 1996. (Educase)
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