Proposal to Academic Governance
Re-Centering Teaching in the Evaluation Process

A Multifaceted Approach

Effective teaching is central to the mission of Georgia College & State University as the Designated Public Liberal Arts Institution of Georgia.  Accordingly, effective teaching is the primary responsibility of our faculty and should be regarded as such in determinations of faculty development priorities, institutional rewards, and assessment.  Therefore, the Academic Subcommittee on Teaching Effectiveness espouses the following purposes for defining, assessing, and encouraging excellence in teaching:

To encourage, stimulate, advance, and support excellence in teaching through a recommended system of peer and self evaluation combined with faculty development opportunities that foster a dynamic, active, and on-going approach to the discipline and scholarship of teaching and learning.
In addition, this proposal includes a statement that addresses common characteristics and goals of effective teaching, defines the requirements of all the faculty, and lists resources and tools for fostering teaching effectiveness.    

I.  Effective Teaching.  
Effective teaching shares certain common characteristics across all disciplines.  Effective teaching involves communicating knowledge to students and fostering in them the intellectual curiosity necessary to continue the quest for knowledge. The effective teacher exhibits a sustained concern for teaching which is reflected in teaching materials, classroom performance, academic advising, critical evaluation of students, and adequate preparation of students for later undergraduate and/or graduate work as well as professional careers.  Course materials should be well-conceived, well-organized, and well written.  Students should be exposed to current scholarship or research in the field, if appropriate.  Student evaluations should be consistently good, and an evident pattern of poor evaluations should be cause for concern.   A teacher should be prepared to provide sound advice to students and to newer colleagues on academic matters.
High caliber, effective teaching, across all disciplines, is characterized by the following:

· Subject mastery, currency, and ongoing growth in one’s specialty

· Careful preparation and clear organization

· Attention to student learning outcomes

· Purposeful experimentation with one’s pedagogy

· Thoughtful mentoring and advising

· Respect for and fair treatment of students as individuals

· Timeliness and professionalism in meeting classes and evaluating student work

· An ability to arouse student interest and curiosity

Because of the various needs and goals arising in the various disciplines, it is evident that teaching styles, pedagogy, learning outcomes, and methods of assessment will vary to a large degree from department to department.  However, notwithstanding this diversity of discipline specific qualities, it is recognized that there are characteristics of effective teaching, such as those listed above, which are common to faculty in all disciplines and therefore must be evident in every department at GC&SU.  Accordingly, the Academic Governance Committee endorses the following principle on Teaching Effectiveness:

The assessment of effective teaching is, in large measure, discipline specific and therefore shall be defined within individual departments by their working faculty, but these definitions and assessments shall clearly reflect the common characteristics stated above. 
II. Requirements of All University Faculty
The Academic Governance Committee recommends that the following be required throughout the university, unless teaching assignments, locations, or course distributions make doing so impossible.
Instructor/Course Evaluation Form or Student Opinion Survey:   As stated in current policy, each faculty member is required to have the Student Opinion Survey administered in two courses per semester, one chosen by the instructor and the other by the department chair.  
Chair Observation:   Each department shall develop a system for chair observations.  Chairs shall observe the teaching of all pre-tenure faculty at least once every two years and observe the teaching of all post tenure faculty at least once every five years in conjunction with each post-tenure review.
III. Recommendations for All University Faculty
Peer Observation:  Every faculty member may participate in the process of Peer Observation as often as desired.  The faculty member may choose to include any documentation resulting from peer observations in the tenure/promotion process.
A review of the classroom observation will be provided to the faculty member by the observer.  To the extent possible, the review should address the common characteristics listed in Section I in addition to any specific criteria valued by the department.  

CETL should maintain a list of faculty who are trained and willing to observe the teaching of their peers.  

IV. Resources, Tools, and Measures for Excellence in Teaching
The following resources, tools, and measures are recommended as examples of the sort of additional options which programs, departments, or schools might choose to include as measures of teaching effectiveness or methods of fostering excellence in the “classroom.”  This is NOT intended to be a checklist, and the list is NOT intended to be exhaustive.
Faculty Teaching Self-Assessment:  Faculty are strongly encouraged to target areas for change, development, or growth in a reflective essay on teaching and classroom experiences.   

Department/School Committees on Teaching Effectiveness:  All departments/schools are strongly encouraged to develop committees to address on-going issues of faculty development regarding effective teaching.  Since excellent teaching is central to the university’s mission, excellent teaching should be a central concern in every department and a continuous subject of discussion and reflection by all department members.  Such committees could also serve as a valuable resource for the mentoring of new faculty during their pre-tenure years.  In addition, departments are encouraged to add additional criteria for the documentation of teaching effectiveness in areas and situations unique to their disciplines or professions.
Mid-Semester Course Assessments:  Faculty are encouraged to use mid-semester assessments implemented by faculty, departments, or CETL Consultants.  Such formative assessments provide valuable feedback to faculty and also empower students to become involved in the process of their education.

CETL:  CETL can play an important roll in fostering departmental discussions and in providing important links to faculty development opportunities relating to excellence in teaching. Additionally, CETL can be instrumental in assisting faculty to find opportunities for professional growth and development in the perfection of their craft. CETL should conduct workshops to assist faculty in improving their teaching.
Teaching Portfolios: Teaching portfolios as instruments for individual evaluation of teaching effectiveness should become the norm as faculty validate endeavors to enhance teaching effectiveness through opportunities such as: 

· Internal and/or external colleague statements on teaching effectiveness

· Recent graduate evaluations on teaching

· Sample syllabi, reading lists or bibliographies, policy statements, grading procedures, course goals and objectives

· Samples of tests, exams, essays, or other assignments 

· Course Web Sites 

· WebCT Course Enhancements

· Participation in curriculum development 

· Participation in interdisciplinary courses and programs

· Participation in team-teaching activities

· Participation in service learning activities 

· Participation in peer coaching and mentoring activities an/or observation of classroom performance by colleagues

· Participation in pedagogical conferences, workshops, and field trips 


Such portfolios will provide a record of a professor's sustained commitment to the most important aspect of our professional lives at GC&SU, our teaching.  Our mission describes the GC&SU faculty as "dedicated to challenging students and fostering excellence in the classroom and beyond."  The identification and practice of Teaching Effectiveness allows us as faculty to challenge ourselves to foster excellence in the classroom, and calls on the institution to encourage and support us in the process.

V. Conclusion.  

This document was developed as a tool for self-reflective practice and results from purposeful discussions among the committee members, in departments, and in open faculty forums.  Such discussions confirmed what many of us maintained from the first: while Teaching Effectiveness reflects varied personalities and individual styles, the outcome is the same: engaged students whose intellects, skills, and abilities have expanded as a result of the process.  Teaching effectiveness is not static but rather a continual evolution throughout one's academic career reflecting attention to new knowledge and practices which can enhance how material is presented to students.  It is not a one-time-only "seal of approval" but something to be continually pursued for our own well-being as well as to meet the criteria of expectations established by departments and the university.  Therefore, this document should not be misconstrued as an end to discussions of teaching effectiveness, but rather a beginning to a dynamic conversation that continues to echo throughout the campus and is reflected in decisions on work load, faculty development funding, as well as other budgetary considerations and university commitments. 
